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Introduction 

My teachers and I at Huth Road Elementary on Grand Island, NY, were perplexed that our 

ǎǘǳŘŜƴǘǎΩ achievement of the Common Core was not progressing at a pace relative to our 

efforts as educators.  We completed many rounds of data analysis using our test results and the 

Common Core Standards for our grade levels.  In doing so, we discovered that how we 

interpreted the Common Core Standards may not align with the New York State Education 

DepartmentΩǎ (NYSED) interpretation of the Standards.  Indeed, some of the NYSED test 

questions did not appear to fit  with the Common Core expectations for the grade level.  We 

wondered why this would be.  

I began to search for reasons by going back to the test guides provided by NYSED.  Using the 

information in the test guides, our ǎŎƘƻƻƭΩǎ test results, and the annotated released questions, I 

was able to reconstruct an outline of the tests from 2013 and 2014.  I used the outline, along 

with the released questions, to create sample tests for our teachers to use in planning 

instruction.  The released questions provide us with explicit examples of NYSED interpretations 

of the Common Core Standards, so we could appropriately teach needed skill sets regardless of 

what is asked in the Common Core Standards for the various grade levels.  Next, I completed an 

analysis of the number and percentage of questions aligned to the various standards to 

understand their implied priority by NYSED.  I mapped this information back to the grade level 

standards.  I then organized the released questions by standard.   

This exercise seemed to confirm that what was being asked of our students did not align with 

the Common Core, so I went back to source information on the Common Core, the Common 

Core website: corestandards.org.  It was here that I found that the grade level Standards must 

be used in conjunction with the Anchor 

Standards.  Analysis of the Anchor Standards 

not only solved the problem of seemingly 

misaligned questions, but also revealed an 

important big picture; the Common Core 

Standards, when understood and taught 

appropriately, can guide us toward success in 

our society, unlike the learning standards of 

the past. 

The purpose of this document is to report the 

analysis and synthesis of some of the resources and information provided by the Common Core 

and NYSED.  With aligned expectations, teachers and administrators can build their own 

capacity on the types of skills that are asked of us within the Common Core, and we can plan 

The purpose of this document is 

to report the analysis and 

synthesis of some of the 

resources and information 

provided by the Common Core 

and NYSED. 
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appropriate instruction and learning experiences for students to help them build necessary 

habits of critical thinking.   

Test Reconstruction 

Using the information contained within the 

released questions and the test guides, we 

were able to reconstruct the 2013 and 2014 

ELA assessments.  Their outlines are included 

in this document.  We can use the outline to 

understand the necessary pacing to complete 

the test within the allotted time.  Creating 

parallel time expectations in an instructional 

setting can challenge our students to build their stamina, perseverance, and efficiency when 

tackling unknown texts.  This quick pacing seems to contradict the requirement of careful 

consideration of text required by the Common Core.  Indeed, complex texts include many 

subtleties and nuances within their structure and message that are revealed only through 

careful study.  I shared with my teachers that there are times when we filter our focus to read 

for a distinct purpose, and I surmise that taking a NYS assessment is one of those times.  On the 

NYS assessments, the purpose for reading the passages is revealed by the questions that are 

asked following the text.  Students need only to read the questions to determine the focus.  

NYS assessments may produce different results if our students worked with fewer passages per 

assessment so that they could read the text multiple times carefully and thoughtfully, taking 

notes as they did so, but that is not current reality.  Currently, reading at a quick pace is a 

priority.   

Simple math reveals an approximate time allocation of 14 minutes/passage including answering 

the accompanying multiple choice questions for that passage for grades 3 and 4 and 15 

minutes/passage at grade 5.  For the constructed response questions, students have 

approximately 23 minutes per passage at grades 3 and 4 and 30 minutes at grade 5.   

 

 

Using the Standards Analysis Charts 

I created a graphic organizer of the Common Core Standards that includes my proposed 

essential question for that Standard, a copied text of the accompanying Anchor Standard and a 

copied text of the Grade Level Standard.  The proposed essential questions should be critiqued 

by the reader and modified as needed for instructional purposes.  Below the standards is a 

chart that includes the accompanying released test questions for that standard from 2013 and 

Creating parallel time 

expectations in an instructional 

setting can challenge our 

students to build their stamina, 

perseverance, and efficiency 

when tackling unknown texts. 
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2014, sorted by grade level, along with other important information such as the location of the 

question on the original test as well as my ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴŘŜȄ ƻŦ ǎǳŎŎŜǎǎ for that 

question.  While the answers and distractors are not included here, it is important to remember 

that each of the distractors in a multiple-choice question was a plausible answer to the 

question.  When preparing instruction and creating local assessments for our students, 

maintaining rigor in the question stems as well as the answer selections is essential to aligning 

to the expectations of the Common Core Standards. 

 

 

 

 

Released Question Text Analysis 

A language analysis of the released questions reveals patterns in words and phrases that are 

used for that Standard as well as throughout the assessments.  These common words and 

phrases include: 

¶ Passage 
¶ Details 
¶ ²ƘƛŎƘ ǇŀǊŀƎǊŀǇƘ ǎǳǇǇƻǊǘǎ ǘƘŜ ƛŘŜŀ ǘƘŀǘΧ 

Anchor 

Standard 

Proposed

Essential  

Question 
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¶ Use two details from the story to support your response 
 

The full analysis of the common words and phrases is included later in this document.  These 

words and phrases give us another clue into how 

NYSED interprets the Common Core, and we can 

embed this language in our educational 

environments to be more in alignment with the 

language of learning as determined by NYSED.  

Although the word, excerpt, does not appear in the 

questions, it does appear on the assessment within 

the passage titles, so it was added to the word list.  

Another important word list is academic language.  

An Internet search of common academic words 

reveals many resources for word lists.  We, like all schools, need to determine which academic 

words should be taught at each grade level.   

 

 

Question Complexity 

An interesting finding from analyzing the released questions is that the complexity of the 

questions does not seem to increase over the grade levels.  Rather, the texts to which the 

questions refer grows increasingly more complex from grade to grade.  Knowing this, we can 

embed the patterns found within the questions in our instruction throughout the year and with 

a wide variety of complex texts.  Using this common language will help us align with 

expectations that are more rigorous as well as create a culture of familiar words and phrases 

from grade to grade.   

Another finding from the released questions is that students are asked to demonstrate their 

inference skills both forwards and backwards.   (These are my own terms.)  A forward inference 

question provides students with information or evidence from which they need to draw a 

conclusion.  A backwards question is one in which the students are asked to determine which 

evidence was used to draw a conclusion that is provided for them in the prompt.  See the 

examples below.  Backwards questions are more prevalent than Forwards questions. 

Forward QuestionsτStudents are asked to use details to infer. 

1. ²Ƙŀǘ ŘƻŜǎ ǘƘŜ ƴŀǊǊŀǘƻǊΩǎ ŘŜǎŎǊƛǇǘƛƻƴ ƛƴ ǇŀǊŀƎǊŀǇƘ му Ƴƻǎǘ ƭƛƪŜƭȅ ǎǳƎƎŜǎǘ ŀōƻǳǘ 

Anna? (2014, Grade 5, RL1) 

We can embed pattern language 

in our educational environments 

to be more in alignment with the 

language of learning as 

determined by NYSED.   
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2. ¢ƘŜ ǎǘŀǘŜƳŜƴǘ ǘƘŀǘ άb!{! ŀƭǎƻ ǿƻǊƪǎ ǿƛǘƘ ƻǘƘŜǊǎ ǘƘŀǘ ƴŜŜŘ ǘƻ ǳǎŜ ǿƛƴŘ ǘǳƴƴŜƭǎέ 

most strongly suggests thatΧ (2013, Grade 5, RI1) 

Backwards QuestionsτStudents are provided an implied conclusion and asked to map 

back to its supporting evidence.  

1. Which detail best supports the idea that Maushop cares for the Wampanoag? 

(2013, Grade 4, RL1) 

2. Which detail from the article explains why grazing animals sleep for short 

periods of time? (2014, Grade 4, RI1) 

3. ²Ƙȅ ƛǎ tŜŎƻǎ .ƛƭƭΩǎ ŎƻƴǾŜǊǎŀǘƛƻƴ ǿƛǘƘ ǘƘŜ Ŏƻǿōƻȅǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǘƘŜ ǎǘƻǊȅΚ όнлмпΣ 

Grade 4, RL3) 

 

 

NYSED Assessments 2013 to 2014 Changes 

In 2013, the test creators mapped a few questions back to multiple standards.  In 2014, the 

creators used a one-to-one format.  This affects our analysis in that some of the 2013 questions 

are included with standards to which they do not seem to have a clear connection.  It will be up 

to us to decide whether we should use the given sample question as a model for the standard 

or not.   

!ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜ ǿƻǊŘǎ άŎƻƳǇŀǊŜέ ŀƴŘ άŎƻƴǘǊŀǎǘέ ŀǇǇŜŀǊ ƛƴ нлмо ōǳǘ ƴƻǘ ƛƴ нлмпΣ ǿƘŜǊe the 

ǿƻǊŘǎΣ άǎƛƳƛƭŀǊ ǘƻέ ŀƴŘ άŘƛŦŦŜǊŜƴǘέ ǿŜǊŜ ǳǎŜŘ ƛƴǎǘŜŀŘΦ  ¢ƘŜ ŎƻƴŎƭǳǎƛƻƴ ǿŜ Ŏŀƴ ŘǊŀǿ ŦǊƻƳ ǘƘƛǎ ƛǎ 

that we should expect the test language to change and evolve from year to year, so while the 

language analysis provides some conclusions, it is not an exhaustive list.  It is also interesting to 

ƴƻǘŜ ǘƘŀǘ ǘƘŜ ǉǳŜǎǘƛƻƴ ǎǘŜƳ άƘƻǿέ ŀǇǇŜŀǊǎ ƳǳŎƘ ƳƻǊŜ ƻŦǘŜƴ ǘƘŀƴ ŀƴȅ ƻǘƘŜǊΦ  wŜŀŘŜǊǎ ŀǊŜ 

encouraged to evaluate the language analysis for other helpful observations. 

 

 

Grade Level Standards 

Placemats 

The CCLS covers a wide range of complex skills.  

When tackling a large project, it is helpful to 

prioritize efforts to ensure optimal outcomes.  

Since the CCLS were introduced to us by NYSED in 

Understanding which 

standards are considered 

most important by NYSED 

benefits our students. 

http://www.p12.nysed.gov/ciai/common_core_standards/
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2011Σ ǿŜ ƘŀǾŜ ŀǘǘŜƳǇǘŜŘ ǘƻ άōǳƛƭŘ ǘƘŜ ǇƭŀƴŜ ƛƴ ǘƘŜ ŀƛǊΣέ ŀǎ ǘƘŜ ǎŀȅƛƴƎ ƎƻŜǎΣ ōȅ ƳŀƪƛƴƎ ǎŜƴǎŜ ƻŦ 

what the new standards mean for us as educators and for students as learners.  To simplify the 

process of identifying priority standards, we analyzed standards that were tested over the past 

two years, including the frequency and grade levels in which they were assessed.  The results 

are outlined in the CCLS charts included later in this document.  While we understand and 

agree that each of the standards is important for our students to master, we know that it 

benefits our students to prioritize their implied importance in parallel with NYSED. 

I was particularly fascinated by the narrow scope of standards that were assessed.  Indeed, of 

the approximately 45 standards, only about a third are represented on the assessments.  

Another 22 are represented within the writing rubrics that are used for scoring, but the 

questions do not map back to these writing standards.  Further analysis of the assessed 

standards reveals that all tested standards are reading standards, except one which is a 

language standard for vocabulary acquisition and use.   

When evaluating the standards within and across grade levels, we can see that their complexity 

increases as they progress through the grade levels.  For example, drawing inferences from a 

ǘŜȄǘ ŘƻŜǎƴΩǘ ŀǇǇŜŀǊ ƛƴ ǘƘŜ ǎǘŀƴŘŀǊŘǎ ǳƴǘƛƭ ƎǊŀŘŜ пΦ  ό{ŜŜ ŎƘŀǊǘ ōŜƭƻǿΦύ   

 

 
Grade Level R1τLiterature and Informational (They are identical for R1.) 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Ask and answer such 
questions as who, what, 
where, when, why, and 
how to demonstrate 
understanding of key 
details in a text. 

Ask and answer questions 
to demonstrate 
understanding of a text, 
referring explicitly to the 
text as the basis for the 
answers. 

Refer to details and 
examples in a text when 
explaining what the text 
says explicitly and when 
drawing inferences from 
the text. 

Quote accurately from a 
text when explaining what 
the text says explicitly and 
when drawing inferences 
from the text. 

 

What we learned when analyzing the released questions, however, is that our third graders are 

asked to infer on the assessmentsΦ  Lƴ нлмпΣ ŦƻǊ ŜȄŀƳǇƭŜΣ ǘƘŜȅ ǿŜǊŜ ŀǎƪŜŘΣ ά²ƘƛŎƘ ǎŜƴǘŜƴŎŜ 

best ǎǘŀǘŜǎ ǿƘŀǘ ǘƘŜ ǊŜŀŘŜǊ ƭŜŀǊƴǎ ƛƴ ǇŀǊŀƎǊŀǇƘ уΚέ  ²ƘƛƭŜ ƛƴŦŜǊǊƛƴƎ ƛǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ǎƪƛƭƭ ŀƴŘ 

one we can and will teach even our youngest students, we were confused by the skill being 

included for our students below grade 4 in the state assessments when it does not appear until 

that time.  An analysis of the Anchor Standards solved the mystery. 

 

 

http://www.p12.nysed.gov/ciai/common_core_standards/
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College and Career Readiness Anchor Standards 

The College and Career Readiness Anchor Standards imply that inferring is to be taught at all 

grade levels.  The Common Core website shares: 

The CCR and grade-specific standards are necessary complementsτthe former providing 

broad standards, the latter providing additional specificityτthat together define the 

skills and understandings that all students must demonstrate. 

The idea that the two texts together define the expectations is very helpful information for us.  

The College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.1 reads: 

Key Ideas and Details: Read closely to determine what the text says explicitly and to 

make logical inferences from it; cite specific textual evidence when writing or speaking to 

support conclusions drawn from the text. 

Therefore, the Anchor Standards along with the grade level standards outline the expectation 

that all of our students are expected to infer.  With the clarity that the Anchor Standards are to 

be used in conjunction with the grade level standards, both are included in the analysis that 

follows, with the Anchor Standards given top priority as they are more comprehensive than the 

grade level standards.  Additionally, the Anchor Standards are identical for both literature and 

informational texts, except for standard R8 which speaks to persuasive arguments and 

therefore only applies to informational texts.  The similarity across literature and informational 

texts makes our task as educators even clearer.  

 

 

Anchor Standards Analysis 

When deconstructing and looking for 

patterns within the Anchor Standards, it 

became apparent that the four areas of 

language artsτreading, listening, writing 

and speakingτare similarly structured 

and cyclical.  Better readers lead to better 

writers that lead to better readers.  

Better listeners lead to better speakers 

that lead to better listeners.  Overall, the 

Overall, the anchor standards 

outline an approach to 

constructing and deconstructing 

communication so that it is highly 

efficient and effective. 

http://www.corestandards.org/ELA-Literacy/CCRA/R/
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anchor standards outline an approach to constructing and deconstructing communication so 

that it is highly efficient and effective.  Reading and listening require a deconstruction of 

language ŀǎ ǘƘŜȅ ŀǊŜ άǊŜŎŜƛǾƛƴƎέ ŦƻǊƳǎ ƻŦ communication to be interpreted and analyzed to 

ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ŀǳǘƘƻǊΩǎ ŦǳƭƭΣ ƛƴǘŜƴŘŜŘ ƳŜŀƴƛƴƎ.  Writing and speaking require a construction of 

language ŀǎ ǘƘŜȅ ŀǊŜ άǇǊƻŘǳŎƛƴƎέ ŦƻǊƳǎ ƻŦ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǘƻ ōŜ ŎǊŜŀǘŜŘ ƛƴ ŀ ǿŀȅ ǘƘŀǘ Ƴƻǎǘ 

clearly conveys ŀƴ ŀǳǘƘƻǊΩǎ full, intended meaning.  Typically, developing children are able to 

receive more complex information than they are able to produce.  Infants understand their 

ǇŀǊŜƴǘǎΩ ƭŀƴƎǳŀƎŜ ŜǾŜƴ ǘƘƻǳƎƘ ǘƘŜȅ Ƴŀȅ ōŜ ŀōƭŜ ǘƻ ǇǊƻŘǳŎŜ ŀ ƭƛƳƛǘŜŘ ǾƻŎŀōǳƭŀǊȅ ǘƘŜƳǎŜƭǾŜǎΦ  

Similarly, school-age children can tackle reading complex novels well before they are able to 

write similar material.  This idea of ƭŜŀǊƴƛƴƎ ŀƴŘ ƎǊƻǿƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜ άǊŜŎŜƛǾƛƴƎέ ǇǊƻŎŜǎǎ ƻŦ 

ƳƻǊŜ ŀƴŘ ƳƻǊŜ ŎƻƳǇƭŜȄ ǎƪƛƭƭǎ ǎƘƻǳƭŘ ōŜ ŀǘ ǘƘŜ ŦƻǊŜŦǊƻƴǘ ƻŦ ǘƘŜ ŜŘǳŎŀǘƻǊΩǎ ǇƭŀƴƴƛƴƎ ǇǊƻŎŜǎǎΦ  

The production skills that follow from explicit teaching using model texts (both written and 

spoken) can indicate ability of the accompanying reading or listening skills.  Guiding our 

ǎǘǳŘŜƴǘǎ ǘƘǊƻǳƎƘ ŀƴ ŜȄǇƭƛŎƛǘ άǊŜŎŜƛǾƛƴƎ-ǇǊƻŘǳŎƛƴƎέ ŎȅŎƭŜ ǿƛǘƘ ǘƘŜ ǾŀǊƛƻǳǎ ǎǘŀƴŘŀǊŘǎ Ŏŀƴ ƘŜƭǇ 

them achieve mastery.    

Although most of the assessed standards are reading standards, which can only be evaluated 

through ŀ ƳƛǊǊƻǊŜŘ άǇǊƻŘǳŎǘƛƻƴέ ǎƪƛƭƭ ƻŦ ǎǇŜŀƪƛƴƎ ƻǊ ǿǊƛǘƛƴƎ όƻǊ ǎƛƎƴ ƭŀƴƎǳŀƎŜΣ ƻǊ ƻƴŜ ƻŦ ƳȅǊƛŀŘ 

art forms), the ƛƳǇƭƛŎŀǘƛƻƴ ƛǎ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘ Ƴǳǎǘ ŀŎŎǳǊŀǘŜƭȅ ǿƻǊƪ ǘƘǊƻǳƎƘ ǘƘŜ άǊŜŎŜƛǾƛƴƎ-

ǇǊƻŘǳŎƛƴƎέ ŎȅŎƭŜ ƛƴ ƻǊŘŜǊ ǘƻ ǊŜǎǇƻƴŘ 

appropriately to a prompt.  We can also use 

the reading standards, as well as all the 

standards to create the fluid cycle of 

receiving and producing language.  Anything a 

child is able to write or speak should be 

recognized in reading and listening.  On a 

more rigorous level, children should be 

encouraged to construct in writing and speaking anything they are able to recognize while 

reading and listening. 

Each of the anchor standards for reading appears to be rooted in the skill of inferring.  A reader 

Ƴǳǎǘ ƛƴŦŜǊ ŀ Ƴŀƛƴ ƛŘŜŀΣ ŀ ŎƘŀǊŀŎǘŜǊΩǎ ŘŜǾŜƭƻǇƳŜƴǘΣ ŀƴ ŀǳǘƘƻǊΩǎ ǎǘȅƭŜΣ Ƙƻǿ ǇƛŜŎŜǎ ƻŦ ŀ ǘŜȄǘ ǊŜƭŀǘŜ 

to each other, etc.  The fact that the first reading standard speaks to inferring explicitly is a bit 

misleading, as anything inferred is referenced in the remaining eight standards.  Additionally, in 

analyzing the released questions, those mapped to R1 can also be mapped to another standard 

that references the specific skill implied in the question.  CƻǊ ŜȄŀƳǇƭŜΣ άWhy does Pecos Bill 

take a saddle and bridle to go catch Lightning?έ όR1, Grade 4, 2014, Q2) references the story 

development, which is expressed through Reading Standard 3.  άWhich sentence best states 

what the reader learns in paragraph 8?έ (R1, Grade 3, 2014, Q13) references a main idea, which 

Each of the anchor standards for 

reading appears to be rooted in 

the skill of inferring.   
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is expressed through Reading Standard нΦ  ά¢ƘŜ ǎǘŀǘŜƳŜƴǘ ǘƘŀǘ ΨNASA also works with others 

ǘƘŀǘ ƴŜŜŘ ǘƻ ǳǎŜ ǿƛƴŘ ǘǳƴƴŜƭǎΩ most strongly suggests thatέ όwмΣ DǊŀŘŜ рΣ нлмоΣ vннύ references 

word choice, which is expressed through Reading Standard 4.   

According to data released by NYSED, the questions were mapped to specific standards, and 

schools received achievement scores on the varying standards.  The following chart indicates 

the Anchor Standards along with their number and frequency over the two years of available 

data. 

 Suggested Essential Skills of Each Anchor Standard 

#
 L

it
e

ra
tu

re
 

Q
u

e
st

io
n

s*
 

#
 I

n
fo

rm
a

tio
n
 

Q
u

e
st

io
n

s 

#
 a

n
d

 %
 

o
f 

a
ll 

Q
u

e
st

io
n

s 

R1 Use details to infer. 32 27 59/22% 

R2 Analyze the primary messages and how they 
develop.  (Main ideas/Themes/Lessons) 

26 24 50/19% 

R3 Analyze how the people, events, or ideas 
develop and interact.   

35 25 60/22% 

R4 Choose precise words and language.** 
(Vocabulary/Phrases) 

13 13 26/10% 

R5 Analyze the structure or outline of the text. 8 13 21/8% 

R6 Analyze the relationship between the purpose 
and the content and style. 

11 0 11/4% 

R7 Analyze how the text features support the 
message. 

1 5 6/2% 

R8 Analyze the argument, claim and evidence in 
persuasive pieces. 

0 22 22/8% 

R9 Synthesize information between two or more 
texts. 

1 3 4/1% 

L4/5 Vocab/language***  NA NA 9/3% 

 

*Calculations are based on the 2013 and 2014 grades 3, 4, & 5 NYSED assessments with a total 

of 268 questions across the six tests. 
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**  Anchor standard R4 speaks to word choice.  Word choice encompasses much more than new 

vocabulary.  Words are selected for intended meaning.  Word choices can include a wide range 

of academic language as well as archaic, connotative, cultural or regional, and generally 

unfamiliar words and phrases.  (See list of 1000 academic words included in separate 

document.)   

 

*** L4 and L5 vocab/language skills are inherent in R4.  Merging the representative calculations 

together reveals 35 questions or 13% of the tests are focused on word choice. 

Each of the Anchor Standards also applies to listening, writing and speaking. 

R1-R4 are the priority standards with R8 an important standard specifically relevant to 

argument texts.  When constructing (or deconstructing) a persuasive piece, the standards tell 

us that the claim needs to be stated along with reasons to support the claim and factual 

evidence to support the reasons.  Validity, sufficiency, and credibility of the reasons and 

evidence must be considered. 

 

 

Question Coding Alignment 

According to the information contained within the standards, some of the released questions 

seem to better align with a standard other than the one assigned by NYSED.  The suggested re-

codes are included in the released question charts.  If the suggested re-coding analysis is even 

partially correct, the implication is that the data schools receive on the relative achievements 

by students of the individual standards may not be entirely valid or reliable.  Overall scores and 

other information gained from the assessments would still prove valuable in understanding our 

ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ǊŜŎŜƛǾŜ ŀƴŘ ƎŜƴŜǊŀǘŜ effective written communication, but we could not 

rely upon whether they have a discrete standard mastered or not.   Instead, we should continue 

to analyze results from our local formal and informal assessments to plan appropriate 

instruction. 

 

 

 

 

 

 
 

Heading for released 

questions coded by 

NYSED 

Heading for released 

questions re-coded 

according to patterns 
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NYSED Qualitative Measures of Text Complexity 

NYSED provided guidelines on how to determine whether the literature and informational texts 
used in the classroom are of the appropriate level of complexity.  We reformatted these 
guidelines to make them user friendly.  The results can be found later in this document.  The 
rationale of the selected criteria from NYSED has also been included later in this document.   

Writing Rubrics 

NYSED provided writing rubrics that can we can use ǘƻ ŜǾŀƭǳŀǘŜ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ǿǊƛǘƛƴƎ against 

the criteria of the standards.  Those rubrics are included later in this document.  My teachers 

and I created student friendly adaptations of these rubrics that are included later in this 

document as well. 
 

 

Instructional Resources 

As discrete skills were uncovered in this 

analysis, I conducted brief Internet searches 

to find more information about how to 

identify the skills in use as well as how to 

teach the skills.  Many of the resources found 

were at the college level.  There are three 

implications of this.  First, it seems that we 

are, indeed, becoming aligned with the requirements for success at the college and career level.  

Second, as we were not educated in the ways of the Common Core when we were in school, we 

need to ensure that we thoroughly understand the skills ourselves before trying to teach our 

students.  And, third, we need more resources on how to teach these complex ways of thinking 

at the school-age level. 

 

 

Next Steps 

This analysis is only a beginning of the work that needs to be done.  For example, Reading 

Anchor Standard 6 was not represented in the released questions, although it made an 

appearance on both the fourth and fifth grade 

ǘŜǎǘǎ ƛƴ нлмпΦ  ¢ƘŜǊŜŦƻǊŜΣ ŀƭǘƘƻǳƎƘ ǿŜ ŘƻƴΩǘ ƘŀǾŜ ŀ 

sample, we must continue to interpret its meaning 

and complexity.  It is included in this first draft.  

Qualitative measures are a 

crucial complement to 

quantitative measures when 

determining text complexity. 
https://www.engageny.org 

We were not educated in the ways 

of the Common Core when we 

were in school, so we need to 

ensure that we thoroughly 

understand the skills ourselves 

before trying to teach our students. 
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Each of the standards needs to be represented in this document as each is important regardless 

of its priority.  Once ELA is finished, the entire process would need to be repeated for math.  

Additionally, the discrete skills and strategies for each grade level should be mapped. 

What we need to do is learn how to read and write like an English professor, which is the final 

goal of the Common Core.  Once we have the ability and confidence with our own skills, we can 

begin preparing instruction and resources for our students.  

Following is a proposed to-do list for all educators, again, 

after mastering the Common Core ourselves. 

 

1. Determine the discrete skills needed at each grade level. 

2. Determine complex texts to use at each grade level. 

3. Understand how to read text closely and carefully. 

4. Determine which academic vocabulary to teach at each grade level. 

5. Develop curriculum maps. 

6. Model examples of the Common Core skills in action through read alouds and text 

annotation. 

There are many more tasks to accomplish, of course, but the above list provides a start.  

  

What we need to do is learn 

how to read and write like an 

English professor. 
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READING STANDARDS 
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 Ҥ What does the author want me to infer?  

 

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.1 
Key Ideas and Details: Read closely to determine what the text 
says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support 
conclusions drawn from the text. 

 
 
Grade Level R1τLiterature and Informational (They are identical for R1.) 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Ask and answer such 
questions as who, what, 
where, when, why, and 
how to demonstrate 
understanding of key 
details in a text. 

Ask and answer questions 
to demonstrate 
understanding of a text, 
referring explicitly to the 
text as the basis for the 
answers. 

Refer to details and 
examples in a text when 
explaining what the text 
says explicitly and when 
drawing inferences from 
the text. 

Quote accurately from a 
text when explaining what 
the text says explicitly and 
when drawing inferences 
from the text. 
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NYSED Released Question Samples for R1ðLiterature (Inferring) 

 

 Gr. Code Released Question 

1. 3 RL.1, 2014, Q.13/.46 Which sentence best states what the reader learns in paragraph 8? 

2. 3 RL.1, 2014, Q.14/.58 What do paragraphs 16 and 17 show about otters and gulls? 

3. 3 RL.1, 2014, Q.39/.58 
What do paragraphs 4 through 7 show about David? Use two details from 
the story to support your response. 

4. 3 RL.1, 2014, Q.45/.30 
Why is the setting of the story important? Use two details from the story 
to support your response.  

5. 4 RL.1, 2013, Q.44/.80 

What did Measuring Worm do differently from the others that made her 
able to save the three bears? Use two details from the story to support 
your response. 

6. 4 RL.1, 2013, Q14/.70 
Which detail best supports the idea that Maushop cares for the 
Wampanoag? 

7. 4 RL.1, 2014, Q.1/.70 Pecos Bill most likely thinks he needs to have the very best horse because: 

8. 4 RL.1, 2014, Q.14/.58 
What is the most likely reason the narrator is pushing the lawn mower in 
paragraph 2? 

9. 4 RL.1, 2014, Q.2/.79 Why does Pecos Bill take a saddle and bridle to go catch Lightning? 

10. 5 RL.1, 2013, Q.71/.58 
²Ƙŀǘ ƳŀƪŜǎ DǳǎǘŀƘƻǘŜ ƭƻƴŜƭȅ ǿƘƛƭŜ ƘŜΩǎ ŀƴ 9ŀǊǘƘ ŎǊŜŀǘǳǊŜΚ ¦ǎŜ two 
details or examples from the passage to support why Gustahote is lonely. 

11. 5 RL.1, 2013, Q.72/.59 
Explain why the young fireflies complain about the older fireflies. Use two 
details from the passage to support your answer. 

12. 5 RL.1, 2013, Q.73/.57 

In the beginning of each passage, both Gustahote and the Fireflies believe 
something about themselves that is not true. Write a response comparing 
and contrasting what the characters believe at the beginning of the 
passages. Explain when the lessons are learned and how the characters 
have changed. Use details from both passages to support your answer.  In 
your ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ  ω ŎƻƳǇŀǊŜ ŀƴŘ ŎƻƴǘǊŀǎǘ ǿƘŀǘ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ 
ōŜƭƛŜǾŜ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǇŀǎǎŀƎŜǎ  ω ŜȄǇƭŀƛƴ ǿƘŜƴ ǘƘŜ ƭŜǎǎƻƴǎ ŀǊŜ 
ƭŜŀǊƴŜŘ  ω ŘŜǎŎǊƛōŜ Ƙƻǿ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ ŎƘŀƴƎŜ  ω ǳǎŜ ŘŜǘŀƛƭǎ ŦǊƻƳ ōƻǘƘ 
passages to support your answer 

13. 5 RL.1, 2014, Q.35/.65 
²Ƙŀǘ ŘƻŜǎ ǘƘŜ ƴŀǊǊŀǘƻǊΩǎ ŘŜǎŎǊƛǇǘƛƻƴ ƛƴ ǇŀǊŀƎǊŀǇƘ му Ƴƻǎǘ ƭƛƪŜƭȅ ǎǳƎƎŜǎǘ 
about Anna? 

14. 5 RL.1, 2014, Q.6/.69 Which words from the story best ǎƘƻǿ DǊŀƴŘƳŀ ¢ŀƭƭŜȅΩǎ ǎŜƴǎŜ ƻŦ ƘǳƳƻǊΚ 
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NYSED Released Question Samples for R1ðInformational Text (Inferring) 

 

 Gr. Code Released Question 

1. 3 RI.1, 2013, Q.1/.87 Which detail about Mlaika helps explain the strange sounds she was making? 

2. 3 RI.1, 2013, Q.2/.43 

Read the sentence from paragraph 6.  Dr. Poole says that elephants, too, need 
to form bonds with their family and friends.  Which action in the article best 
ǎƘƻǿǎ ǘƘŜ ŦƻǊƳƛƴƎ ƻŦ ŀ άōƻƴŘέΚ 

3. 3 RI.1, 2013, Q.3/.34 

Read the sentence from the article.  It turned out that Mlaika was copying the 
sounds of the trucks driving  by. (paragraph 3)  How does paragraph 7 support 
this sentence? 

4. 3 RI.1, 2013, Q.4/.77 

Read the sentence from paragraph 7.  When they are kept outside of their 
natural environment, they may copy unusual sounds.  What is the meaning of 
άŜƴǾƛǊƻƴƳŜƴǘέ ƛƴ ǘƘƛǎ ǎŜƴǘŜƴŎŜΚ 

5. 3 RI.1, 2013, Q.5/.69 Which paragraph in the article shows how people are most like the animals? 

6. 3 RI.1, 2013, Q.6/.61 Which detail best ǎǳǇǇƻǊǘǎ ǘƘŜ ŀǊǘƛŎƭŜΩǎ Ƴŀƛƴ ƛŘŜŀΚ 

7. 3 RI.1, 2014, Q.27/.38 
According to the Filtering section, why do syrup makers remove minerals from 
maple syrup? 

8. 3 RI.1, 2014, Q.32/.81 Which paragraph explains how snowshoeing affects the body? 

9. 4 RI.1, 2014, Q.11/.80 What do fruit bats and horses have in common? 

10. 4 RI.1, 2014, Q.7/.78 According to the article, why might an elephant rise in the middle of sleeping? 

11. 4 RI.1, 2014, Q.9/.73 
Which detail from the article explains why grazing animals sleep for short 
periods of time? 

12. 5 RI.1, 2013, Q.21/.63 Which sentence from the passage best explains how a wind tunnel works? 

13. 5 RI.1, 2013, Q.22/.55 
¢ƘŜ ǎǘŀǘŜƳŜƴǘ ǘƘŀǘ άb!{! ŀƭǎƻ ǿƻǊƪǎ ǿƛǘƘ ƻǘƘŜǊǎ ǘƘŀǘ ƴŜŜŘ ǘƻ ǳǎŜ ǿƛƴŘ 
ǘǳƴƴŜƭǎέ Ƴƻǎǘ ǎǘǊƻƴƎƭȅ ǎǳƎƎŜǎǘǎ ǘƘŀǘ 

14. 5 RI.1, 2014, Q.47/.69 

Read these sentences from paragraphs 2 and 11.  You have to be an 
outstanding rider for BMX racing.  If you want to race, a good rule is to buy 
the best bike you can afford.  What can the reader conclude from these 
sentences? 
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Reading Standard 1 is an umbrella standard that encompasses the remaining reading standards.  

A reader must infer to reach the highest level of aligning most closely with an authorôs message.  

Inferring will move a reader beyond literal interpretation to understanding the most subtle 

nuances of an authorôs choices. 

 

Released questions that were coded R1 by NYSED appear to align to the remaining reading 

standards and have been reassigned to them according to parallel patterns and skill requirements 

for those standards.  The implication of this is that proficient readers infer to understand an 

authorôs message habitually, and inferring is inherent in many other reading skills.  The purpose 

of an inference, whether to understand a message, the importance of a setting, the meaning of a 

word or phrase, etc., is an integral component of all the other Common Core Standards for 

reading, which divide a wide range of inference skills into common sub-categories.   See the 

Common Core Standards for reading two (R2) through nine (R9) for the examples.   

 

 

 

 

 

 

Re-Coded Released Question Samples for R1ð(Inferring) 

 
 

(All R1 questions were reassigned to the remaining reading standards, so none appear here.)  

Reading Standard 1 is an 

umbrella standard that 

encompasses the remaining 

reading standards. 
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Ҥ What is the theme, lesson, or main idea? 

Ҥ How does it develop? 

 Ҥ What is the summary?

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.2 
Key Ideas and Details: Determine central ideas or themes of a 
text and analyze their development; summarize the key 
supporting details and ideas. 

 
 
RL2τLiterature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Ask and answer such 
questions as who, what, 
where, when, why, and 
how to demonstrate 
understanding of key 
details in a text. 

Recount stories, including 
fables, folktales, and 
myths from diverse 
cultures; determine the 
central message, lesson, 
or moral and explain how 
it is conveyed through key 
details in the text. 

Determine a theme of a 
story, drama, or poem 
from details in the text; 
summarize the text. 
 

Determine a theme of a 
story, drama, or poem 
from details in the text, 
including how characters 
in a story or drama 
respond to challenges or 
how the speaker in a 
poem reflects upon a 
topic; summarize the text. 

 
 
 
RI2τInformational  
 

   

Grade 2 Grade 3 Grade 4 Grade 5 

Identify the main topic of 
a multiparagraph text as 
well as the focus of 
specific paragraphs within 
the text. 

Determine the main idea 
of a text; recount the key 
details and explain how 
they support the main 
idea. 
 

Determine the main idea 
of a text and explain how 
it is supported by key 
details; summarize the 
text. 
 

Determine two or more 
main ideas of a text and 
explain how they are 
supported by key details; 
summarize the text. 
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NYSED Released Question Samples for R2ðLiterature (Theme, lesson, main idea, summary) 

 

 Gr. Code Released Question 

1. 3 RL.2, 2014, Q.18/.45 Which sentence best describes a main idea of the story? 

2. 4 RL.2, 2013, Q.18/.82 Which is the best summary of this story? 

3. 4 RL.2, 2014, Q.3/.82 

Read these sentences from paragraph 7 of the story.  He ran ten miles in 
twenty seconds! Next he jumped a mile forward and two miles backward.  
Why are these details regarding Lightning important to the theme of the 
story? 

4. 4 RL.2, 2014, Q.43/.54 
²Ƙŀǘ Ƙŀǎ aŀƴǳŜƭƻΩǎ ƎƛŦǘ ǘŀǳƎƘǘ /ŀǊƭŀ ŀōƻǳǘ ŘƛǎŎƻǾŜǊƛƴƎ ƴŜǿ ǘƘƛƴƎǎΚ ¦ǎŜ 
two details from the story to support your response. 

5. 4 RL.2, 2014, Q.5/.82 Which sentence best describes the theme of this story? 

6. 5 RL.2, 2013, Q.71/.58 
²Ƙŀǘ ƳŀƪŜǎ DǳǎǘŀƘƻǘŜ ƭƻƴŜƭȅ ǿƘƛƭŜ ƘŜΩǎ ŀƴ 9ŀǊǘƘ ŎǊŜŀǘǳǊŜΚ ¦ǎŜ two details 
or examples from the passage to support why Gustahote is lonely. 

7. 5 RL.2, 2013, Q.72/.59 
Explain why the young fireflies complain about the older fireflies. Use two 
details from the passage to support your answer. 

8. 5 RL.2, 2013, Q.73/.57 

In the beginning of each passage, both Gustahote and the Fireflies believe 
something about themselves that is not true. Write a response comparing 
and contrasting what the characters believe at the beginning of the 
passages. Explain when the lessons are learned and how the characters have 
changed. Use details from both passages to support your answer.  In your 
ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ  ω ŎƻƳǇŀǊŜ ŀƴŘ ŎƻƴǘǊŀǎǘ ǿƘŀǘ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ ōŜƭƛŜǾŜ ŀǘ 
ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǇŀǎǎŀƎŜǎ  ω ŜȄǇƭŀƛƴ ǿƘŜƴ ǘƘŜ ƭŜǎǎƻƴǎ ŀǊŜ ƭŜŀǊƴŜŘ  ω 
ŘŜǎŎǊƛōŜ Ƙƻǿ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ ŎƘŀƴƎŜ  ω ǳǎŜ ŘŜǘŀƛƭǎ ŦǊƻƳ ōƻǘƘ ǇŀǎǎŀƎŜǎ ǘƻ 
support your answer 

9. 5 RL.2, 2014, Q.30/.86 Which word best describes how Supphatra is feeling in paragraph 12? 

10. 5 RL.2, 2014, Q.33/.60 Which sentence best supports the theme of the story? 

11. 5 RL.2, 2014, Q.7/.65 Which paragraph best expresses a theme of the story? 
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Re-Coded Released Question Samples for R2ðLiterature (Theme, lesson, main idea, summary) 

 

Gr. Code Released Question 

1. 3 RL2, 2014, Q18/.45 Which sentence best describes a main idea of the story? 

2. 4 RL2, 2013, Q18/.82 Which is the best summary of this story? 

3. 

4 

RL2, 2014, Q3/.82 

Read these sentences from paragraph 7 of the story.  He ran ten miles in 
twenty seconds!  Next he jumped a mile forward and two miles backward.  
Why are these details regarding Lightning important to the theme of the 
story? 

4. 
4 

RL2, 2014, Q43/.54 
What has aŀƴǳŜƭƻΩǎ ƎƛŦǘ taught Carla about discovering new things? Use 
two details from the story to support your response. 

5. 4 RL2, 2014, Q5/.82 Which sentence best describes the theme of this story? 

6. 5 RL2, 2014, Q33/.60 Which sentence best supports the theme of the story? 

7. 5 RL2, 2014, Q7/.65 Which paragraph best expresses a theme of the story? 

8. 3 RI1, 2013, Q6/.61 Which detail best supports ǘƘŜ ŀǊǘƛŎƭŜΩǎ Ƴŀƛƴ ƛŘŜŀ? 

9. 
3 

RI1, 2014, Q27/.38 
According to the Filtering section, why do syrup makers remove minerals 
from maple syrup? 

10. 
4 

RI1, 2014, Q7/.78 
According to the article, why might an elephant rise in the middle of 
sleeping? 

11. 
4 

RI1, 2014, Q9/.73 
Which detail from the article explains why grazing animals sleep for short 
periods of time? 

12. 5 RI1, 2013, Q21/.63 Which sentence from the passage best explains how a wind tunnel works? 

 
Grey Words & Phrases: Pattern language for this standard  
Grey &  White Code: Original NYSED coding.  I re -coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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NYSED Released Question Samples for R2ðInformational Texts (Theme, lesson, main idea, 

summary) 

 

 Gr. Code Released Question 

1. 3 RI.2, 2013, Q.6/.61 Which detail best ǎǳǇǇƻǊǘǎ ǘƘŜ ŀǊǘƛŎƭŜΩǎ Ƴŀƛƴ ƛŘŜŀΚ 

2. 3 RI.2, 2014, Q.35/.70 How do the details in paragraph 18 support a main idea of the passage? 

3. 4 RI.2, 2014, Q.12/.81 Which sentence best states a main idea of this article? 

4. 5 RI.2, 2013, Q.26/.68 
Which key detail helps the reader understand the importance of using wind 
tunnels 

5. 5 RI.2, 2013, Q.27/.68 Which of the following best summarizes the main idea of the passage? 

6. 5 RI.2, 2014, Q.56/.64 
According to the author, what is the value of being a smart risk-taker? Use two 
details from the article to support your answer. 

7. 5 RI.2, 2014, Q.58/.69 

Lƴ ά¢ƘŜ ¸ƻǳƴƎ aŀƴ ŀƴŘ ǘƘŜ {ŜŀΣέ ǿƘŀǘ ƭŜǎǎƻƴ Ŏŀƴ ōŜ ƭŜŀǊƴŜŘ ŦǊƻƳ ǘƘŜ 
ŀǳǘƘƻǊΩǎ ǘǊƛǇ ŀǊƻǳƴŘ ǘƘŜ ǿƻǊƭŘΚ  ¦ǎŜ two details from the article to support 
your response. 
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Re-Coded Released Question Samples for R2ðInformational Texts (Theme, lesson, main idea, 

summary) 

 

 Gr. Code Released Question 

1. 3 RI2, 2013, Q6/.61 Which detail best supports the ŀǊǘƛŎƭŜΩǎ Ƴŀƛƴ ƛŘŜŀ? 

2. 3 RI2, 2014, Q35/.70 How do the details in paragraph 18 support a main idea of the passage? 

3. 4 RI2, 2014, Q12/.81 Which sentence best states a main idea of this article? 

4. 5 RI2, 2013, Q26/.68 
Which key detail helps the reader understand the importance of using wind 
tunnels? 

5. 5 RI2, 2013, Q27/.68 Which of the following best summarizes the main idea of the passage? 

6. 5 RI2, 2014, Q56/.64 
According to the author, what is the value of being a smart risk-taker?  Use 
two details from the article to support your answer. 

7. 5 RI2, 2014, Q58/.69 

Lƴ ά¢ƘŜ ¸ƻǳƴƎ aŀƴ ŀƴŘ ǘƘŜ {ŜŀΣέ what lesson can be learned from the 
ŀǳǘƘƻǊΩǎ ǘǊƛǇ ŀǊƻǳƴŘ ǘƘŜ ǿƻǊƭŘΚ  ¦ǎe two details from the article to support 
your response. 

8. 3 RL1, 2014, Q13/.46 Which sentence best states what the reader learns in paragraph 8? 

9. 4 RI8, 2014, Q10/.58 
Which sentence supports the idea that scientists are not certain that all 
animals sleep? 

10. 4 RI8, 2014, Q44/.66 
How do the zookeepers use food to improve the lives of animals?  Use two 
details from the article to support your response. 

11. 4 RI3, 2014, Q46/.62 
Why are there challenges to caring for zoo animals in the winter?  Use two 
details from the article to support your response. 

12. 5 
RI1, 2014, Q47/.69 
 

Read these sentences from paragraphs 2 and 11.  You have to be an 
outstanding rider for BMX racing.  If you want to race, a good rule is to buy the 
best bike you can afford.  What can the reader conclude from these 
sentences? 

 
Grey Words & Phrases: Pattern language for this standard  
Grey & White Code: Original NYSED coding.  I re -coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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Ҥ How does the character, event, or idea, develop? 

Ҥ How do the characters, events, or ideas interact?   

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.3 

Key Ideas and Details: Analyze how and why individuals, events, 
or ideas develop and interact over the course of a text. 
 

 
RL3τLiterature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Recount stories, including 
fables and folktales from 
diverse cultures, and 
determine their central 
message, lesson, or 
moral. 

Describe characters in a 
story (e.g., their traits, 
motivations, or feelings) 
and explain how their 
actions contribute to the 
sequence of events. 
 

Describe in depth a 
character, setting, or 
event in a story or drama, 
drawing on specific details 
in the text (e.g., a 
ŎƘŀǊŀŎǘŜǊΩǎ ǘƘƻǳƎƘǘǎΣ 
words, or actions). 

Compare and contrast 
two or more characters, 
settings, or events in a 
story or drama, drawing 
on specific details in the 
text (e.g., how characters 
interact). 

 
 
 
RI3τInformational  
 

   

Grade 2 Grade 3 Grade 4 Grade 5 

Describe the connection 
between a series of 
historical events, 
scientific ideas or 
concepts, or steps in 
technical procedures in a 
text. 

Describe the relationship 
between a series of 
historical events, scientific 
ideas or concepts, or steps 
in technical procedures in 
a text, using language that 
pertains to time, 
sequence, and 
cause/effect. 

Explain events, 
procedures, ideas, or 
concepts in a historical, 
scientific, or technical 
text, including what 
happened and why, based 
on specific information in 
the text. 
 

Explain the relationships 
or interactions between 
two or more individuals, 
events, ideas, or concepts 
in a historical, scientific, or 
technical text based on 
specific information in the 
text. 
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NYSED Released Question Samples for R3ðLiterature (Character, event, idea development and 

interaction) 

 

 Gr. Code Released Question 

1. 3 RL.3, 2013, Q.40/.56 
²Ƙȅ ƛǎ ¢ƘƻƳŀǎ άǎǿŜƭƭƛƴƎ ƭƛƪŜ ŀ ōƭƻǿŦƛǎƘέ ƛƴ ǇŀǊŀƎǊŀǇƘ офΚ  ¦ǎŜ two details 
from the story to support your response. 

2. 3 RL.3, 2013, Q.41/.52 

¢ƘƻƳŀǎΩǎ ƳƻƻŘ ŎƘŀƴƎŜǎ ŦǊƻƳ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǎǘƻǊȅ ǘƻ ǘƘŜ ŜƴŘΦ Iƻǿ 
does Thomas feel at the beginning of the story? How does he feel at the 
end?  Why does his mood change? Use details from the story to support 
ȅƻǳǊ ǊŜǎǇƻƴǎŜΦ  Lƴ ȅƻǳǊ ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ¢ƘƻƳŀǎ ŦŜŜƭǎ 
ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǎǘƻǊȅ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ¢ƘƻƳŀǎ ŦŜŜƭǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ 
ǎǘƻǊȅ  ω ŜȄǇƭŀƛƴ ǿƘȅ Ƙƛǎ ƳƻƻŘ ŎƘŀƴƎŜǎ  ω ǳǎŜ ŘŜǘŀƛƭǎ ŦǊƻƳ ǘƘŜ ǎǘƻǊȅ ǘƻ 
support your response 

3. 3 RL.3, 2013, Q.42/.63 
As she waits her turn, how does Taylor feel about jumping off the diving 
board?  Use two details from the story to support your answer. 

4. 3 RL.3, 2014, Q.16/.58 
Which detail from the story best shows why Maggie believes the otter 
trusts her? 

5. 3 RL.3, 2014, Q.38/.68 
How does David feel when he sees the mountain for the first time?  Use 
two details from the story to support your response. 

6. 3 RL.3, 2014, Q.44/.47 
How does George behave as a member of the group?  Use two details 
from the story to support your response. 

7. 4 RL.3, 2013, Q.13/.86 
The Sun gets angry with the Wampanoag people because he thinks they 
ŀǊŜ ōŜƛƴƎΧ 

8. 4 RL.3, 2013, Q.16/.63 
Which sentence suggests that the Sun feels it is a bad idea to trust the 
Wampanoag people? 

9. 4 RL.3, 2013, Q.46/.51 
Why is the setting important to this story? Use two details from the story 
to support your response. 

10. 4 RL.3, 2013, Q.47/.48 

¢ƘŜ ƴŀǊǊŀǘƻǊΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ƘŜǊ ƎǊŀƴŘƳƻǘƘŜǊ ŘŜǾŜƭƻǇǎ ŘǳǊƛƴƎ ƘŜǊ ǾƛǎƛǘΦ  
How does their relationship develop? How do they communicate even 
though they do not speak the same language?  Use details from the story 
to support your response.  In your responǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ   ω ŜȄǇƭŀƛƴ Ƙƻǿ 
ǘƘŜƛǊ ǊŜƭŀǘƛƻƴǎƘƛǇ ŘŜǾŜƭƻǇǎ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅ ŎƻƳƳǳƴƛŎŀǘŜ  ω ǳǎŜ ŘŜǘŀƛƭǎ 
from the story to support your response  

11. 4 RL.3, 2014, Q.15/.79 
In paragraph 5, the narrator remembers a story his grandmother told him 
about his ƎǊŀƴŘŦŀǘƘŜǊΦ  ¢ƘŜ ŜŦŦŜŎǘ ǘƘƛǎ ǎǘƻǊȅ Ƙŀǎ ƻƴ ǘƘŜ ƴŀǊǊŀǘƻǊ ƛǎ ǘƻΧ 

12. 4 RL.3, 2014, Q.18/.76 
Which phrase best describes how the narrator changes from the beginning 
of the story to the end? 

13. 4 RL.3, 2014, Q.4/.55 ²Ƙȅ ƛǎ tŜŎƻǎ .ƛƭƭΩǎ ŎƻƴǾŜǊǎŀǘƛƻƴ ǿƛǘƘ ǘƘŜ cowboys important to the story? 
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14. 4 RL.3, 2014, Q.42/.60 
²Ƙȅ ƛǎ ǘƘŜ ǎŜǘǘƛƴƎ ƻŦ ά¢ƘŜ /ŀǾŜ ƻŦ ǘƘŜ hƛƭōƛǊŘέ ƛƳǇƻǊǘŀƴǘΚ ¦ǎŜ two details 
from the story to support your response. 

15. 5 RL.3, 2013, Q.71/.58 
²Ƙŀǘ ƳŀƪŜǎ DǳǎǘŀƘƻǘŜ ƭƻƴŜƭȅ ǿƘƛƭŜ ƘŜΩǎ ŀƴ 9ŀǊǘƘ ŎǊŜŀǘǳǊŜΚ ¦ǎŜ two 
details or examples from the passage to support why Gustahote is lonely. 

16. 5 RL.3, 2013, Q.72/.59 
Explain why the young fireflies complain about the older fireflies. Use two 
details from the passage to support your answer. 

17. 5 RL.3, 2014, Q.2/.51 
Based on paragraphs 12 through 19, which sentence best explains the 
ŘƛŦŦŜǊŜƴŎŜ ƛƴ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎΩ ǊŜŀŎǘƛƻƴǎ ǘƻ ǘƘŜ ƻōƧŜŎǘǎ ƛƴ ǘƘŜ ǘǊǳƴƪΚ 

18. 5 RL.3, 2014, Q.4/.72 Which detail best shows what Grandma Talley thinks about change? 
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Re-Coded Released Question Samples for R3ðLiterature (Character, event, idea development 

and interaction) 

 

 Gr. Code Released Question 

1. 3 RL3, 2013, Q41/.52 

¢ƘƻƳŀǎΩǎ ƳƻƻŘ ŎƘŀƴƎŜǎ from the beginning of the story to the end. How 
does Thomas feel at the beginning of the story? How does he feel at the 
end?  Why does his mood change? Use details from the story to support 
ȅƻǳǊ ǊŜǎǇƻƴǎŜΦ  Lƴ ȅƻǳǊ ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ¢ƘƻƳŀǎ ŦŜŜƭǎ 
at the beginning ƻŦ ǘƘŜ ǎǘƻǊȅ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ¢ƘƻƳŀǎ ŦŜŜƭǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ 
ǎǘƻǊȅ  ω ŜȄǇƭŀƛƴ ǿƘȅ Ƙƛǎ ƳƻƻŘ ŎƘŀƴƎŜǎ  ω ǳǎŜ ŘŜǘŀƛƭǎ ŦǊƻƳ ǘƘŜ ǎǘƻǊȅ ǘƻ 
support your response 

2. 3 RL3, 2013, Q42/.63 
As she waits her turn, how does Taylor feel about jumping off the diving 
board?  Use two details from the story to support your answer. 

3. 3 RL3, 2014, Q16/.58 
Which detail from the story best shows why Maggie believes the otter 
trusts her? 

4. 3 RL3, 2014, Q38/.68 
How does David feel when he sees the mountain for the first time?  Use 
two details from the story to support your response. 

5. 3 RL3, 2014, Q44/.47 
How does George behave as a member of the group?  Use two details 
from the story to support your response. 

6. 4 RL3, 2013, Q13/.86 
The Sun gets angry with the Wampanoag people because he thinks they 
ŀǊŜ ōŜƛƴƎΧ 

7. 4 RL3, 2013, Q16/.63 
Which sentence suggests that the Sun feels it is a bad idea to trust the 
Wampanoag people? 

8. 4 RL3, 2013, Q46/.51 
Why is the setting important to this story? Use two details from the story 
to support your response. 

9. 4 RL3, 2013, Q47/.48 

¢ƘŜ ƴŀǊǊŀǘƻǊΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ with her grandmother develops during her visit.  
How does their relationship develop? How do they communicate even 
though they do not speak the same language?  Use details from the story 
ǘƻ ǎǳǇǇƻǊǘ ȅƻǳǊ ǊŜǎǇƻƴǎŜΦ  Lƴ ȅƻǳǊ ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ   ω ŜȄǇƭŀƛƴ Ƙƻǿ 
their relationship developǎ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅ ŎƻƳƳǳƴƛŎŀǘŜ  ω ǳǎŜ ŘŜǘŀƛƭǎ 
from the story to support your response  

10. 4 RL3, 2014, Q15/.79 
In paragraph 5, the narrator remembers a story his grandmother told him 
about his grandfather.  The effect this story has on the narrator is ǘƻΧ 

11. 4 RL3, 2014, Q18/.76 
Which phrase best describes how the narrator changes from the beginning 
of the story to the end? 

12. 4 RL3, 2014, Q4/.55 ²Ƙȅ ƛǎ tŜŎƻǎ .ƛƭƭΩǎ ŎƻƴǾŜǊǎŀǘƛƻƴ with the cowboys important to the story? 

13. 4 RL3, 2014, Q42/.60 
Why is the setting ƻŦ ά¢ƘŜ /ŀǾŜ ƻŦ ǘƘŜ hƛƭōƛǊŘέ ƛƳǇƻǊǘŀƴǘΚ ¦ǎŜ two details 
from the story to support your response. 
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14. 5 RL3, 2013, Q71/.58 
What makes Gustahote lonely ǿƘƛƭŜ ƘŜΩǎ ŀƴ 9ŀǊǘƘ ŎǊŜŀǘǳǊŜΚ  ¦ǎŜ two 
details or examples from the passage to support why Gustahote is lonely. 

15. 5 RL3, 2013, Q72/.59 
Explain why the young fireflies complain about the older fireflies. Use two 
details from the passage to support your answer. 

16. 5 RL3, 2014, Q2/.51 
Based on paragraphs 12 through 19, which sentence best explains the 
ŘƛŦŦŜǊŜƴŎŜ ƛƴ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎΩ ǊŜŀŎǘƛƻƴǎ to the objects in the trunk? 

17. 5 RL3, 2014, Q4/.72 Which detail best shows what Grandma Talley thinks about change? 

18. 3 RL1, 2014, Q39/.58 
What do paragraphs 4 through 7 show about David?  Use two details from 
the story to support your response. 

19. 3 RL1, 2014, Q45/.30 
Why is the setting of the story important?  Use two details from the story 
to support your response. 

20. 4 RL1, 2013, Q44/.80 

What did Measuring Worm do differently from the others that made her 
able to save the three bears?  Use two details from the story to support 
your response. 

21. 4 RL1, 2013, Q14/.70 
Which detail best supports the idea that Maushop cares for the 
Wampanoag? 

22. 4 RL1, 2014, Q1/.70 Pecos Bill most likely thinks he needs to have the very best horse because: 

23. 4 RL1, 2014, Q14/.58 
What is the most likely reason the narrator is pushing the lawn mower in 
paragraph 2? 

24. 4 RL1, 2014, Q2/.79 Why does Pecos Bill take a saddle and bridle to go catch Lightning? 

25. 5 RL1, 2014, Q35/.65 
²Ƙŀǘ ŘƻŜǎ ǘƘŜ ƴŀǊǊŀǘƻǊΩǎ ŘŜǎŎǊƛǇǘƛƻƴ ƛƴ ǇŀǊŀƎǊŀǇƘ му Ƴƻǎǘ ƭƛƪŜƭȅ suggest 
about Anna? 

26. 5 RL2, 2014, Q30/.86 Which word best describes how Supphatra is feeling in paragraph 12? 

 
Grey Words & Phrases: Pattern language for this standard  
Grey & White Code: Original NYSED coding.  I re -coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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NYSED Released Question Samples for R3ðInformational Text (Character, event, idea 

development and interaction) 

 

 Gr. Code Released Question 

1. 3 RI.3, 2014, Q.41/.51 

The author provides many details about how sea turtles are similar to and 
different from each other. How is a leatherback sea turtle similar to a green 
sea turtle? How are they different from each other? Use details from the 
passage to support your response.  In your response, be sure to:  *explain 
how a leatherback sea turtle is similar to a green sea turtle *explain how a 
leatherback sea turtle is different from a green sea turtle *use details from 
the passage to support your response 

2. 3 RI.3, 2014, Q26/.58 

Read the chart below.  SUGARING STEPS  1. Syrup makers tap trees.  2.   
___________   3. Syrup makers collect sap in buckets.  Which statement best 
completes the chart? 

3. 4 RI.3, 2014, Q.46/.62 
Why are there challenges to caring for zoo animals in the winter?  Use two 
details from the article to support your response. 

4. 5 RI.3, 2013, Q.23/.59 
The most important feature of a wind tunnel used to test vehicles that can 
land on Mars is the ability to test how 

5. 5 RI.3, 2014, Q.48/.69 Which of these is more important to BMX racing than to freestyle BMX? 

6. 5 RI.3, 2014, Q.49/.79 
Based on the information in the passage, how would freestyle BMX best 
prepare a rider for BMX racing? 

7. 5 RI.3, 2014, Q.57/.44 
Iƻǿ ŘƛŘ ǘƘŜ ŀǳǘƘƻǊΩǎ ǊŜŀǎƻƴǎ ŦƻǊ ƳŀƪƛƴƎ ǘƘŜ ǾƻȅŀƎŜ ŎƘŀƴƎŜ ƻǾŜǊ ǘƘŜ ŎƻǳǊǎŜ 
of his adventure? Use two details from the article to support your response. 
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NYSED Released Question Samples for R3ðInformational Text (Character, event, idea 

development and interaction) 

 

 Gr. Code Released Question 

1. 3 RI3, 2014, Q41/.51 

The author provides many details about how sea turtles are similar to and 
different from each other.  How is a leatherback sea turtle similar to a 
green sea turtle?  How are they different from each other?  Use details 
from the passage to support your response.  In your response, be sure to:  
*explain how a leatherback sea turtle is similar to a green sea turtle 
*explain how a leatherback sea turtle is different from a green sea turtle 
*use details from the passage to support your response 

2. 5 RI3, 2013, Q23/.59 
The most important feature of a wind tunnel used to test vehicles that 
can land on aŀǊǎ ƛǎ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ǘŜǎǘ ƘƻǿΧ 

3. 5 RI3, 2014, Q48/.69 Which of these is more important to BMX racing than to freestyle BMX? 

4. 5 RI3, 2014, Q49/.79 
Based on the information in the passage, how would freestyle BMX best 
prepare a rider for BMX racing? 

5. 5 RI3, 2014, Q57/.44 

Iƻǿ ŘƛŘ ǘƘŜ ŀǳǘƘƻǊΩǎ ǊŜŀǎƻƴǎ for making the voyage change over the 
course of his adventure?  Use two details from the article to support your 
response. 

6. 3 
RI1, 2013, Q1/.87 
 

Which detail about Mlaika helps explain the strange sounds she was 
making? 

7. 3 RL1, 2014, Q14/.58 What do paragraphs 16 and 17 show about otters and gulls? 

8. 4 
RI1, 2014, Q11/.80 
 

What do fruit bats and horses have in common? 

 
Grey Words & Phrases: Pattern language for this standard  
Grey &  White Code: Original NYSED coding.  I re -coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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 Ҥ How does the word choice shape the meaning or 

    tone?

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.4 

Craft and Structure: Interpret words and phrases as they are used 
in a text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word choices 
shape meaning or tone. 
 

 
 
Grade Level R4τLiterature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Describe how words and 
phrases (e.g., regular 
beats, alliteration, 
rhymes, repeated lines) 
supply rhythm and 
meaning in a story, poem, 
or song. 

Determine the meaning of 
words and phrases as they 
are used in a text, 
distinguishing literal from 
non-literal language. 
 

Determine the meaning of 
words and phrases as they 
are used in a text, 
including those that allude 
to significant characters 
found in mythology (e.g., 
Herculean). 

Determine the meaning of 
words and phrases as they 
are used in a text, 
including figurative 
language such as 
metaphors and similes. 

 
 
Grade Level R4τInformational Text  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Determine the meaning 
of words and phrases in a 
text relevant to a grade 2 
topic or subject area. 

Determine the meaning of 
general academic and 
domain-specific words and 
phrases in a text relevant 
to a grade 3 topic or 
subject area. 

Determine the meaning of 
general academic and 
domain-specific words or 
phrases in a text relevant 
to a grade 4 topic or 
subject area. 

Determine the meaning of 
general academic and 
domain-specific words 
and phrases in a text 
relevant to a grade 5 topic 
or subject area. 
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NYSED Released Question Samples for R4ðLiterature (Word/phrase choice) 

 

 Gr. Code Released Question 

1. 3 RL.4, 2013, Q.40/.56 
²Ƙȅ ƛǎ ¢ƘƻƳŀǎ άǎǿŜƭƭƛƴƎ ƭƛƪŜ ŀ ōƭƻǿŦƛǎƘέ ƛƴ ǇŀǊŀƎǊŀǇƘ офΚ  ¦ǎŜ two details 
from the story to support your response. 

2. 4 RL.4, 2013, Q.17/.88 

Read these sentences from paragraph 23 of the story.  He grabbed the ends 
of the net in his hands, put it over his shoulder, and dragged the Sun back 
across the sky.  Maushop was so strong that the Sun could not resist him.  
²Ƙŀǘ ŘƻŜǎ ǘƘŜ ǿƻǊŘ άǊŜǎƛǎǘέ ƳŜŀƴ ƛƴ ǘƘŜǎŜ ƭƛƴŜǎΚ 

3. 4 RL.4, 2014, Q.13/.62 
What does the ƴŀǊǊŀǘƻǊ Ƴƻǎǘ ƭƛƪŜƭȅ ƳŜŀƴ ǿƘŜƴ ƘŜ ǎŀȅǎ ƘŜ ƛǎ άƴƻǘ ƳŀŎƘƛƴŜ 
ƻǊƛŜƴǘŜŘέΚ όǇŀǊŀƎǊŀǇƘ мύ 

4. 4 RL.4, 2014, Q.16/.52 
In paragraph 8, when the narrator says that the mower spoke to him, he 
Ƴƻǎǘ ƭƛƪŜƭȅ ƳŜŀƴǘ ǘƘŀǘ ƘŜ ǎǳŘŘŜƴƭȅΧ 

5. 5 RL.4, 2014, Q.29/.41 
In paragraph 7, ǿƘŀǘ ŘƻŜǎ ǘƘŜ ŀǳǘƘƻǊΩǎ ǳǎŜ ƻŦ ǘƘŜ ǇƘǊŀǎŜ άǇƛŎƪŜŘ ǳǇ ǘƘŜ ǇŀŎŜ 
ŀƴŘ ŦƭŀǎƘŜŘ ƳŜ ŀ ǇƭŀȅŦǳƭ ǎƳƛƭŜέ ƛƴŘƛŎŀǘŜΚ 

6. 5 RL.4, 2014, Q.3/.69 
Lƴ ǇŀǊŀƎǊŀǇƘ мфΣ ǿƘŀǘ ŘƻŜǎ ǘƘŜ ƴŀǊǊŀǘƻǊ ƳŜŀƴ ǿƘŜƴ ǎƘŜ ǎŀȅǎΣ άƘŜǊ ƭŀǳƎƘǘŜǊ 
floated through the house sweet as the taste of ƧŜƭƭȅōŜŀƴǎέΚ 

7. 5 RL.4, 2014, Q.32/.67 

Read this sentence from paragraph 15 of the story.  Timidly, I scooped a little 
onto my plate, followed by some curried meats and vegetables.  What does 
ǘƘŜ ǿƻǊŘ άǘƛƳƛŘƭȅέ ǎǳƎƎŜǎǘΚ 

8. 5 RL.4, 2014, Q.5/.64 

Read Grandma ¢ŀƭƭŜȅΩǎ ǿƻǊŘǎ ŦǊƻƳ ǇŀǊŀƎǊŀǇƘ нс ƻŦ ǘƘŜ ǎǘƻǊȅΦ  άwŜƳŜƳōŜǊΣ 
YƛƴŎŀƛŘΣ ǿŜ ǘŀƪŜ ƻǳǊ ƭƻǾŜŘ ƻƴŜǎ ƛƴ ƻǳǊ ƘŜŀǊǘǎ ǿƘŜǊŜǾŜǊ ǿŜ ƎƻΦ L ǿƻƴΩǘ ōŜ 
ƳƻǊŜ ǘƘŀƴ ŀ ƘŜŀǊǘōŜŀǘ ŀǿŀȅΦέ  ²ƘŜƴ DǊŀƴŘƳŀ ¢ŀƭƭŜȅ ǎŀȅǎ ǎƘŜ άǿƻƴΩǘ ōŜ 
ƳƻǊŜ ǘƘŀƴ ŀ ƘŜŀǊǘōŜŀǘ ŀǿŀȅΣέ ǎƘŜ ƳŜŀƴǎ ǎƘŜ ǿƻƴΩǘ ǎŜŜƳ ŦŀǊ ōŜŎŀǳǎŜΧ 
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Re-Coded Released Question Samples for R4ðLiterature (Word/phrase choice) 

 

 Gr. Code Released Question 

1.  3 RL4, 2013, Q40/.56 
Why is Thomas άǎǿŜƭƭƛƴƎ ƭƛƪŜ ŀ ōƭƻǿŦƛǎƘέ in paragraph 39?  Use two details 
from the story to support your response. 

2.  4 RL4, 2013, Q17/.88 

Read these sentences from paragraph 23 of the story.  He grabbed the ends 
of the net in his hands, put it over his shoulder, and dragged the Sun back 
across the sky.  Maushop was so strong that the Sun could not resist him.  
²Ƙŀǘ ŘƻŜǎ ǘƘŜ ǿƻǊŘ άǊŜǎƛǎǘέ ƳŜŀƴ in these lines? 

3.  4 RL4, 2014, Q13/.62 
What does the narrator most likely mean when he says he is άƴƻǘ ƳŀŎƘƛƴŜ 
ƻǊƛŜƴǘŜŘέ? (paragraph 1) 

4.  4 RL4, 2014, Q16/.52 
In paragraph 8, when the narrator says that the mower spoke to him, he most 
ƭƛƪŜƭȅ ƳŜŀƴǘ ǘƘŀǘ ƘŜ ǎǳŘŘŜƴƭȅΧ 

5.  5 RL4, 2014, Q29/.41 
Lƴ ǇŀǊŀƎǊŀǇƘ тΣ ǿƘŀǘ ŘƻŜǎ ǘƘŜ ŀǳǘƘƻǊΩǎ ǳǎŜ ƻŦ ǘƘŜ ǇƘǊŀǎŜ άǇƛŎƪŜŘ ǳǇ ǘƘŜ ǇŀŎŜ 
ŀƴŘ ŦƭŀǎƘŜŘ ƳŜ ŀ ǇƭŀȅŦǳƭ ǎƳƛƭŜέ indicate? 

6.  5 RL4, 2014, Q3/.69 
In paragraph 19, what does the narrator mean when she says, άƘŜǊ ƭŀǳƎƘǘŜǊ 
ŦƭƻŀǘŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ƘƻǳǎŜ ǎǿŜŜǘ ŀǎ ǘƘŜ ǘŀǎǘŜ ƻŦ ƧŜƭƭȅōŜŀƴǎέ? 

7.  5 RL4, 2014, Q32/.67 

Read this sentence from paragraph 15 of the story.  Timidly, I scooped a little 
onto my plate, followed by some curried meats and vegetables.  What does 
ǘƘŜ ǿƻǊŘ άǘƛƳƛŘƭȅέ ǎǳƎƎŜǎǘ? 

8.  5 RL4, 2014, Q5/.64 

wŜŀŘ DǊŀƴŘƳŀ ¢ŀƭƭŜȅΩǎ ǿƻǊŘǎ ŦǊƻƳ ǇŀǊŀƎǊŀǇƘ нс ƻŦ ǘƘŜ ǎǘƻǊȅΦ  άwŜƳŜƳōŜǊΣ 
YƛƴŎŀƛŘΣ ǿŜ ǘŀƪŜ ƻǳǊ ƭƻǾŜŘ ƻƴŜǎ ƛƴ ƻǳǊ ƘŜŀǊǘǎ  ǿƘŜǊŜǾŜǊ ǿŜ ƎƻΦ L ǿƻƴΩǘ ōŜ 
ƳƻǊŜ ǘƘŀƴ ŀ ƘŜŀǊǘōŜŀǘ ŀǿŀȅΦέ  ²ƘŜƴ DǊŀƴŘƳŀ ¢ŀƭƭŜȅ ǎŀȅǎ ǎƘŜ άǿƻƴΩǘ ōŜ 
ƳƻǊŜ ǘƘŀƴ ŀ ƘŜŀǊǘōŜŀǘ ŀǿŀȅΣέ she means shŜ ǿƻƴΩǘ ǎŜŜƳ ŦŀǊ ōŜŎŀǳǎŜΧ 

9.  5 RL1, 2014, Q6/.69 Which words from the story best show DǊŀƴŘƳŀ ¢ŀƭƭŜȅΩǎ ǎŜƴǎŜ ƻŦ ƘǳƳƻǊΚ 

10.  3 RL5, 2014, Q17/.63 

Read paragraphs 26 and 27 from the story.  When Friday afternoon came, she 
burst into the house and grabbed her fishing pole.  ά²Ƙŀǘ ŀ ƎƛǊƭ ŦƻǊ ŦƛǎƘƛƴƎΗέ 
her mother said.  Which sentence best ŜȄǇƭŀƛƴǎ ǿƘŀǘ ŎŀǳǎŜǎ aŀƎƎƛŜΩǎ ƳƻǘƘŜǊ 
to say this?  

 
Grey Words & Phrases: Pattern language for this standard  
Grey & White Code: Original NYSED coding.  I re -coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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NYSED Released Question Samples for R4ðInformational Text (Word/phrase choice) 

 

 Gr. Code Released Question 

1. 3 RI.4, 2013, Q.4/.77 

Read the sentence from paragraph 7.  When they are kept outside of their 
natural environment, they may copy unusual sounds.  What is the meaning of 
άŜƴǾƛǊƻƴƳŜƴǘέ ƛƴ ǘƘƛǎ ǎŜƴǘŜƴŎŜΚ 

2. 4 RI.4, 2014, Q.8/.21 

Read these sentences from paragraph 11 of the article.  A hippo can doze 
ƴŜŀǊƭȅ ǘƻǘŀƭƭȅ ǎǳōƳŜǊƎŜŘ ōǳǘ ǎǘƛƭƭ ōŜ ƻƴ ǘƘŜ ŀƭŜǊǘΦ  ¢ƘŀǘΩǎ ōŜŎŀǳǎŜ ƛǘǎ ŜȅŜǎΣ 
ŜŀǊǎΣ ŀƴŘ ƴƻǎǘǊƛƭǎ ŀǊŜ ƻƴ ǘƻǇ ƻŦ ƛǘǎ ƘŜŀŘΦ  ²Ƙŀǘ ƛǎ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ άǎǳōƳŜǊƎŜŘέ 
as it is used here? 

3. 5 RI.4, 2014, Q.43/.82 
¢ƘŜ ǿƻǊŘ άŎƻƭƭƛŘŜέ ŎƻƳŜǎ ŦǊƻƳ ŀ [ŀǘƛƴ ǿƻǊŘ ƳŜŀƴƛƴƎ άǎǘǊƛƪŜ ǘƻƎŜǘƘŜǊΦέ  
.ŀǎŜŘ ƻƴ ǘƘƛǎ ƛƴŦƻǊƳŀǘƛƻƴΣ ǿƘŀǘ ƛǎ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ άŎƻƭƭƛŘŜέ ƛƴ ǇŀǊŀƎǊŀǇƘ нΚ 

4. 5 RI.4, 2014, Q.46/.76 As they are used in paragraph 10, what do ǘƘŜ ǿƻǊŘǎ άǘǊƛŎƪ ƻǳǘέ ƳŜŀƴΚ 
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Re-Coded Released Question Samples for R4ðInformational Text (Word/phrase choice) 

 

 Gr. Code Released Question 

1.  3 RI4, 2013, Q4/.77 

Read the sentence from paragraph 7.  When they are kept outside of their 
natural environment, they may copy unusual sounds.  What is the meaning of 
άŜƴǾƛǊƻƴƳŜƴǘέ in this sentence? 

2.  4 RI4, 2014, Q8/.21 

Read these sentences from paragraph 11 of the article.  A hippo can doze 
ƴŜŀǊƭȅ ǘƻǘŀƭƭȅ ǎǳōƳŜǊƎŜŘ ōǳǘ ǎǘƛƭƭ ōŜ ƻƴ ǘƘŜ ŀƭŜǊǘΦ  ¢ƘŀǘΩǎ ōŜŎŀǳǎŜ ƛǘǎ ŜȅŜǎΣ 
ears, and nostrils are on top of its head.  What is the meaning of άǎǳōƳŜǊƎŜŘέ 
as it is used here? 

3.  5 RI4, 2014, Q43/.82 
¢ƘŜ ǿƻǊŘ άŎƻƭƭƛŘŜέ ŎƻƳŜǎ ŦǊƻƳ ŀ [ŀǘƛƴ ǿƻǊŘ ƳŜŀƴƛƴƎ άǎǘǊƛƪŜ ǘƻƎŜǘƘŜǊΦέ  
Based on this information, what is the meaning of άŎƻƭƭƛŘŜέ in paragraph 2? 

4.  5 RI4, 2014, Q46/.76 As they are used in paragraph 10, what do the words άǘǊƛŎƪ ƻǳǘέ mean? 

5.  3 
RI1, 2013, Q2/.43 
 

Read the sentence from paragraph 6.  Dr. Poole says that elephants, too, need 
to form bonds with their family and friends.  Which action in the article best 
shows the forming of a άōƻƴŘέΚ 

6.  5 RI1, 2013, Q22/.55 

The statement that άb!{! ŀƭǎƻ ǿƻǊƪǎ ǿƛǘƘ ƻǘƘŜǊǎ ǘƘŀǘ ƴŜŜŘ ǘƻ ǳǎŜ ǿƛƴŘ 
ǘǳƴƴŜƭǎέ most strongly suggests that 

7.  3 RI5, 2014, Q31/.53 

Read paragraph 3 from the passage.  Teachers say snowshoes are improving 
ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩΥ  ϝƘŜŀǊǘǎ ŀƴŘ ƭǳƴƎǎΣ  ϝƳǳǎŎƭŜǎΣ ϝŀƴŘ spirits.  What does 
άƛƳǇǊƻǾƛƴƎ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ Φ Φ Φ ǎǇƛǊƛǘǎέ most likely mean? 

8.  3 L.4, 2014, Q33/.83 In paragraph 15, the word άƘƛƪŜέ Ƴƻǎǘ ŎƭƻǎŜƭȅ ƳŜŀƴǎΧ 

9.  5 L.4a, 2014, Q1/.94 
Which information helps the reader understand the meaning of άŎƘŜǊƛǎƘέ in 
paragraph 6? 

 
Grey Words & Phrases: Pattern language for this standard  
Grey & White Code: Original NYSED coding.  I re -coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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 Ҥ How do the text parts relate to each other?  

 

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.5 

Craft and Structure: Analyze the structure of texts, including how 
specific sentences, paragraphs, and larger portions of the text 
(e.g., a section, chapter, scene, or stanza) relate to each other 
and the whole. 
 

 
Grade Level R5τLiterature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Describe the overall 
structure of a story, 
including describing how 
the beginning introduces 
the story and the ending 
concludes the action 

Refer to parts of stories, 
dramas, and poems when 
writing or speaking about 
a text, using terms such as 
chapter, scene, and 
stanza; describe how each 
successive part builds on 
earlier sections. 
 

Explain major differences 
between poems, drama, 
and prose, and refer to 
the structural elements of 
poems (e.g., verse, 
rhythm, meter) and 
drama (e.g., casts of 
characters, settings, 
descriptions, dialogue, 
stage directions) when 
writing or speaking about 
a text. 

Explain how a series of 
chapters, scenes, or 
stanzas fits together to 
provide the overall 
structure of a particular 
story, drama, or poem. 

 
 
Grade Level R5τInformational Text 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Know and use various 
text features (e.g., 
captions, bold print, 
subheadings, glossaries, 
indexes, electronic 
menus, icons) to locate 
key facts or information 
in a text efficiently. 

Use text features and 
search tools (e.g., key 
words, sidebars, 
hyperlinks) to locate 
information relevant to a 
given topic efficiently. 
 

Describe the overall 
structure (e.g., 
chronology, comparison, 
cause/effect, 
problem/solution) of 
events, ideas, concepts, or 
information in a text or 
part of a text. 

Compare and contrast the 
overall structure (e.g., 
chronology, comparison, 
cause/effect, 
problem/solution) of 
events, ideas, concepts, or 
information in two or 
more texts. 
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38 

NYSED Released Question Samples for R5ðLiterature (Outline, Relationships between Text 

Parts) Note that there are no re-codes for R5ðLiterature. 

 

 Gr. Code Released Question 

1.  5 RL5, 2014, Q31/.68 How does paragraph 14 fit into the structure of the story? 

2.  5 RL5, 2014, Q34/.67 Why does the author most likely include both paragraphs 16 and 17? 

3.  5 RL5, 2014, Q54/.78 
How does paragraph 1 prepare the reader for the rest of the story? Use two 
details from the story to support your response. 

 
Grey Words & Phrases: Pattern language for this standard  
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NYSED Released Question Samples for R5ðInformational Text (Outline, Relationships 

between Text Parts) 

 

 Gr. Code Released Question 

1. 3 RI.5, 2014, Q 25/.29 
The first illustration best helps the reader understand the information in which 
paragraph? 

2. 3 RI.5, 2014, Q.28/.50 
Which section of the article contains information about the process of turning 
sap into syrup? 

3. 3 RI.5, 2014, Q.31/.53 

Read paragraph 3 from the passage.  Teachers say snowshoes are improving 
ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩΥ  ϝƘŜŀǊǘǎ ŀƴŘ ƭǳƴƎǎΣ  ϝƳǳǎŎƭŜǎΣ ϝŀƴŘ ǎǇƛǊƛǘǎΦ  ²Ƙŀǘ ŘƻŜǎ 
άƛƳǇǊƻǾƛƴƎ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ Φ Φ Φ ǎǇƛǊƛǘǎέ Ƴƻǎǘ ƭƛƪŜƭȅ ƳŜŀƴΚ 

4. 3 RI.5, 2014, Q.36/.40 
Iƻǿ ŘƻŜǎ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ƛƴ ǘƘŜ ǎŜŎǘƛƻƴ ǘƛǘƭŜŘ ά{ƴƻǿǎƘƻŜ {ƳŀǊǘǎέ ŀŘŘ to the 
information in the rest of the passage? 

5. 3 RI.5,2014, Q.40/.46 
²Ƙȅ ŘƻŜǎ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ƛƴ ǇŀǊŀƎǊŀǇƘ р ōŜƭƻƴƎ ǳƴŘŜǊ ǘƘŜ ƘŜŀŘƛƴƎ ά{ǳƛǘŜŘ ŦƻǊ 
ǘƘŜ {ŜŀέΚ ¦ǎŜ two details from the passage to support your response. 

6. 4 RI.5, 2014, Q.45/.52 
²Ƙȅ ƛǎ ǇŀǊŀƎǊŀǇƘ м ƻŦ ά9ƭŜǇƘŀƴǘǎ 5ƻƴΩǘ ²ŜŀǊ .ƻƻǘǎέ ŀƴ ŜŦŦŜŎǘƛǾŜ ƛƴǘǊƻŘǳŎǘƛƻƴΚ 
Use two details from the article to support your response. 
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Re-Coded Released Question Samples for R5ðInformational Text (Outline, Relationships 

between Text Parts) 

 

 Gr. Code Released Question 

4.  3 RI5, 2014, Q28/.50 
Which section of the article contains information about the process of turning 
sap into syrup? 

5.  3 RI5, 2014, Q36/.40 
How does the information ƛƴ ǘƘŜ ǎŜŎǘƛƻƴ ǘƛǘƭŜŘ ά{ƴƻǿǎƘƻŜ {ƳŀǊǘǎέ add to the 
information in the rest of the passage? 

6.  3 RI5,2014, Q40/.46 
Why does the information in paragraph 5 belong under the heading ά{ǳƛǘŜŘ ŦƻǊ 
ǘƘŜ {ŜŀέΚ  ¦ǎŜ two details from the passage to support your response. 

7.  4 RI5, 2014, Q45/.52 
Why is paragraph 1 ƻŦ ά9ƭŜǇƘŀƴǘǎ 5ƻƴΩǘ ²ŜŀǊ .ƻƻǘǎέ an effective introduction?  
Use two details from the article to support your response. 

8.  3 
RI1, 2013, Q5/.69 
 

Which paragraph in the article shows how people are most like the animals? 

9.  3 
RI1, 2014, Q32/.81 
 

Which paragraph explains how snowshoeing affects the body? 

10. 2
. 3 RI3, 2014, Q26/.58 

Read the chart below.  SUGARING STEPS  1. Syrup makers tap trees.  2.   
___________   3. Syrup makers collect sap in buckets.  Which statement best 
completes the chart? 

11. 6
. 5 RI8, 2014, Q45/.25 

The information in paragraphs 7 and 8 best supports the idea that 
ƳŀƴǳŦŀŎǘǳǊŜǊǎ ŘŜǾŜƭƻǇΧ 

 
Grey Words & Phrases: Pattern language for this standard  
Grey &  White Code: Original NYSED coding.  I re -coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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Ҥ Iƻǿ ŘƻŜǎ ǘƘŜ ŀǳǘƘƻǊΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿ ǎƘŀǇŜ ǘƘŜ  

    content and style of the text?  

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.5 

Craft and Structure: Assess how point of view or purpose shapes 
the content and style of a text. 
 

 
 
Grade Level R6τLiterature  
 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Acknowledge differences 
in the points of view of 
characters, including by 
speaking in a different 
voice for each character 
when reading dialogue 
aloud. 

Distinguish their own 
point of view from that of 
the narrator or those of 
the characters. 
 

Compare and contrast the 
point of view from which 
different stories are 
narrated, including the 
difference between first- 
and third-person 
narrations. 
 

5ŜǎŎǊƛōŜ Ƙƻǿ ŀ ƴŀǊǊŀǘƻǊΩǎ 
ƻǊ ǎǇŜŀƪŜǊΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿ 
influences how events are 
described. (NYS addition:) 
Recognize and describe 
Ƙƻǿ ŀƴ ŀǳǘƘƻǊΩǎ 
background and culture 
affect his or her 
perspective. 

 
 
Grade Level R6τInformational Text 
 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Identify the main purpose 
of a text, including what 
the author wants to 
answer, explain, or 
describe. 

Distinguish their own 
point of view from that of 
the author of a text.  

Compare and contrast a 
firsthand and secondhand 
account of the same event 
or topic; describe the 
differences in focus and 
the information provided. 

Analyze multiple accounts 
of the same event or 
topic, noting important 
similarities and 
differences in the point of 
view they represent. 
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NYSED Released Question Samples for R6ðLiterature (Authorôs Point of View Shaping Style) 

Note there are no re-coded released questions for R6ðLiterature.  

 

 Gr. Code Released Question 

1.  5 RL6, 2014, Q55/.47 
Iƻǿ ŘƻŜǎ ǘƘŜ ƴŀǊǊŀǘƻǊΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿ contribute to the mood of the story? 
Use two details from the story to support your response. 

 
Grey Words & Phrases: Pattern language for this standard  

 

Released Question Samples for R6ðInformational Text (Authorôs Point of View Shaping Style) 

 

(No released questions available.) 
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Ҥ How do the text features help me understand the      

 text?  

 

 

  
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.7 

Integration of Knowledge and Ideas: Integrate and evaluate 
content presented in diverse media and formats, including 
visually and quantitatively, as well as in words. 
 

Grade Level R7τLiterature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Use information gained 
from the illustrations and 
words in a print or digital 
text to demonstrate 
understanding of its 
characters, setting, or 
plot. 

Explain how specific 
ŀǎǇŜŎǘǎ ƻŦ ŀ ǘŜȄǘΩǎ 
illustrations contribute to 
what is conveyed by the 
words in a story (e.g., 
create mood, emphasize 
aspects of a character or 
setting). 
 

Make connections 
between the text of a 
story or drama and a 
visual or oral presentation 
of the text, identifying 
where each version 
reflects specific 
descriptions and 
directions in the text. 

Analyze how visual and 
multimedia elements 
contribute to the 
meaning, tone, or beauty 
of a text (e.g., graphic 
novel, multimedia 
presentation of fiction, 
folktale, myth, poem). 

 
 
Grade Level R7τInformational Text 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Explain how specific 
images (e.g., a diagram 
showing how a machine 
works) contribute to and 
clarify a text. 

Use information gained 
from illustrations (e.g., 
maps, photographs) and 
the words in a text to 
demonstrate 
understanding of the text 
(e.g., where, when, why, 
and how key events 
occur). 
 

Interpret information 
presented visually, orally, 
or quantitatively (e.g., in 
charts, graphs, diagrams, 
time lines, animations, or 
interactive elements on 
Web pages) and explain 
how the information 
contributes to an 
understanding of the text 
in which it appears. 

Draw on information from 
multiple print or digital 
sources, demonstrating 
the ability to locate an 
answer to a question 
quickly or to solve a 
problem efficiently. 
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NYSED Released Question Samples for R7ðLiterature (Text Features) Note there are no re-codes for 

released question samples R7ðLiterature.  

 

 Gr. Code Released Question 

1.  4 RL7, 2014, Q17/.58 The illustration best ƘŜƭǇǎ ǘƘŜ ǊŜŀŘŜǊ ǘƻ ǳƴŘŜǊǎǘŀƴŘΧ 

 
Grey Words & Phrases: Pattern language for this standard  
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NYSED Released Question Samples for R7ðInformational Text (Text Features) 

 

 Gr. Code Released Question 

1. 3 RI.7, 2014, Q.37/.46 
Which statement about snowshoes is made clearer by the photograph at the 
end of the passage? 

2. 5 RI.7, 2014, Q.44/.65 
Which paragraph does the photograph of the racers best help the reader 
understand? 

 

 

 

 

 

 

 

 

 

Re-Coded Released Question Samples for R7ðInformational Text (Text Features) 

 

 Gr. Code Released Question 

1.  3 RI7, 2014, Q37/.46 
Which statement about snowshoes is made clearer by the photograph at the 
end of the passage? 

2.  5 RI7, 2014, Q44/.65 
Which paragraph does the photograph of the racers best help the reader 
understand? 

3.  3 RI5, 2014, Q 25/.29 
The first illustration best helps the reader understand the information in 
which paragraph? 

 
Grey Words & Phrases: Pattern language for this standard  
Grey &  White Code: Original NYSED coding.  I re -coded to align with pattern language 
and/or the predominant skill required to answer the question.   
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Ҥ What is the author claiming? 

 Ҥ How do I evaluate the evidence for the claim?               

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.8 

Integration of Knowledge and Ideas: Delineate and evaluate the 
argument and specific claims in a text, including the validity of 
the reasoning as well as the relevance and sufficiency of the 
evidence. 
 

 
 
Grade Level R8τLiterature (R8 Does not apply to literature.) 
 

Grade Level R8τInformational Text 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Describe how reasons 
support specific points 
the author makes in a 
text. 

Describe the logical 
connection between 
particular sentences and 
paragraphs in a text (e.g., 
comparison, cause/effect, 
first/second/third in a 
sequence). 

Explain how an author 
uses reasons and evidence 
to support particular 
points in a text. 
 

Explain how an author 
uses reasons and evidence 
to support particular 
points in a text, 
identifying which reasons 
and evidence support 
which point(s). 
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NYSED Released Question Samples for R8ðInformational Text (Persuasive Arguments) 

 

 Gr. Code Released Question 

1. 3 RI.8, 2013, Q.3/.34 

Read the sentence from the article.  It turned out that Mlaika was copying 
the sounds of the trucks driving  by.  (paragraph 3)  How does paragraph 7 
support this sentence? 

2. 3 RI.8, 2014, Q.34/.41 
Which statement from the passage is explained by the information in 
paragraph 17? 

3. 4 RI.8, 2014, Q.10/.58 
Which sentence supports the idea that scientists are not certain that all 
animals sleep? 

4. 4 RI.8, 2014, Q.44/.66 
How do the zookeepers use food to improve the lives of animals? Use two 
details from the article to support your response. 

5. 5 RI.8, 2013, Q.24/.59 
Which sentence from the passage best explains why NASA uses wind 
tunnels to test spacecraft models? 

6. 5 RI.8, 2014, Q.45/.25 
The information in paragraphs 7 and 8 best supports the idea that 
manufacturers develop 
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Re-Coded Released Question Samples for R8ðInformational Text (Persuasive Arguments) 

 Gr. Code Released Question 

1.  3 RI8, 2013, Q3/.34 

Read the sentence from the article.  It turned out that Mlaika was copying 
the sounds of the trucks driving by.  (paragraph 3)  How does paragraph 7 
support this sentence? 

2.  3 RI8, 2014, Q34/.41 
Which statement from the passage is explained by the information in 
paragraph 17? 

3.  5 RI8, 2013, Q24/.59 
Which sentence from the passage best explains why NASA uses wind 
tunnels to test spacecraft models? 

 
Grey Words & Phrases: Pattern language for this standard  

 

 

 

  



 

 

49 

 
 

Ҥ How does each passage approach the topic or 

 theme?    

 

 

  
 
College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.9 

Integration of Knowledge and Ideas: Analyze how two or more 
texts address similar themes or topics in order to build 
knowledge or to compare the approaches the authors take. 
 

 
 
Grade Level R9τLiterature  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Compare and contrast 
two or more versions of 
the same story (e.g., 
Cinderella stories) by 
different authors or from 
different cultures. 

Compare and contrast the 
themes, settings, and plots 
of stories written by the 
same author about the 
same or similar characters 
(e.g., in books from a 
series). 
 

Compare and contrast the 
treatment of similar 
themes and topics (e.g., 
opposition of good and 
evil) and patterns of 
events (e.g., the quest) in 
stories, myths, and 
traditional literature from 
different cultures. 

Compare and contrast 
stories in the same genre 
(e.g., mysteries and 
adventure stories) on 
their approaches to 
similar themes and topics. 

 
 
Grade Level R9τInformational Text 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Compare and contrast the 
most important points 
presented by two texts on 
the same topic. 

Compare and contrast the 
most important points and 
key details presented in 
two texts on the same 
topic. 

Integrate information 
from two texts on the 
same topic in order to 
write or speak about the 
subject knowledgeably. 

Integrate information 
from several texts on the 
same topic in order to 
write or speak about the 
subject knowledgeably. 
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NYSED Released Question Samples for R9ðLiterature (Two texts, same topic) Note there are no re-

coded questions for R9ðliterature.  

 

 Gr. Code Released Question 

1. 5 RL.9, 2013, Q.73/.57 

In the beginning of each passage, both Gustahote and the Fireflies believe 
something about themselves that is not true. Write a response comparing 
and contrasting what the characters believe at the beginning of the 
passages. Explain when the lessons are learned and how the characters 
have changed. Use details from both passages to support your answer.  In 
ȅƻǳǊ ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ  ω ŎƻƳǇŀǊŜ ŀƴŘ ŎƻƴǘǊŀǎǘ ǿƘŀǘ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ 
ōŜƭƛŜǾŜ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǇŀǎǎŀƎŜǎ  ω ŜȄǇƭŀƛƴ ǿƘŜƴ ǘƘŜ ƭŜǎǎƻƴǎ ŀǊŜ 
ƭŜŀǊƴŜŘ  ω ŘŜǎŎǊƛōŜ Ƙƻǿ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ ŎƘŀƴƎŜ  ω ǳǎŜ ŘŜǘŀƛƭǎ ŦǊƻƳ ōƻǘƘ 
passages to support your answer 

 
Grey Words & Phrases: Pattern language for this standard  
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NYSED Released Question Samples for R9ðInformational Text (Two texts, same topic)  Note there are 

no re-coded questions for R9ðInformational Text. 

 Gr. Code Released Question 

1. 4 RI9, 2014, Q47/.45 

Iƻǿ ŀǊŜ ǘƘŜ ǘƻǇƛŎǎ ƻŦ ά/ŀƭƭ ƻŦ ǘƘŜ ²ƛƭŘέ ŀƴŘ ά9ƭŜǇƘŀƴǘǎ 5ƻƴΩǘ ²ŜŀǊ .ƻƻǘǎέ 
similar? How are the topics of both articles different?  Use details from 
both articles ǘƻ ǎǳǇǇƻǊǘ ȅƻǳǊ ǊŜǎǇƻƴǎŜΦ  Lƴ ȅƻǳǊ ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻ  ω 
ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜ ǘƻǇƛŎǎ ƻŦ ά/ŀƭƭ ƻŦ ǘƘŜ ²ƛƭŘέ ŀƴŘ ά9ƭŜǇƘŀƴǘǎ 5ƻƴΩǘ ²ŜŀǊ 
.ƻƻǘǎέ ŀǊŜ ǎƛƳƛƭŀǊ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜ ǘƻǇƛŎǎ ƻŦ ōƻǘƘ ŀǊǘƛŎƭŜǎ ŀǊŜ ŘƛŦŦŜǊŜƴǘ  ω 
use details from both articles to support your response 

2. 5 RI9, 2014, Q59/.54 

Iƻǿ ŘƻŜǎ ½ŀŎ {ǳƴŘŜǊƭŀƴŘ ŦǊƻƳ ά¢ƘŜ ¸ƻǳƴƎ aŀƴ ŀƴŘ ǘƘŜ {Ŝŀέ ŘŜƳƻƴǎǘǊŀǘŜ 
ǘƘŜ ƛŘŜŀǎ ŘŜǎŎǊƛōŜŘ ƛƴ άIƻǿ ǘƻ ōŜ ŀ {ƳŀǊǘ wƛǎƪ-¢ŀƪŜǊέΚ  Use details from 
both articles to support your response.  In your ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ  ω 
ŜȄǇƭŀƛƴ Ƙƻǿ ½ŀŎ {ǳƴŘŜǊƭŀƴŘ ŦǊƻƳ ά¢ƘŜ ¸ƻǳƴƎ aŀƴ ŀƴŘ ǘƘŜ {Ŝŀέ 
ŘŜƳƻƴǎǘǊŀǘŜǎ ǘƘŜ ƛŘŜŀǎ ŘŜǎŎǊƛōŜŘ ƛƴ άIƻǿ ǘƻ ōŜ ŀ {ƳŀǊǘ wƛǎƪ-¢ŀƪŜǊέ  ω ǳǎŜ 
details from both articles to support your response 

 
Grey Words & Phrases: Pattern language for this standard  
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ASSESSED WRITING STANDARDS 
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 Ҥ How can I explain what I learned clearly?

 

 

 College and Career Readiness Anchor Standard CCSS.ELA-Literacy.CCRA.R.1 

Text Types and Purposes: Write informative/explanatory 
texts to examine and convey complex ideas and information 
clearly and accurately through the effective selection, 
organization, and analysis of content. 

 
Grade Level W2τThere is no distinction between literature and informational text  
 

Grade 2 Grade 3 Grade 4 Grade 5 

Write informative/ 
explanatory texts in 
which they 
introduce a topic, 
use facts and 
definitions to 
develop points, and 
provide a 
concluding 
statement or 
section. 

Write informative/ 
explanatory texts to 
examine a topic and 
convey ideas and 
information clearly. 
a.Introduce a topic and 
group related 
information together; 
include illustrations when 
useful to aiding 
comprehension. 
b.Develop the topic with 
facts, definitions, and 
details. 
c.Use linking words and 
phrases (e.g., also, 
another, and, more, but) 
to connect ideas within 
categories of 
information. 
d.Provide a concluding 
statement or section. 
 

Write informative/ 
explanatory texts to examine 
a topic and convey ideas and 
information clearly. 
a.Introduce a topic clearly and 
group related information in 
paragraphs and sections; 
include formatting (e.g., 
headings), illustrations, and 
multimedia when useful to 
aiding comprehension. 
b.Develop the topic with 
facts, definitions, concrete 
details, quotations, or other 
information and examples 
related to the topic. 
c.Link ideas within categories 
of information using words 
and phrases (e.g., another, for 
example, also, because). 
d.Use precise language and 
domain-specific vocabulary to 
inform about or explain the 
topic. 
e.Provide a concluding 
statement or section related 
to the information or 
explanation presented. 
 

Write informative/ 
explanatory texts to examine 
a topic and convey ideas and 
information clearly. 
a.Introduce a topic clearly, 
provide a general 
observation and focus, and 
group related information 
logically; include formatting 
(e.g., headings), illustrations, 
and multimedia when useful 
to aiding comprehension. 
b.Develop the topic with 
facts, definitions, concrete 
details, quotations, or other 
information and examples 
related to the topic. 
c.Link ideas within and across 
categories of information 
using words, phrases, and 
clauses (e.g., in contrast, 
especially). 
d.Use precise language and 
domain-specific vocabulary 
to inform about or explain 
the topic. 
e.Provide a concluding 
statement or section related 
to the information or 
explanation presented. 
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NYSED Released Question Samples for W2ð(Expressing learning through writing)   All W2 questions 

were re-coded to other standards in the re-coded charts. 

 Gr. Code Released Question 

1. 3 W.2, 2013, Q.41/.52 

¢ƘƻƳŀǎΩǎ ƳƻƻŘ ŎƘŀƴƎŜǎ ŦǊƻƳ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǎǘƻǊȅ ǘƻ ǘƘŜ ŜƴŘΦ Iƻǿ 
does Thomas feel at the beginning of the story? How does he feel at the 
end? Why does his mood change? Use details from the story to support 
ȅƻǳǊ ǊŜǎǇƻƴǎŜΦ  Lƴ ȅƻǳǊ ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ¢ƘƻƳŀǎ ŦŜŜƭǎ 
ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǎǘƻǊȅ  ω ŜȄǇƭŀƛƴ Ƙƻǿ ¢ƘƻƳŀǎ ŦŜŜƭǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ 
ǎǘƻǊȅ  ω ŜȄǇƭŀƛƴ ǿƘȅ Ƙƛǎ ƳƻƻŘ ŎƘŀƴƎŜǎ  ω ǳǎŜ ŘŜǘŀƛƭǎ ŦǊƻƳ ǘƘŜ ǎǘƻǊȅ ǘƻ 
support your response 

2. 5 W.2, 2013, Q.73/.57 

In the beginning of each passage, both Gustahote and the Fireflies believe 
something about themselves that is not true. Write a response comparing 
and contrasting what the characters believe at the beginning of the 
passages. Explain when the lessons are learned and how the characters 
have changed. Use details from both passages to support your answer.  In 
ȅƻǳǊ ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻΥ  ω ŎƻƳǇŀǊŜ ŀƴŘ ŎƻƴǘǊŀǎǘ ǿƘŀǘ ǘƘŜ Ŏharacters 
ōŜƭƛŜǾŜ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǇŀǎǎŀƎŜǎ  ω ŜȄǇƭŀƛƴ ǿƘŜƴ ǘƘŜ ƭŜǎǎƻƴǎ ŀǊŜ 
ƭŜŀǊƴŜŘ  ω ŘŜǎŎǊƛōŜ Ƙƻǿ ǘƘŜ ŎƘŀǊŀŎǘŜǊǎ ŎƘŀƴƎŜ  ω ǳǎŜ ŘŜǘŀƛƭǎ ŦǊƻƳ ōƻǘƘ 
passages to support your answer 
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ASSESSED LANGUAGE STANDARDS 
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Ҥ How do I understand new words?                       
  

 

 

  
CCSS.ELA-LITERACY.CCRA.L.4 

Determine or clarify the meaning of unknown and multiple-
meaning words and phrases by using context clues, analyzing 
meaningful word parts, and consulting general and specialized 
reference materials, as appropriate. 
 
 

Grade 2 Grade 3 Grade 4 Grade 5 

Determine or clarify the 
meaning of unknown and 
multiple-meaning words and 
phrases based on grade 2 
reading and content, choosing 
flexibly from an array of 
strategies. 
a.Use sentence-level context as 
a clue to the meaning of a word 
or phrase. 
b.Determine the meaning of 
the new word formed when a 
known prefix is added to a 
known word (e.g., 
happy/unhappy, tell/retell). 
c.Use a known root word as a 
clue to the meaning of an 
unknown word with the same 
root (e.g., addition, additional). 
d.Use knowledge of the 
meaning of individual words to 
predict the meaning of 
compound words (e.g., 
birdhouse, lighthouse, 
housefly; bookshelf, notebook, 
bookmark). 
e.Use glossaries and beginning 
dictionaries, both print and 
digital, to determine or clarify 
the meaning of words and 
phrases. 

Determine or clarify the 
meaning of unknown and 
multiple-meaning word 
and phrases based on 
grade 3 reading and 
content, choosing flexibly 
from a range of strategies. 
a.Use sentence-level 
context as a clue to the 
meaning of a word or 
phrase. 
b.Determine the meaning 
of the new word formed 
when a known affix is 
added to a known word 
(e.g., agreeable/ 
c.disagreeable, 
comfortable/ 
d.uncomfortable, 
care/careless, 
heat/preheat). 
e.Use a known root word 
as a clue to the meaning of 
an unknown word with the 
same root (e.g., company, 
companion). 
f.Use glossaries or 
beginning dictionaries, 
both print and digital, to 
determine or clarify the 
precise meaning of key 

Determine or clarify 
the meaning of 
unknown and multiple-
meaning words and 
phrases based on grade 
4 reading and content, 
choosing flexibly from 
a range of strategies. 
a.Use context (e.g., 
definitions, examples, 
or restatements in text) 
as a clue to the 
meaning of a word or 
phrase. 
b.Use common, grade-
appropriate Greek and 
Latin affixes and roots 
as clues to the meaning 
of a word (e.g., 
telegraph, photograph, 
autograph). 
c.Consult reference 
materials (e.g., 
dictionaries, glossaries, 
thesauruses), both 
print and digital, to find 
the pronunciation and 
determine or clarify the 
precise meaning of key 
words and phrases. 

Determine or clarify the 
meaning of unknown 
and multiple-meaning 
words and phrases 
based on grade 5 
reading and content, 
choosing flexibly from a 
range of strategies. 
a.Use context (e.g., 
cause/effect 
relationships and 
comparisons in text) as 
a clue to the meaning 
of a word or phrase. 
b.Use common, grade-
appropriate Greek and 
Latin affixes and roots 
as clues to the meaning 
of a word (e.g., 
photograph, 
photosynthesis). 
c.Consult reference 
materials (e.g., 
dictionaries, glossaries, 
thesauruses), both 
print and digital, to find 
the pronunciation and 
determine or clarify the 
precise meaning of key 
words and phrases. 
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words and phrases. 

 

NYSED Released Question Samples for L4ð(Vocabulary)   All L4 questions were re-coded to other 

standards in the re-coded charts. 

 Gr. Code Released Question 
1. 3 L.4, 2014, Q.33/.83 In ǇŀǊŀƎǊŀǇƘ мрΣ ǘƘŜ ǿƻǊŘ άƘƛƪŜέ Ƴƻǎǘ ŎƭƻǎŜƭȅ ƳŜŀƴǎΧ 

2. 3 L.4a, 2013, Q.2/.43 

Read the sentence from paragraph 6.  Dr. Poole says that elephants, too, 
need to form bonds with their family and friends.  Which action in the article 
best ǎƘƻǿǎ ǘƘŜ ŦƻǊƳƛƴƎ ƻŦ ŀ άōƻƴŘέΚ 

3. 5 L.4a, 2014, Q.1/.94 
²ƘƛŎƘ ƛƴŦƻǊƳŀǘƛƻƴ ƘŜƭǇǎ ǘƘŜ ǊŜŀŘŜǊ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ άŎƘŜǊƛǎƘέ ƛƴ 
paragraph 6? 
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Ҥ How do I understand ŀƴ ŀǳǘƘƻǊΩǎ ǿƻǊŘ ŎƘƻƛŎŜǎ?                       
  

 

 

  
 
CCSS.ELA-LITERACY.CCRA.L.5 

Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 

 

Grade 2 Grade 3 Grade 4 Grade 5 

Demonstrate 
understanding of word 
relationships and 
nuances in word 
meanings. 
a.Identify real-life 
connections between 
words and their use (e.g., 
describe foods that are 
spicy or juicy). 
b.Distinguish shades of 
meaning among closely 
related verbs (e.g., toss, 
throw, hurl) and closely 
related adjectives (e.g., 
thin, slender, skinny, 
scrawny). 

Demonstrate understanding 
of figurative language, word 
relationships and nuances in 
word meanings. 
a.Distinguish the literal and 
nonliteral meanings of 
words and phrases in 
context (e.g., take steps). 
b.Identify real-life 
connections between words 
and their use (e.g., describe 
people who are friendly or 
helpful). 
c.Distinguish shades of 
meaning among related 
words that describe states 
of mind or degrees of 
certainty (e.g., knew, 
believed, suspected, heard, 
wondered). 

Demonstrate 
understanding of 
figurative language, word 
relationships, and 
nuances in word 
meanings. 
a.Explain the meaning of 
simple similes and 
metaphors (e.g., as pretty 
as a picture) in context. 
b.Recognize and explain 
the meaning of common 
idioms, adages, and 
proverbs. 
c.Demonstrate 
understanding of words 
by relating them to their 
opposites (antonyms) and 
to words with similar but 
not identical meanings 
(synonyms). 

Demonstrate 
understanding of 
figurative language, word 
relationships, and 
nuances in word 
meanings. 
a.Interpret figurative 
language, including 
similes and metaphors, in 
context. 
b.Recognize and explain 
the meaning of common 
idioms, adages, and 
proverbs. 
c.Use the relationship 
between particular words 
(e.g., synonyms, 
antonyms, homographs) 
to better understand 
each of the words. 

 

(There are no released questions for L5.) 
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RELEASED QUESTION                 
COMMON PHRASES & WORDS  
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Phrase Count 

Use two details from the passage/story/article to support your response. 23 

Explain/describe how the character/mood/feeling changes from the beginning of the 

story to the end. 
NA 

Which detail best supports the όƛŘŜŀ ǘƘŀǘύΧ  NA 

How does paragraph ___ of the story/passage/article add to the information in _______? NA 

at the beginning 10 

Lƴ ȅƻǳǊ ǊŜǎǇƻƴǎŜΣ ōŜ ǎǳǊŜ ǘƻ ŜȄǇƭŀƛƴ ƘƻǿΧ 8 

explain what the character believes/feels at the beginning of the story 7 

the information in 7 

explain when the lessons are learned 6 

which sentence best 5 

main idea of the passage 4 

changes from the beginning of the story to the end 3 

Comparing and contrasting (what the characters believe) 3 

describe how the characters change 3 

Read the sentence(s) from paragraph ____.  What is the meaning of _____ in the 

sentence? 
3 

theme of the story  3 

Why is the setting important to the theme of the story? 3 

According to the article/author/passage, what lesson can be learned? NA 

.ŀǎŜŘ ƻƴ ǘƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ƛƴ ǘƘŜ ǇŀǎǎŀƎŜΧ NA 

As they are used in paragraph____, what is the meaning of the words _____? NA 
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Word 
Occur-
rences 

detail(s) 57 

support(s) 55 

how 49 

story 49 

use 49 

paragraph(s) 47 

response 44 

passage(s) 38 

what 34 

explain(s) 31 

best 30 

does 28 

sentence(s) 27 

two 27 

why 27 

article(s) 22 

beginning 19 

both 19 

change(s/d) 17 

characters 16 

answer 15 

read 15 

believe 12 

idea(s) 12 

feel(s) 11 

describe(s/d) 10 

information 10 

like(ly) 10 

mean(ing) 10 

narrator(ós) 10 

sure 10 

learned 9 

word(s) 9 

compare(ing) 8 

contrast(ing) 8 

end 8 

lessons 8 

reader 8 

show(s) 8 

important 7 

mood 7 

author(ôs) 6 

each 6 

main 6 

different 5 

helps 5 

similar 5 

statement 4 

suggest(s) 4 

theme 4 

topics 4 

true 4 

understand 4 

write 4 

according to 3 

complain 3 

examples 3 

relationship 3 

section 3 

setting 3 

thinks 3 

chart 2 

communicate 2 

develop(s) 2 

illustration 2 

photograph 2 

phrase 2 

excerpt NA 

 

 

 



Adapted by K. Nowak from https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf     

 

 

 

 

 

 

ANCHOR STANDARDS 

  



Adapted by K. Nowak from https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf     

College and Career Readiness Anchor Standards 
Narrative for each ELA Strand 
Readingτ 

To build a foundation for college and career readiness, students must read widely and deeply from 
among a broad range of high-quality, increasingly challenging literary and informational texts. 
Through extensive reading of stories, dramas, poems, and myths from diverse cultures and different 
time periods, students gain literary and cultural knowledge as well as familiarity with various text 
structures and elements. By reading texts in history/social studies, science, and other disciplines, students build a 
foundation of knowledge in these fields that will also give them the background to be better readers in all content 
areas. Students can only gain this foundation when the curriculum is intentionally and coherently structured to 
develop rich content knowledge within and across grades. Students also acquire the habits of 
reading independently and closely, which are essential to their future success. 

Writingτ 
To build a foundation for college and career readiness, students need to learn to use 
writing as a way of offering and supporting opinions, demonstrating understanding of 
the subjects they are studying, and conveying real and imagined experiences and 
events. They learn to appreciate that a key purpose of writing is to communicate clearly to an external, 
sometimes unfamiliar audience, and they begin to adapt the form and content of their writing to 
accomplish a particular task and purpose. They develop the capacity to build knowledge on a subject 
through research projects and to respond analytically to literary and informational sources. To meet 
these goals, students must devote significant time and effort to writing, producing numerous pieces over 
short and extended time frames throughout the year. 

Speaking and Listeningτ 

To build a foundation for college and career readiness, students must have ample 
opportunities to take part in a variety of rich, structured conversationsτas part of a whole 
class, in small groups, and with a partner. Being productive members of these 
conversations requires that students contribute accurate, relevant information; respond to 
and develop what others have said; make comparisons and contrasts; and analyze and 
synthesize a multitude of ideas in various domains. 
 

New technologies have broadened and expanded the role that speaking and listening play in acquiring 
and sharing knowledge and have tightened their link to other forms of communication. Digital texts 
confront students with the potential for continually updated content and 
dynamically changing combinations of words, graphics, images, hyperlinks, and 
embedded video and audio. 

Languageτ 
To build a foundation for college and career readiness in language, students 
must gain control over many conventions of standard English grammar, usage, 
and mechanics as well as learn other ways to use language to convey meaning 
effectively. They must also be able to determine or clarify the meaning of grade-
appropriate words encountered through listening, reading, and media use; 
come to appreciate that words have nonliteral meanings, shadings of meaning, 
and relationships to other words; and expand their vocabulary in the course of 
studying content. The inclusion of Language standards in their own strand 
should not be taken as an indication that skills related to conventions, effective language use, and 
vocabulary are unimportant to reading, writing, speaking, and listening; indeed, they are inseparable 
from such contexts.  

Students 

must read 

widely and 

deeply. 

Students must 

devote significant 

time and effort to 

writing. 

Students must  

take part in a 

variety of rich, 

structured 

conversations. 

Students must gain 

control over many 

conventions of standard 

English grammar, usage, 

and mechanics as well as 

learn other ways to use 

language to convey 

meaning effectively. 
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Common Core Anchor Standards Placemat 

 
 

Reading Writing Speaking & Listening Language 
KEY IDEAS AND DETAILS: 
R1 Read closely to determine what the text says 

explicitly and to make logical inferences from it; 
cite specific textual evidence when writing or 

speaking to support conclusions drawn from the 

text. 
R2 Determine central ideas or themes of a text and 

analyze their development; summarize the key 

supporting details and ideas. 
R3 Analyze how and why individuals, events, or 

ideas develop and interact over the course of a text. 

 
CRAFT AND STRUCTURE: 
R4 Interpret words and phrases as they are used in 

a text, including determining technical, connotative, 
and figurative meanings, and analyze how specific 

word choices shape meaning or tone. 

R5 Analyze the structure of texts, including how 
specific sentences, paragraphs, and larger portions 

of the text (e.g., a section, chapter, scene, or stanza) 

relate to each other and the whole. 
R6 Assess how point of view or purpose shapes the 

content and style of a text. 

 
INTEGRATION OF KNOWLEDGE AND 
IDEAS: 
R7 Integrate and evaluate content presented in 
diverse media and formats, including visually and 

quantitatively, as well as in words. 

R8 Delineate and evaluate the argument and 
specific claims in a text, including the validity of 

the reasoning as well as the relevance and 

sufficiency of the evidence. 
R9 Analyze how two or more texts address similar 

themes or topics in order to build knowledge or to 

compare the approaches the authors take. 
 
RANGE OF READING AND LEVEL OF TEXT 
COMPLEXITY: 
R10 Read and comprehend complex literary and 

informational texts independently and proficiently. 

 

RESPONDING TO LITERATURE  
R11  

TEXT TYPES AND PURPOSES: 
W1 Write arguments to support claims in an analysis 

of substantive topics or texts using valid reasoning 
and relevant and sufficient evidence. 

W2 Write informative/explanatory texts to examine 

and convey complex ideas and information clearly 
and accurately through the effective selection, 

organization, and analysis of content. 

W3 Write narratives to develop real or imagined 
experiences or events using effective technique, 

well-chosen details and well-structured event 

sequences. 
 
PRODUCTION AND DISTRIBUTION OF 
WRITING: 
W4 Produce clear and coherent writing in which the 

development, organization, and style are appropriate 

to task, purpose, and audience. 
W5 Develop and strengthen writing as needed by 

planning, revising, editing, rewriting, or trying a new 

approach. 
W6 Use technology, including the Internet, to 

produce and publish writing and to interact and 

collaborate with others. 
 

RESEARCH TO BUILD AND PRESENT 
KNOWLEDGE: 
W7 Conduct short as well as more sustained research 

projects based on focused questions, demonstrating 

understanding of the subject under investigation. 
W8 Gather relevant information from multiple print 

and digital sources, assess the credibility and 

accuracy of each source, and integrate the 
information while avoiding plagiarism. 

W9 Draw evidence from literary or informational 

texts to support analysis, reflection, and research. 
 

RANGE OF WRITING: 
W10 Write routinely over extended time frames 
(time for research, reflection, and revision) and 

shorter time frames (a single sitting or a day or two) 

for a range of tasks, purposes, and audiences. 
 
RESPONDING TO LITERATURE  
RL11  

COMPREHENSION AND COLLABORATION: 
SL1 

Prepare for and participate effectively in a range of 
conversations and collaborations with diverse 

partners, building on others' ideas and expressing 

their own clearly and persuasively. 

SL2 

Integrate and evaluate information presented in 

diverse media and formats, including visually, 
quantitatively, and orally. 

SL3 

Evaluate a speaker's point of view, reasoning, and 
use of evidence and rhetoric. 

 

PRESENTATION OF KNOWLEDGE AND 
IDEAS: 
SL4 

Present information, findings, and supporting 
evidence such that listeners can follow the line of 

reasoning and the organization, development, and 

style are appropriate to task, purpose, and audience. 

SL5 

Make strategic use of digital media and visual 

displays of data to express information and enhance 
understanding of presentations. 

SL6 

Adapt speech to a variety of contexts and 
communicative tasks, demonstrating command of 

formal English when indicated or appropriate. 

 

CONVENTIONS OF STANDARD ENGLISH: 
L1 

Demonstrate command of the conventions of 
standard English grammar and usage when writing 

or speaking. 

L2 

Demonstrate command of the conventions of 

standard English capitalization, punctuation, and 

spelling when writing. 
 
KNOWLEDGE OF LANGUAGE: 
L3  
Apply knowledge of language to understand how 

language functions in different contexts, to make 

effective choices for meaning or style, and to 
comprehend more fully when reading or listening. 

 

VOCABULARY ACQUISITION AND USE: 
L4 

Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases by using 
context clues, analyzing meaningful word parts, and 

consulting general and specialized reference 

materials, as appropriate. 

L5 

Demonstrate understanding of figurative language, 

word relationships, and nuances in word meanings. 

L6  
Acquire and use accurately a range of general 

academic and domain-specific words and phrases 
sufficient for reading, writing, speaking, and 

listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary 
knowledge when encountering an unknown term 

important to comprehension or expression. 
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Anchor Standards Deconstructed per SkillτList 
R1 part 1 Read closely to determine what the text says explicitly.  

R2 part 1 Determine central ideas or themes of a text.  

R8 part 1 Determine the argument/claims. 

R2 part 3 Summarize the key supporting details and ideas. 

R4 part 1 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings 

R1 part 2 Cite evidence to support logical inferences/conclusions drawn from the text. 

R2 part 2 Analyze the development of the central ideas or themes of a text.  

R3 Analyze how and why individuals, events, or ideas develop over the course of a text. 

R3 Analyze how and why two or more individuals, events, or ideas interact over the course of a text. 

R4 part 2 Analyze how specific word choices shape meaning or tone. 

R5 Analyze how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

R6 Assess how point of view or purpose shapes the content and style of a text.  

R7 Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words. 

R8 part 2 Evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence. 

R9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.  

R10 Read and comprehend a wide range of complex literary and informational texts independently and proficiently. 

W4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 

W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

W6 Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others. 

W1 Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevant and sufficient evidence. 

W2 Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection, organization, and analysis of content. 

W3 Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details and well-structured event sequences. 

W7 Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject under investigation.  

W8 Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 

W9 Draw evidence from literary or informational texts to support analysis, reflection, and research.  

W10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

SL1 part 2 Express own ideas  

SL4 Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization, development, and style are appropriate to task, purpose, and audience. 

SL5 Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations. 

SL6 Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate.  

SL1 part 3 Build on others' ideas clearly and persuasively. 

SL2 Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally. 

SL3 Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric.  

SL1 part 1 Prepare for and participate effectively in a range of conversations and collaborations with diverse partners.   

L1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

L2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

L6 part 2 demonstrate independence in gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression.  

L3 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening. 

L4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate. 

L5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.   

L6 part 1 Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level 

  



Adapted by K. Nowak from https://www.engageny.org/file/118406/download/2014-ela-grade-3-sample-annotated-passages.pdf     

Anchor Standards 3-Step Chart 
 

Students are to routinely Read/Listen/Write/Speak to a wide range of complex literary and informational texts across diverse people, 

cultures and time -periods over extended and short time frames.  When sharing information, students are to develop and strengthen 

their communication as needed by planning, revising, editing, rewriting, or trying a new approach.  

1. Identify 2. Analyze 3. Synthesize 

Identify: 
1. What are the text features and 

media? 
2. ²Ƙŀǘ ƛǎ ǘƘŜ ŀǳǘƘƻǊΩǎ ǇǳǊǇƻǎŜΚ 
3. What is the type of writing: story, 

drama, myth, persuasive, 
informative/ explanatory, narrative, 
research, comparative, poetry? 

4. Who is the intended audience? 
5. What is the point of view? 
6. What is the setting? 
7. What is the ŀǳǘƘƻǊΩǎ ǎǘȅƭŜΚ 
8. What are the main ideas/themes? 
9. What is the argument/claim? 
10. What are the key supporting 

details and ideas? 
11. What is the relevancy, sufficiency 

and credibility of the reasons and 
evidence? 

12. What is the summary? 

Analyze the effectiveness of the communication by noting the 
organization, development, style: 
1. How do the context clues, word parts, and the use of general and 

specialized reference materials explain the meaning of the unknown 
general academic, technical, and domain-specific words and phrases?   

2. How do the explicit/exact details lead to the intended 
inferences/conclusions?  

3. How does the point of view shape the content? 
4. How does the point of view shape the style? 
5. How does the purpose shape the style?  
6. How does the intended audience shape the style? 
7. How are grammar and mechanics used?  (Standard English?  No?  

Why?) 
8. How does rhetoric, figurative language, relationships between words, 

and nuances/connotations in the meanings of words convey the 
ŀǳǘƘƻǊΩǎ ƳŜŀƴƛƴƎΚ 

9. How do the central ideas or themes develop?   
10. How do the people, characters, events, or ideas develop? 
11. How do the people, characters, events, or ideas interact? 
12. How do the text sections, chapters, scenes, or stanzas relate to each 

other? 
13. How do the text sections, chapters, scenes, or stanzas relate to the 

whole? 

Create by asking: 
1. What idea(s) can I 

formulate by 
synthesizing the 
information within 
a piece? 

2. What idea(s) can I 
formulate by 
synthesizing the 
information 
between two or 
more diverse text or 
media formats?  
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Anchor Standards Discrete skills  
 

Students are to routinely Read/Listen/Write/Speak to a wide range of complex literary and 

informational texts across diverse people, cultures and time -periods over extended and 

short time frames.  When sharing information, students are to develop and strengthen their 

comm unication as needed by planning, revising, editing, rewriting, or trying a new 

approach.  

 

Students must be able to identify and analyze: 
 

Structure Content Language 

text features content vocabulary 

media theme rhetoric 

ŀǳǘƘƻǊΩǎ ǇǳǊǇƻǎŜ main idea figurative language 

type argument/claim relationships between words 

audience key supporting details and ideas word connotations 

point of view reasons and evidence irony 

setting summary grammar 

style intended inferences mechanics 

Relationships 

Development of (central ideas, themes, people, characters, events) 

Interaction of (central ideas, themes, people, characters, events) 

Relationships between (sentences, sections, chapters, scenes, stanzas) 

Relationships of (sentences, sections, chapters, scenes, stanzas) to the whole piece 

Synthesize/Compare within a piece 

Synthesize/Compare between pieces 
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