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Introduction

My teachers and at Huth Road Elementargn Grand Island, N¥yere perplexedthat our

& G dzR &chigvanient of the Common Core was not progressing at a pace relative to our
efforts as educators. We completed many rounds of data analggig our test results anithe
Common Core Standards faur grade levels ©h doing so, we discovered thahow we
interpreted the Common Core Standardsy not align with the New York State Education
Departmenf2 @NY SED)nterpretation of the Standards. Indeed, some of the NYSED test
guestionsdid not appear tofit with the Common Core expectations for the grade level. We
wondered whythis would be

| beganto seach for reasondy going back to théest guidesprovided by NYSEDUsing the
information in the test guidesgur & O K 2téstreluts and the annotated released questiors,

was able to reconstruct an outline diie tests from 2013 and 2014l used theoutline, along

with the released questionsto create sample tests for our teachers to use in planning
instruction. The released questions provide us with explicit examples of NYSED interpretations
of the Common Core Standardso we could appropriatelygachneeded skill sets regardless of
what is asked in the Common Core Standards for the various grade l&leeig | completed an
analysis of the number and percege of questions aligned to the various standards to
understand thé implied priority byNYSEDI mapped this information back to the grade level
standards | then organized thaeleased questionby standard

This exerciseseemed to confirm that what was being asked of our students didatign with
the Conmon Core, so | went back to wee information on the Commogore, the Common
Core website: corestandards.ordt was here that | found that the grade level Standanusst
be used in conjunction with the Anchor

Standards Analysis of theAnchor Standards

not only solved the problem foseemingly The purpose of this document
misaligned questions, butlso revealed an to report the analysis and
important big picture; the Common Core synthesis of some of the
Standards, when understood and taught resources and information

appropriately,can guide us towardsuccess in
our society unlike the learning standards of
the past.

provided by the Common Core
and NYSED

The purpose of this document is to repdhte

analysis and synthesis sbme of theresources and information provided by the Common Core
and NYSED With aligned expectations, teachers and administrators can build their own
capacity on thaypes of skillghat are asked of us within the Common Core, and we pan



appropriate instruction andlearning experiences for studentso help them buildnecessary
habitsof critical thinking

Test Reconstruction _ _
Creatingparallel time

Using the information contained within the expectations in an instrtional
released questions anthe ted guides, we setting can challenge our

were able to reconstruct the 2013 and 2014 students to build their stamina
ELAassessments. Their outlines are included ,
in this document. We can use the outline to
understandthe necessary pacing to complete
the test within the allotted time. Creating
parallel time expectations in an instructional
setting can challenge owstudents to build their stamingperseverance and efficiencywhen

tacking unknown texts This quick pacing seems twmntradict the requirement of careful
consideration of text required by the Common Coréndeed, complex texts include many
subtleties ad nuanceswithin their structure and message thatre revealed only through
careful study. | shared with my teachers thahere are times when wélter our focus to read

for a distinct purposeand | surmise thatiking a NYS assessménbne of thosdimes. On the

NYS assessments, the purpose for reading the passages is revealed by the questions that are
asked following the text. Students need only to read the questions to deterthadéocus

NYS assessments may produce different resutisrifstudents worled with fewer passages per
assessment so that thegould read the text multiple timescarefully and thoughtfullytaking

notes as theydid so, but that is not current reality.Currently, reading at quick pace is a
priority.

perseverance, and efficiency
when tackling unknown texts.

Simple mathrevealsan approximate time allocation of 14 minutes/passage including answering
the accompanyingmultiple choicequestions for that passagér grades 3 and 4 and 15
minutes/passage at grade.5 For the constructed response questionsudents have
approxmately 23 minutegper passagat grades 3 and 4 ar@D minutesat grade 5.

Using the Standards Analysis Charts

| created a graphic organizer of the Common Core Standardsitichtdes my proposed
essential questioffior that Standard acopiedtext of theaccompanyingdnchor Standard and a
copiedtext of the Grade Level Standardrheproposedessential questions should loeitiqued
by the readerand modified as needeébr instructional purposes Below thestandardsis a
chart that includes theccompanying releasetgst questionsor that standardfrom 2013and



2014, sorted by grade level, along with other important information such as the location of the
question on the original tests well asmy & (i dZRSy a4 Q LISNF 2 NXfontidS Ay RS
guestion While the answers and distractors are not included héris, important to remember

that each of the distractors in a multiplghoice question was a plausible answer to the
guestion. When preparing instructionand creating localassesmentsfor our students,
maintaining rigor in thequestion stems as well as tlaswer selections is essenttal alignng

to the expectations of the Common Core Standards

VOVIFTTOL GOES LHE AULiTOr WUt fire Lo f el \ Propose

— Essentia
Question

College and Career Readiness Anchor Standard CC55.ELA-Literagy.CCRAR.1
Anchor > Key Ideas and Details: Read closely to determine what the text
Standard says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support
g peaking PP
conclusions drawn from the text.

Grade Level R1—Literature ond Informational {They are identical for R1.)

Grade 2 Grade 3 Grade 4 Grade 5
Askand answer such Askand answer gquestions  Refer to details and Quote accurately from a
guestions as who, what, to demonstrate examples ina text when text when explaining what
where, when, why, and understanding of a text, explaining what the text the text says explicitly and
how to demonstrate referring explicitly tothe says explicitly and when when drawing inferences
understanding of key text as the basis for the drawing inferences from from the text.
details ina text. aNswers. the text.

Released Question Text Apsik

A language analysis of the released questions reveals patierwords and phrases that are
used for that Standard as well ahroughout the assessments. Td&e common words and
phrases include:

1 Passage
1 Details
f 2 KAOK LJ NJ IANJ LK &adzll)2NIia (KS ARSI (KIFGX



1 Use two details from the story to support your response

The full analysisf the common words and phrasésincluded later in this documentThese
words and phrases give us another clue into how

NYSED interprets the Common Core, and we can

embed this language in our educationa] Ve can embegatternlanguage
environmentsto be more in alignment with the | in our educational environment:
language of leaming as determined BYYSED. | tg he more in alignment with the
AIthoggh th_e (;Nord,excerpt doe; not appear in thehl language of learning as
questions, it does appear on the assessment within .

the passage titles, so it was added to the word lis. determined by NYSED.
Another important word list is academic language.
An Internet search of common academic words
reveals many resources for word listéVe, like all schoolsjeed to determine which academic
words should be taught at each grade level.

Question Complexity

An interesting finding from analyzing the reledsquestions is that the complexity of the
guestions does not seem to increase over the grade levels. Rather, the texts to which the
guestions refer grows increasingly more complex from grade to grade. Knowing this, we can
embed the patterns found withithe questions in our instruction throughout the year and with

a wide variety of complexexts. Using this common language will help us align with
expectations that are more rigorous as well as create a cultufarofliar words and phrases

from grade to gade.

Another finding from the released questions is that students are asked to demonstrate their
inference skills botliorwardsandbackwards (These are my own terms.)fdkward inference
guestion provides students with information or evidence frammich they need to draw a
conclusion. Aackwardsquestion is one in which the students are asked to determine which
evidence was used to draw a conclusion that is provided for them in the prompt. See the
examples belowBackwardgjuestions are more pralent thanForwardsguestions.

ForwardQuestiong Students are asked to use details to infer.

1. 2 KI'd R2Sa 0GKS yINNI{i2NRa RSAONRLIGAZ2Y Ay

Anna?(2014, Grade 5, RL1)



2. ¢KS aGlFraSYSyid GKFG ab! { ' RIGdZ2dz83 NFRY & A ili
most strongly suggests tht(2013, Grade 5, RI1)

BackwardsQuestiong Students arerovided a impliedconclusion and asked to map
back toits supporting evidence.

1. Which detail best supports the idea that Maushop cares for \tti@mpanoag?
(2013, Grade 4, RL1)

2. Which detail from the article explains why grazing animals sleep for short
periods of time? (2014, Grade 4, RI1)

3.2 K& A& tS02a .AftQa O2y@SNAEIFGA2Y SAGK
Grade 4, RL3)

NYSED Assessmefl3 to 2014 Changes

In 2013, the test creators mappeal few questions back to multiple standards. In 2014, the
creators used a ono-one format. This affects our analysis in that some of the 2013 questions
are included with standard® which they do not seem to have a clear connection. It will be up
to us to decide whether we should usige givensamplequestionas a model for the standard

or not.

l RRAGAZ2Yy I ffe>x GKS ¢g2NRa aO2YLI NBe¢ | yRtheO2y i NI
G2NRaAY GaAAYATIFINI G2¢ YR GRAFFSNBYyU¢ HSNB dzaSR
that we should expect the test language to charagel evolve from year to year, so while the

language analysis provides some conclusions, it is not aawuekfie list. It is also interesting to

y20S GKFG GKS jdzSadAz2y aaSyY aKz2gé | LIISHENR Ydz
encouraged to evaluatthe languageanalysidor other helpful observations.

Grade Level Standards

Placemats Understanding which

The CCLS covers a wide range of complex skills. | standards are considered
When tackling alarge project, it is helpful to most important by NYSED
prioritize efforts to ensure optimal outcomes. benefits our students.
Since the CCLS wergroduced to us by NYSED in



http://www.p12.nysed.gov/ciai/common_core_standards/

201> S KIF@S IGOGSYLWSR G2 aodzAt R GKS LI FYyS Ay
what the new standards mean for us as educators and fatesits as learnes. To simplify the

process of identifying priority standards, we analyzed standards that were tested over the past
two years, including the frequency and grade levels in which they were asse$bedesults

are outlined in the CCLS charts included rlatethis document. While we understand and

agree that each of the standards is important for our students to master, we know that it
benefits our students to prioritize their implied importance in parallel with NYSED.

| was particularly fascinated by thmarrow scope of standardhat were assessed. Indeedf,

the approximately 45 standards, only aboatthird are represented on the assessments
Another 22 are represented within the writing rubrics that are used for scoring, but the
guestions do not mapback to these writing standards.Further analysis of thessessed
standards reveals thaall tested standards argeading standards, except one which is a
language standartbr vocabulary acquisition and use.

When evaluating the standards within and@ss grade levels, we can see that their complexity
increasesas they progress througthe grade levels. For example, drawing inferences from a
GSEG R2Say Qi | LIWSENI Ay (GKS aidl yRINR&a dzydAf 3N

Grade Level Rl Literature andinformational (They are identical for R1.)

Grade 2 Grade 3 Grade 4 Grade 5
Ask and answer such Ask and answer questions Refer to details and Quote accurately from a
guestions as who, what, to demonstrate examples in a text when  text when explaining what
where, when, why, and  understandingof a text, explaining what the text  the text says explicitly anc
how to demonstrate referring explicitly to the  says explicithand when when drawing inferences
understanding of key text as the basis for the drawing inferences from from the text.
details in a text. answers. the text.

What we learned when analyzing the released questions, however, is that our third geaders

asked to inferon the assessments LYy wanmnX F2NJ SEIFYLX ST (KSe@
besadldSa ¢KIG GKS NBFRSNI £ SFENya Ay LI NI 3INIF LK
one we can and will teach even our youngest students, we were confused by the sigil be
included for our students below grade 4 in the state assessmehés it does not appear until

that time. An analysis of the Anchor Standards solved the mystery.


http://www.p12.nysed.gov/ciai/common_core_standards/

College and Career Readiness Anchor Standards

The College and Career Readiness Anchor Standaulg that inferring is to be taught at all
grade levels The Common Core websishares:

The CCR and gradeecific standards are necessary complemei® former providing
broad standards, the latter providing additional specificithat together define the
skills and understandings that all students must demonstrate.

The idea that the two textsogetherdefine the expectations is very helpful information for us.
The College and Career Readiness Anchor Standard CCS&®&iBcph CCRA.R.1 reads:

Key Ideas and Details: Read closely to determine what the text says explicitly and to
make logical inferences from it; cite specific textual evidence when writing or speaking to
support conclusions drawn from the text.

Therefore, he Anchor Standasialong wth the grade level standasdoutline the expectation

that all of our students are expected to infer. With the clarity that the Anchor Standards are to
be used in conjunction with the grade level standards, both are included in the analysis that
follows, with the Anchor Standaigiventop priority asthey aremore comprehensive than the
grade level standasl Additionally, he Anchor Standards are identical for both literature and
informational texts except for standardR8 which speaks to persuasivaguments and
therefore only applies to informational textsThe similarity across literature and informational
texts makes our tak as educators even clearer.

Anchor Standards Analysis

When deconstructing and looking for
patterns within the Anchor Standards, it
became apparent thathe four areas of
outline an approach to language a_rts readin.g,_ilstening, writing

. _ and speaking are similarly structured
constructng and deconstructing and cyclical Better readers lead to better

communication so that it is high writers that lead to better readers.

efficient and effective. Better listeners lead to bettespeakers
that lead to better listeners.Overall, he

Overall, the anchor standards


http://www.corestandards.org/ELA-Literacy/CCRA/R/

anchor standards outline an approach ¢onstructing and decongicting communication so

that it is highly efficient and effective. Reading and listeningequire a deconstructionof

languagel & G KSe& I NB & NBnirsidicgtibn/td ke infegpristhdiand2amalyzed to

dzy RSNAR UGl YR GKS | dzii K2 MIiag afiddpedkidgeduiyeln@ysRustiRnofY S y A y
languagel & G KSe& | NB AGLINRPRdzOAYy3A¢E¢ F2N¥a 2F O02YYdzy A (
clearly convey$ y | dzulK idtétidedl meaning. Typically, developing children are able to

receive more compleinformation than they are able to produce. Infants understand their

LI NByidaQ I y3ada 3S S@Sy G(GK2dzaAK (GKS@& YlI& 06S lof
Similarly, schoehge children can tackle reading complex novels well before they are able to

write similar material This idea of S Ny Ay 3 IyR 3INRgAYy3I GKNRdAzZIK |
Y2NB FyR Y2NB O2YLX SE alArtfta &aKz2dzZR 0S8 i (K
The producion skills that follow from explicit teaching using modekis (both written and

spoken) can indicate abilitpf the accompanying reading or listening skill&uiding our

a0 dzRSYyia (KNRAAK-LINE REBMYHOA DeONBOSIAGKY T KS G

them achieve mastery

Although nost of the asessed standards are reading standards, wioah only beevaluated

throught YANNRNBR GLINRRdAzOGA2Yy€é aiAtt 2F aLISI{Ay3
art forms), theA YLIX AOF A2y A& GKFG GKS &addz2RSyd -vydzad |
LINE RdzOA y 3 ¢ Oe Of S Ay 2NRSNJ (2 NB&aL2yR
appropriately to a prompt. We can also use
the reading standards, as well as all the
standards to create the fluid cycle of
receiving and producing language. Anything a
child is able to write or speakshould be
recognized in reading and listening. On a
more rigorous level, children should be
encouraged to construct in writing and speaking anythihgy are able to recognize while
reading and listening.

Each of the anchor standards fo
reading appears to be rooted i
the skill of inferring.

Each of theanchor standards for readirgppears to be rootedh the skill of inferring.A reader

Ydzad AYFSNI I YIAY ARSFZ | OKFNYOGSNRE RS@St 2 L]
to each other, etc. The fathat the first reading standard speaks to inferring explicitly is a bit
misleadingas anythingnferredis referenced inlie remaining eight standards. Additionally, i

analyzing the released questiontipse mapped to RXan also be mapped to anotherastdard

that references the specific skill implied in theestion C2 NJ S E WkyLdbeS Pecas Bill

take a saddle and bridle to go catch Lightning®19Grade 4 2014, Q) referenceghe story
development, which is expressed through Reading Standard/@hich sentence best states

what the reader learns in paragraph&(R1, Grade 3, 2014,1Q) references main idea, which



is expressed through Reading Standard G ¢ KS & NASASISOSwWrids withkother W
GKFG ySSR (2 mlastStroglyisyighests twf Yy Swm X D NJ Ri®ferpnEes H n mo >
word choice, which is expressed through Reading Standard 4.

According to data released by NYSED, the questions were mapped to specific standards, and
schools received achievement scores oe traryirg standards. The following chartdicates

the Anchor Standards along with thewumber and frequency over the two years afailable

data.

O x 5
Se 322 ¢ 2
S %8 33
SuggestedEssential Skills of Each Anchor Standard | @ © S |5 Z A
53 €3 =°3
# O "
R1 | Usedetalils to infer. 32 27 59/22%
R2 | Analyzethe primary messages and how they
. 26 24 | 50/19%
develop. (Main ideas/Themes/Lessons) °
R3 i
Analyzehow t_he people, events, or ideas 35 25 60/22%
develop and interact.
R4 h recise wor nd lan K
Choos precise words and language 13 13 26/10%
(Vocabulary/Phrases)
R5 | Analyzethe structure or outline of the text. 8 13 21/8%
R6 ' i
Analyzethe relationship between the purpose 11 0 11/4%
and the content and style.
R7
Analyzehow the text features support the L 5 6/2%
message.
RB : : :
Analyzet_he a_rgument, claim and evidence in 0 9 22/8%
persuasive pieces.
RO . :
Synthesizenformation between two or more 1 3 4/1%
texts.
L4/5 | Vocab/language** NA NA 9/3%

*Calculations are baseoh the 2013 and 2014 gdas 3, 4, & 5 NYSED assessments with a total
of 268 questions across the six tests.
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** Anchor standard R4 speaks to word choice. Word choice encompasses much more than new
vocabulary. Words are selected for intended meaning. Word choices can include a wide range
of academic language as well as archaic, connotative, cultural or regiamdlgenerally
unfamiliar words and phrases. (See list of 1000 academic words included in separate
document.)

*** 4 and L5acab/language skills are inherent in R4. Mergingrdpresentativecalculations
together reveals 35 questions or 13% of the st focused on word choice

Each of the Anchort&dardsalso applies tdistening, writing and speaking.

R1X:R4 are the priority standards with R8 an important standagkcifically relevanto
argument texts. When constructing(or deconstructing a pesuasive piece, the standards tell

us that theclaim needs to be stated along with reasons to support the claim and factual
evidence to support the reasons. Validity, sufficiency, and credibility of the reasons and
evidence must be considered.

QuestionCoding Alignment

According to the information contained within the standards, some of the released questions
seem to better align with a standard other than the one assigned by NYBiDsuggested re
codes are included in the released question chatfg¢he suggestede-coding analysigs even
partially correct, the implicationis that the data schools receive on the relative achievements
by students of the individual standards may notdygirely valid or reliable. Overall scores and
other informationgained from the assessments would still prove valuailenderstanding our
A0dzRSYyGaQ | oAf Ale effecive Nded SdmthSnicdtigh Rut ileScyull Mat G S
rely uponwhetherthey have a discrete standard retered or not Instead we should continue

to analyze results fromour local formal and informal assessmertts plan appropriate
instruction

Heading for release

questions coded by—> ‘ NYSED Released Question Samples for E1—Informational Text (Inferring)
NYSED

Heading for released
questions reoded —>1 | Re-Coded Released Question Samples for R1—(Inferring)

according to patterns

11



NYSEualitative Measures of Text Complexity

NYSErovidedguidelines on how to determine whether the literature and informatd texts

used in the classroom are of the appropriate level of complexity. We reformatted these
guidelines to make them user friendly. The results can be found later in this document. The
rationale of the selected criteria from NYSED &lasbeenincluded later in this document.

Writing Rubrics

NYSErovided writing rubrics that carwe can usel 2 S @I t dzZ § S 2 dzghinstd dzR Sy G
the criteria of the standards.Those rubricsare includediater in this document My teachers

and | created student friendly adaptationsf these rubrics that are includethter in this
documentas well.

Instructional Resources We were not educated in the way
of the Common Core when we

were in schookowe need to
ensure that we thoroughly

As discrete skills were uncovered in this
analysis, | conducted brief Internet searches
to find more information about how to
identify the skills in use as well as how to undergand the skills ourselves
teach the skills.Many of the resource$ound before trying to teach our student
were at the college level There arethree

implications of this. First, it seems thate

are, indeed, becoming aligned with the requirements for suceg¢dise college and career level.
Secondas we were not educated in the ways of the Common @dren we were in schopive
need to ensure that wehoroughly understand theskills ourselve®efore trying to teach our
students And, third we need more resources on how to teach these complex wéyisinking
at the schoolage level.

Next Steps

This analysis is only a beginning of the work that needs to be done. For example, Reading
Anchor Standard 6 was not represented in the released questions, although it made an
appearance on both the fourtland fifth grade

G6Sada Ay wHnmno ¢ KS NB T2 NBQLalitative kedzarks ggeSa R2 y Qi
sample, we must continue to interpret its meaning crucial complement to

and complexity. It is included in this first draft. quantitative measuresvhen

determining text complexity.
12 https://lwww.engageny.org



Each of the standards needs to be represented in this document as each is impegardless
of its priority. Once ELA is finished, the entire process would need to be repeated for math.
Additionally, the discrete skills and strategies for each grade level should be mapped.

What weneed to dois learn how taread and writelike an Enlish professor, which is the final

goal of the Common Core. Once we have the ability and confidence with our own skills, we can

begin preparing instruction and resources for our studenis.

Following is a proposed tdo list for all educators, again What we need to des learn

after mastering the Common Core ourselves. how toread andwrite like an
English professor

Determine the discrete skills needed at each grade level.

Determine complex texts to use at each grade level.

Understand how taead textclosely and carefully

Determine which academic vocabulary to teach at each grade level.

Develop curriculum maps.

Model examples of the Common Core skills in action through read alandstext
annotation

o gk wnNE

There are many more tasks to accomplish, of ceubsit the above list provides a start.

13



READING STANDARDS
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HWhat does:the author want me to infer?

College and Career Readiness Anchor Standard CCGEBeEigy. CCRA.R.1

Key Ideas and DetaildRead closely to determine what the tex
says explicitly and to make logical inferences from it; cite spec
textual evidence when writing or speaking to suppo
conclusions drawn from the text.

Grade Level Rl Literature andinformational (They are identical for R1.)

Grade 2 Grade 3 Grade 4 Grade 5
Ask and answer such Ask and answer questions Refer to details and Quote accurately from a
guestions as who, what, to demonstrate examples in a text when  text when explaining what
where, when, why, and  understandingof a text, explaining what the text  the text says explicitly anc
how to demonstrate referring explicitly to the  says explicitly and when when drawing inferences
understanding of key text as the basis forthe  drawing inferences from  from the text.
detaills in a text. answers. the text.

15



10.

11.

12.

13.

14.

NYSED Released Question Samples fodRiterature (Inferring)

Gr.

RL.1

RL.1,
3 RL1,
3 RL1,
4 RL1,
4 RL1,
4 RL1I,
4 RL1,
4 RL1I,
5 RL1,
5 RL1,
5 RL1,
5 RL1,
5 RL1,

Code

, 2014, Q.13/.46

2014, Q.14/.58

2014, Q.39/.58

2014, Q.45/.30

2013, Q.44/.80

2013, Q14/.70

2014, Q.1/.70

2014, Q.14/.58

2014, Q.2/.79

2013, Q.71/.58

2013, Q.72/.59

2013, Q.73/.57

2014Q.35/.65

2014, Q.6/.69

Released Question
Which sentencdest states what the reader learns in paragraph 87?
What do paragraphs 16 and 17 show about otters and gulls?

What do paragraphs 4 through 7 show about David?tWsedetails from
the story to support your response.

Why is the setting of the story important? Useo details from the story
to support your response.

What did Measuring Worm do differently from the others that made he
able to save the three bears? Use details from the story to support
your response.

Which detailbestsupports the idea that Maushop cares for the
Wampanoag?

Pecos Bill most likely thinks he needs to have the very best horse bec
What is the most likely reason the narrator is pushing the lawn mowel
paragraph 27?

Why does Pecos Bilike a saddle and bridle to go catch Lightning?

2 KFG Yr1Sa Ddzaldl K2GS t2y St awog KA
details or examples from the passage to support why Gustahote is lor

Explain why the young fireflies complain about the older fireflies.tse
details from the passage to support your answer.

In the beginning of each passage, both Gustahote and the Fireflies be
something about themselves tha not true. Write a response comparir
and contrasting what the characters believe at the beginning of the

passages. Explain when the lessons are learned and how the charact
have changed. Use details from both passages to support your answe

yourNB alLl2yasSz 6S adaNB G2Y w 02YL
0StASYS G GKS o6S3aIAYyYyAy3d 27F LI a
f SFNYySR w RSAONROGS K2g (GKS OKI
passages to support your answer

2 KFG R2Sa 0KS yINNIG2NDRaE RSAEAONR

about Anna?

Which words from the storpestda K2 6 DNJ Y RY Il ¢ f §

16



10.

11.

12.

13.

14.

NYSED Released Question Samples fodRaformational Tex{Inferring)

Gr.

3

RI.1,

RI.1,

RI.1,

RIL1,

RI.1,

RI.1,

RIL1,

RI.1,

RIL1,

RIL1,

RIL1,

RIL1,

RIL1,

RIL1,

Code

2013, Q.1/.87

2013, Q.2/.43

2013, Q.3/.34

2013, Q.41.77

2013, Q.5/.69

2013, Q.6/.61

2014, Q.27/.38

2014, Q.32/.81
2014, Q.11/.80

2014, Q.7/.78

2014, Q.9/.73

2013Q.21/.63

2013, Q.22/.55

2014, Q.47/.69

Released Question
Which detail about Mlaika helps explain the strange sounds she was mak

Read the sentence from paragraph 6. Dr. Poole says that elephants, too,
to form bonds with their family and friends. Which action in the artidst
aK2ga GUKS F2NX¥YAy3 2F || Go2yREK
Read the sentence from the article.tutned out that Mlaika was copying the

sounds of the trucks driving by. (paragraph 3) How does paragraph 7 su
this sentence?

Read the sentence from paragraph 7. When they are kept outside of thei
natural environment, they @y copy unusual sounds. What is the meaning
GSYOBANRYYSyYyi(é Ay (KAAa aSyiSyoSk
Which paragraph in the article shows how people are most like the anima
Which detaibestd dzLJLJ2 Nlia GKS F NI AOf SQa Yl

According to the Filtering section, why do syrup makers remove minerals
maple syrup?

Which paragraph explains how snowshoeing affects the body?
What do fruit bats and horsdsave in common?
According to the article, why might an elephant rise in the middle of sleep

Which detail from the article explains why grazing animals sleep for short
periods of time?

Which sentence from the passabestexplains how a wind tunnel works?
¢KS adlFrdSySyd GKFG ab! {! Fftaz2z g¢g20n
Gdzyy St a¢ Yz2ald adaNpy3ate adaasSada
Read these sentences from paragraphs 2 and 11. You have to be an
outstanding rider for BMX racing. If you want to race, a good rule is to bu

the bestbike you can afford. What can the reader conclude from these
sentences?
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Reading Standard 1 is ambrella standard that encompasses the remaining reading standards.

A reader must infer to reach the highest | eve
Inferring will move a reader beyond literal interpretation to understanding the madst sub
nuances of an authordos choices.

Released questions that were coded R1 by NYSED appear to align to the remaining reading
standards and have been reassigned to them according to parallel patterns and skill requirements
for those standards. The implicat of this is that proficient readers infer to understand an

aut horo6s message habitwually, and inferring 1is
of an inference, whether to understand a message, the importance of a setting, the meaning of a
word or phrase, etc., is an integral component of all the other Common Core Standards for
reading, which divide a wide range of inference skills into commorcatdgories. See the
Common Core Standards for reading (R2) throughmine (R9) for the exarmples.

Reading Standard 1 is an
umbrella standard that
encompasses the remaining
reading standards.

Re-CodedReleased Question Samples fodR({Inferring)

(All R1 questions were reassigned to the remaining reading standards, so nonetappear

18



H\What is the theme, lesson, orr main idea?

HHow does it develop?

HWhat IS the summary?

College and Career Readindsehor Standard CCSS .Eitéracy.CCRA.R.2

Key Ideas and DetaildDetermine central ideas or themes of
text and analyze their development; summarize the k«
supporting details and ideas.

RLZ Literature

Grade 2 Grade 3 Grade 4 Grade 5

Ask andanswer such Recount stories, including Determine atheme ofa  Determine a theme of a

guestions as who, what, fables, folktales, and story, drama, or poem story, drama, or poem

where, when, why, and  myths from diverse from details in the text; from details in the text,

how to demonstrate cultures; determine the summarize the text. including how characters

understanding of key central message, lesson, in a story or dama

details in a text. or moral and explaitnow respond to challenges or
it is conveyed through key how the speaker in a
details in the text. poem reflects upon a

topic; summarize the text.

RIZt Informational

Grade 2 Grade 3 Grade 4 Grade 5

Identify the main topic of Determine the main idea Determine the main idea Determine two or more
a multiparagraph text as  of a text; recount the key of a text and explain how main ideaf a text and

well as the focus of details and explain how it is supported by key explain how they are
specific paragraphwithin  they support the main details; summarize the supported by key details;
the text. idea. text. summarize the text.
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10.

11.

NYSED Released Question Samples fodR2terature (Theme, lesson, main idea, summary)

Gr. Code
RL.2, 2014, Q.18/.45

4  RL2, 2013, Q.18/.82

4 RL.2, 2014, Q.3/.82

4 RL.2, 2014, Q.43/.54

4  RL22014,Q.5/.82

5  RL.2, 2013, Q.71/.58

5  RL.2,2013Q.72/.59

5 RL.2, 2013, Q.73/.57

5  RL.2, 2014, Q.30/.86
5  RL.2,2014, Q.33/.60

5 RL.2,2014, Q.7/.65

Released Question
Which sentencdestdescribes a main idea of the story?
Which is thebestsummary of this story?

Read these sentences from paragraph 7 of the story. He ran ten miles i
twenty seconds! Next he jumped a mile forward @na miles backward.
Why are these details regarding Lightning important to the theme of the
story?

2 KIG KFa alydzSft20a 3IAFG GFdAKG [/
two details from the story to support your response.

Which sentencdestdescribes the theme of this story?

2 KFG YF1Sa Ddzadl K23dS f 2y St &woddalst
or examples from the passage to support why Gustahote is lonely.

Explain why the young fireflies complain about the older fireflies.tse
details from the passage to support your answer.

In the beginning of each passage, both Gustahote and the Fireflies belie
something about themdees that is not true. Write a response comparing
and contrasting what the characters believe at the beginning of the
passages. Explain when the lessons are learned and how the character:
changed. Use details from both passages to support your answetour
NEaLRyaSs 6S adNB G2Y w 02 YL} NB
GKS 06S3IAyyAy3a 2F LI aalaSa w SEL
RSAONAROS K2g (KS OKI NI} OGSNBR OKIlYy
support your answer

Which wordbestdescribes how Supphatra is feeling in paragraph 12?
Which sentencdest supports the theme of the story?

Which paragraplibestexpresses a theme of the story?

20



Re-CodedReleased Question Samples foldRAterature (Theme, lesson, main idea, summary)

Gr.

1. 3
2 4

4
3.
. 4
5 4
6 5
7 5
8 3
o 3
T
w4
2. 5

Code

RL2, 2014, Q18/.45

RL2, 2013, Q18/.82

RL2, 2014, Q3/.82

RL22014, Q43/.54

RL2, 2014, Q5/.82
RL2, 2014, Q33/.60
RL2, 2014, Q7/.65

, 2013, Q6/.61

, 2014, Q27/.38

, 2014, Q7/.78

, 2014, Q9/.73

, 2013, Q21/.63

Released Question

Which sentencéestdescribes anain idea of the story
Which is thebestsummary of this story

Read these sentences from paragraph 7 of the story. He ran ten miles i
twenty seconds! Next he jumped a mile forward dand miles backward.
Why are these details regarding Lightning important to ttheme of the

story?

What hasa | y dzS t 2apht Caila abaut discovering new things? Use
two details from the story to support your response.

Which sentencdestdescribes théheme of this stor§

Which sentencdest supports thetheme of the story

Which paragraplbestexpresses gheme of the story

Which detaibestsupportsi KS | NIIA O? SQa YIAYy AR
According to the Filtering section, why dprup makers remove minerals

from maple syrup?

According to the article, why miglin elephant rise in the middle of
sleeping?

Which detail from the article explains wiyyazing animals sleep for short
periods oftime?

Which sentence from the passagestexplains howa wind tunnel works?

Grey Words & Phrases: Pattern language for this standard
Grey & White Code: Original NYSED coding. Ire  -coded to align with pattern language
and/or the predominant skill required to answer the question.
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NYSED Released Question Samples fodR@formational Text§Theme, lesson, main idea,

summary)
Gr. Code Released Question
3 RI2,2013,Q6.61 Which detaibestd dzLJLI2 NJia GKS | NIAOf SQa Yl
3 RI2,2014,Q.35.7C How do the details in paragraph 18 support a main idea of the passage?
4 RiI2,2014,Q.12/.81 Which sentencdeststates a main idea of this article?
Which key detail helps the reader understand the importance of using win
5  RI2, 2013, Q.26/.6¢
tunnels
5 RI2 2013 Q.27.6¢ Which of the followingbest summarizes the main idea of the passage?
According to the author, what is the value of being a smarttagkr? Usdwo
5 RI.2, 2014Q.56/.64 . .
details from the article to support your answer.
LY a¢KS ,2dzy3 aly FyR GKS {SIZ¢ ¢
5 Ri22014,Q586¢ | dz{l K2 N & G NA LI | B detaiR framKhe aricke téBuRport

your response.
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10.

11.

12.

Re-CodedReleased Question Samples fodR&formational Text{Theme, lesson, main idea,

sunmary)

Gr. Code
RI2, 2013, Q6/.61
RI2, 2014, Q35/.70

4  RI2, 2014, Q12/.81
5  RI2, 2013, Q26/.68
5  RI2, 2013, Q27/.68

5 RI2, 2014, Q56/.64

5  RI2, 2014, Q58/.69

3 , 2014, Q13/.46
4 , 2014, Q10/.58
4 , 2014, Q44/.66
4 , 2014, Q46/.62

, 2014, Q47/.69
5 Q

Released Question
Which detailbestsupports the: NIi A Of S®& Yl Ay ARSI
How do the details in paragraph 18 suppannain ideaof the passage?
Which sentencéest statesa main ide&of this article?

Which key detail helps the reader understand the importancesifig wind
tunnels?

Which of the followingbest summarizes the main ideaf the passage?

According to the authomvhat is the value obeing a smart riskaker? Use
two details from the article to support your answer.

Ly a¢KS | 2dzy3 whhtiessonydrd bdildaddmbmshe = ¢
I dzi K2 NDRa G NR L) lehB detaiR framkh® artici2 teBuRport
your response.

Which sentence best stateghat the reader learng paragraph 87

Which sentence supports the idea thatientists are not certain that all
animalssleep?

How do the zookeepers use fotal improve the lives of animals? Useo
details from the article to support your response.

Why are there challengés caring for zoo animals in the winter? Use two
details from the article to support your response.

Read these sentences from paragraphs 2 and 11. You have to be an
outstanding rider for BMX racing. If you want to race, a good rule is to bu'
bestbike you can affordWhat @n the reader conclude from these
sentences?

Grey Words & Phrases: Pattern language for this standard
Grey & White Code: Original NYSED coding. | re -coded to align with pattern language
and/or the predominant skill required to answer the question.
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HHow does the character, event, or idea, develo

HHow do the-characters, events, or ideas interac

College ancCareer Readiness Anchor Standard CCSEitetaey.CCRA.R.3
Key Ideas and Detail#Analyze how and why individuals, event:

or ideas develop and interact over the course of a text.

RL3 Literature

Grade 2

Recount storiesincluding
fables and folktales from
diverse cultures, and
determine their central
message, lesson, or
moral.

RI13 Informational

Grade 2

Describe the connection
between a series of
historical events,
scientific ideas or
concepts, or steps in
technical procedures in a
text.

Grade 3

Describe characters in a
story (e.g., their traits,
motivations, or feelings)
and explain how their
actions contribute to the
sequence of events.

Grade 3

Describe the relationship
between a series of

historical events, scientific
ideas or concepts, or step:

in technical procedures in

a text, using language that

pertains to time,
sequence, and
cause/effect.

Grade 4

Describe in depth a
character, setting, or
event in a story or drama,
drawing on specific details
in the text (e.g., a

OKI NI} Ol SNDna
words, or actions).

Grade 4

Explain events,
procedures, ideas, or
conceps in a historical,
scientific, or technical
text, including what

happened and why, basec

on specific information in
the text.

24

Grade 5

Compare and contrast
two or more characters,
settings, or events in a
story or drama, drawing
on specific details in the
text (e.g., how characters
interact).

Grade 5

Explain the relationships
or interactions between
two or more individuals,
events, ideas, or concepts
in a historical, scientificor
technical text based on
specific information in the
text.



10.

11.

12.

13.

NYSED Released Question Samples fodR3terature (Character, event, idea development and
interaction)

Gr.

3

Code

RL.3, 2013, Q.40/.56

RL.3, 2013, Q.41/.52

RL.3, 2013, Q.42/.63

RL.32014, Q.16/.58

RL.3, 2014, Q.38/.68

RL.32014, Q.44/.47

RL.3, 2013, Q.13/.86

RL.3, 2013, Q.16/.63

RL.3, 2013, Q.46/.51

RL.3, 2013, Q.47/.48

RL.3, 2014, Q.15/.79

RL.3, 2014, Q.18/.76

RL.3, 2014, Q.4/.55

Released Question

2 Ke A& ¢K2Yla aagStfAay3a f AtwSdetails
from the story to support your response.
¢tK2YlFIaQa Y22R OKlFIy3dSa FNRY GKS

does Thomas feel at the beginning of the stdHow does he feel at the
end? Why does his mood change? Use details from the story to suppc
@2dzNJ NBalLkkyaSo Ly @2dzNJ NBaLRya
Fd GKS 6S3IAYyYyAyYy3d 2F (GKS aidz2Ne
ai2NMELXbOAY 6K&é KA& Y22R OKIy3Sa
support your response

As she waits her turn, how does Taylor feel about jumping off the divin
board? Useéwo details from the story to support your answer.

Which detail from the storpestshows why Maggie believes the otter
trusts her?

How does David feel when he sees the mountain for the first time? Us
two details from the story to support your response.

How does George behave as a member of the group?twisdetails
from the story to support your response.

The Sun gets angry with the Wampanoag people because he thinks th
FNE 0SAy3X
Whichsentence suggests that the Sun feels it is a bad idea to trust the
Wampanoag people?

Why is the setting important to this story? Useo details from the story
to support your response.

¢CKS yINNI{d2NRa NBfFGA2YAaKALI Al
How does their relationship develop? How do they communicate even
though they do not speak the same language? Use details from the st
to support your response. Inyourrespois 2 0 S adzNB G 2°
OKSANI NSt FidA2yaKALl RSOSt 2LJa w
from the story to support your response

In paragraph 5, the narrator remembers a story his grandmother told h
abouthisINJ Yy RT I (i KS NI ¢tKS STFFSOO (K
Which phraséestdescribes how the narrator changes from the beginn
of the story to the end?

2 Keg Aa tSO02a . Af f@aEboyS ngoddiNGite Star
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14.

15.

16.

17.

18.

RL.3, 2014, Q.42/.60

RL.3, 2013, Q.71/.58

RL.3, 2013, Q.72/.59

RL.3, 2014, Q.2/.51

RL.3, 2014, Q.4/.72

2 Keg Aa GKS aSaddAay3a 27 ac¢KSwodetdlsS
from the story to support your response.

2 KFG YIF1Sa Ddzadll K2GS 2y St awog KA
details or examples from the passage to support why Gustahote is lon:

Explain why the young fireflies complain about the older fireflies.tWse
details from the passage to support your answer.

Based on paragraphs 12 through 19, which sentdrest explains the
RAFTFSNBYOS Ay (GKS OKFNIOGSNBQ N

Which detailbestshows what Grandma Talley thinks about change?
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Re-CodedReleased Question Samples foidR3iterature (Character, event, idea development
and interaction)

Gr. Code Released Question

10.

11.

12.

13.

RL3, 2013, Q41/.52

RL3, 2013, Q42/.63

RL3, 2014, Q16/.58

RL3, 2014, Q38/.68

RL3, 2014, Q44/.47

RL3, 2013, Q13/.86

RL3, 2013, Q16/.63

RL3, 2013, Q46/.51

RL3, 2013, Q47/.48

RL3, 2014, Q15/.79

RL3, 2014, Q18/.76

RL3, 2014, Q4/.55

RL3, 2014, Q42/.60

CK2Yl aQa Y #rarRheddgihnhg @ thestory to the end. How
does Thomas feel at the beginning of the story? How does he feel at tt
end? Why does his mood change? Use details from the story to suppt
82dz2NJ NBalLkkyaSo Ly @2dzNJ NBalLlRya
atthe beginning ¥ G KS a2 Ne w SELXFAY |
a2 NE w SELX LAY K& KAa Y22R O
support your response

As she waits her turrhow does Taylor feelbout jumping off the diving
board? Uséwo details from the story to support your answer.

Which detail from the storppest showswhy Maggie believethe otter
trusts her?

How does David feethen he sees the mountain for the first time? Use
two details from the story to support your response.

How does George behaas a member of the group? Useo details
from the story to support your response.

The Sun gets angry with the Wampanoag pedygeause he thinkthey
FNBE 6SAy3aX
Which sentence suggests thistie Sun feelst is a bad idea to trust the
Wampanoag people?

Why is thesettingimportant to this story? Usewo details from the story
to support your response.

¢ KS yI NNJ (2 Wb &er gidhdmotheld@vglapsduiing her visit.
How does their relationship develop? How do they communicate even
though they do not speak the same language? Use details from the st
02 &dzLJLl2 NI @2dz2NJ NBalLlRyaSo Ly @&

their relationship develo@ w SELXIIAYy K2g¢g GKS@
from the story to support your response

In paragraph 5, the narrator remembers a story his grandmother told h
about his grandfatherThe effect this story has on the narratoriis2 X

Which phraséestdescribes howhe narrator changefrom the beginning
of the story to the end?

2 Keé Aa t SO2a wihthe @aboy@@pgrias téEhe sioky?

Why is thesetting2 T a ¢ KS / | @S 2 F (i K Svo teetaifs &
from the story to support your response.
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14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

5

RL3, 2013, Q71/.58

RL3, 2013, Q72/.59

RL3, 2014, Q2/.51

RL3, 2014, Q4/.72

, 2014, Q39/.58

, 2014, Q45/.30

, 2013, Q44/.80

, 2013, Q14/.70

, 2014, Q1/.70

, 2014, Q14/.58

, 2014, Q2/.79

, 2014, Q35/.65

, 2014, Q30/.86

What makes Gustahote lonetyK A f S KSQa |y @b NI K
details or examples from the passage to support why Gustahote is lon:

Explain why the young fireflies complaihout the older fireflies. Usevo
details from the passage to support your answer.

Based on paragraphs 12 through 19, which sentdyest explainsthe
RATFSNBYOS Ay i KtGthejéctsin BeitSMkB QO N
Which detailbest shows whaiGrandma Talley thinkabout change?

What do paragraphs 4 throughshow about David Usewo details from
the story to support your response.

Why is thesettingof the story important? Usevo details from the story
to support your response.

What did Measuring Worrdo differently from the otherghat made her
able to save the three bears? Use details from the story to support
your response.

Which detailbestsupports the idea thaMaushop cares for the
Wampanoa@

Pecos Bilinost likely thinkshe needs to have the very best horse becaus

What is the most likely reason the narratopisshing the lawn mower in
paragraph 2?

Why does Pecos Bitike asaddle and bridle to go catch Lightning?

2 KFG R2Sa 0GKS yIFNNIG§2NRA R Ssaggesi
about Ann&

Which wordbestdescribeshow Supphatra is feelinig paragraph 12?

Grey Words & Phrases: Pattern language for this standard
Grey & White Code: Original NYSED coding. |re -coded to align with pattern language
and/or the predominant skill required to answer the question.
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NYSED Released Question Samples fodRBformational Tex{Character, event, idea
development and interaction)

Gr.

RL3,

RI.3,

RI.3,

RI.3,

RI.3,

RI.3,

RI.3,

Code

2014, Q.41/.51

2014, Q26/.58

2014, Q.46/.62

2013, Q.23/.59

2014, Q.48/.69

2014, Q.49/.79

2014, Q.57/.44

Released Question

The author provides many details about how sea turtles are similar to anc
different from each other. How is a leatherback sea turtle similar goegn
sea turtle? How are they different from each other? Use details from the
passage to support your response. In your response, be sure to: *explai
how a leatherback sea turtle is similar to a green sea turtle *explain how &
leatherback sea turtle idifferent from a green sea turtle *use details from
the passage to support your response

Read the chart below. SUGARING STEPS 1. Syrup makers tap trees. z
3. Syrup makers collect sap in buckets. Which statbestnt
completes the chart?

Why are there challenges to caring for zoo animals in the winter?tvise
details from the article to support your response.

The most important feature of a wind tunnel used to test vehicles that can
land on Mars is the ability ttest how

Which of these is more important to BMX racing than to freestyle BMX?

Based on the information in the passage, how would freestyle B&X
prepare a rider for BMX racing?

| 26 RAR (GKS | dziK2NRa NBIlIazya F2NJ
of his adventure? Usevo details from the article to support your response.
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NYSED Released Question Samples foldRBformational Text (Character, event, idea
development anohteraction)

Gr. Code

3 RI3, 2014, Q41/.51

5 RI3, 2013, Q23/.59

5 RI3, 2014, Q48/.69

5  RI3, 2014, Q49/.79

5 RI3, 2014, Q57/.44

, 2013, Q1/.87
3 Q

3 , 2014, Q14/.58
4 , 2014, Q11/.80

Released Question

The author provides many details about how sea turtlessamglar to and
different fromeach other. How is a leatherback sea turtle similar to a
green sea turtle? How are they different from each other? Use detail
from the passage to support your response. In your response, be sur
*explain how a leatherback sea turtle is similara green sea turtle
*explain how a leatherback sea turtle is different from a green sea turt
*use details from the passage to support your response

The most important featuref a wind tunnel used to test vehicles that
canlandora  NA A& GKS FoAfAGe (G2 GSa

Which of these isnore important toBMX racinghanto freestyle BMX?

Based on the information in the passagew would freestyle BMXest
prepare a rider for BMX racifig

| 26 RAR (KS [odmakirgyth2voyadeBahgedef the
course of his adventure? Usgo details from the article to support youl
response.

Which detailabout Mlaikahelps explairthe strange sounds sheas
making?

What do paragraphs 16 and 17 shabout otters and gulls?

What do fruit bats and horsdsave in commof

Grey Words & Phrases: Pattern language for this standard
Grey & White Code: Original NYSED coding. Ire  -coded to align with pattern language
and/or the predominant skill required to answer the question.
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HHow does the word choice shape the meaning

tone?

College and Career Readiness Anchor Stard@®iS.Etl&teracy.CCRA.R.4

Craft and Structurelnterpret words and phrases as they are ust
in a text, including determining technical, connotative, ar
figurative meanings, and analyze how specific word choic
shape meaning or tone.

Grade Level R4 Literature

Grade 2 Grade 3 Grade 4 Grade 5
Describe how words and Determine the meaning of Determine the meaning ol Determine the meaningf
phrases (e.g., regular words and phrases as the' words and phrases as the words and phrases as the
beats, alliteration, are used in a text, are used in a text, are used in a text,
rhymes, repeated lines)  distinguishing literal from including those that allude including figurative
supply rhythm and non-literal language. to significant characters  language such as
meaning in a story, poem found in mythology (e.g., metaphors and similes.
or song. Herculean).

Grade Level R4 Informational Text

Grade 2 Grade 3 Grade 4 Grade 5
Determine the meaning  Determine the meaning of Determine the meaning of Determine the meaning ol
of words and phrases in ¢ general academic and general academic and general academic and
text relevantto a grad@2 domainspecific words and domainspecific words or domainspecific words
topic or subject area. phrases in a text relevant phrases in a textelevant  and phrases in a text

to a grade 3 topic or to a grade 4 topic or relevant to a grade 5 topic
subject area. subject area. or subject area.
[ N )
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NYSED Released Question Samples fodR4terature (Word/phrase choice)

Gr.

Code

RL.4, 2013, Q.40/.56

RL.4, 2013, Q.17/.88

RL.4, 2014, Q.13/.62

RL.4, 2014, Q.16/.52

RL.4, 2014, Q.29/.41

RL.4, 2014, Q.3/.69

RL.4, 2014, Q.32/.67

RL.4, 2014, Q.5/.64

Released Question

2 Ke Aa ¢K2Yla aagSttAy3a ¢ AtiwSdetails o
from the story to support your response.

Read these sentences from paragraph 23 of the storygrilebed the ends
of the net in his hands, put it over his shoulder, and dragged the Sun bac
across the sky. Maushop was so strong that the Sun could not resist hin
2Kl R2Sa GKS 62NR aNBaradé YSIy
What doesthe/ I NNJ G2NJ Y2aid tA1Ste YSIy
2NASYISREK OLI NF INF LK MO

In paragraph 8, when the narrator says that the mower spoke to him, he
y2ald tA1Sfte YSIyd GKIFIG KS adzRRSY
Inparagraph 74 K+ & R2Sa GKS | dzi K2 NQR& dza S
YR FfFaAKSR YS | LIXlFe&FdzZ &aYAfSe

Ly LI N} INFLK mMpE ¢gKIFIG R2Sa GKS y
floated through the house sweet as the tastedS f t @ 0 S y a ¢ K

Read this sentence from paragraph 15 of the story. Timidly, | scooped a
onto my plate, followed by some curried meats and vegetables. What dc
iKS ¢g2NR aldAYARte&é &ada3asSadk

Read Grandma | f £ S8 Q& ¢2NRa FTNBY LJI NI 3N
YAYOFARZ ¢S (F1S 2dz2NJ f 20SR 2y Sa
Y2NBE GKFYy + KSFENIoSFEG | gl & dé 2 K
Y2NB (KFIy | KSIENIHo6oSFEG ¢l BES6SOKE
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10.

Re-CodedReleased Question Samples fodRditerature (Word/phrase choice)

Gr. Code

3 RL4, 2013, Q40/.56

4 RL4, 2013, Q17/.88

4 RL4, 2014, Q13/.62

4 RL4, 2014, Q16/.52

5 RL4, 2014, Q29/.41

5 RL4, 2014, Q3/.69

5 RL4, 2014, Q32/.67

5 RL4, 2014, Q5/.64

5 , 2014, Q6/.69

3 , 2014, Q17/.63

Released Question

Whyis Thomag & 6 St £ A y 3 finiphr&yraph 392t ReioTldtailK ¢
from the story to support your response.

Read these sentences from paragraph 23 of the story. He grabbed the e
of the net in his hands, put it over his shoulder, and dragged the Sun bac
across the sky. Maushop was so strong that the Sun could not resist hinr
2 KFd R2Sa 0GKS diedelinestBaraié YSIy
What does the narrator most likely mean when he says lieys2 4 Y I C
2 NR S ¥ (paaBraph 1)

In paragraph 8, when the narrator says tlia¢ mower spoke tdim, he most
fA1Ste YSIyd GKFEG KS AdzRRSyf @X
Ly LI N} 3INILK 172 ¢KF(i R2 $HAIAOK SR dn
YR FflFaAKSR Y@dichate?LJ | @ Fdzf &aYAf S¢

In paragraph 19, what does the narrator mean when she say6S NJ f |
FTEt2Fr0SR GKNRdzZIK (KS K2dza8 a¢SSia |
Read this sentence from paragraph 15 of the story. Timidly, | scooped a
onto my plate, fdbwed by some curried meats and vegetabl¥ghat does
0KS g2NR al2YARfe&é¢ adaasaid

wSFR DNIYRYIF ¢lffSeQa 62NRa FTNRY
YAYOFARZ 6S (GF1S 2dz2NJ f 20SR 2y Sa |
Y2NB GKFYy |+ KSENIOoSKFG | g1 eoE2y GiK!
Y2NB GKIFYy | KbBelmedndsbl a2y etieassSy 7Tl
Which words from the storpestshowD NI y RY I ¢ f £ S& Qa
Read paragraphs 26 and 27 from the story. When Friday afternoon cam
burst into the house and grabbed her fishing pofe2 KI G I 3 A NI

her mother said. Which sententestSELJ | Aya oKIF G OF
to say this?

Grey Words & Phrases: Pattern language for this standard
Grey & White Code: Original NYSED coding. | re -coded to align with pattern language
and/or the predominant skill required to answer the question.
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NYSED Released Question Samples fodRAformational Text {Word/phrase choice)

Gr. Code Released Question

Read the sentence from paragraph 7. When they are kept outside of thei
3 RI4,2013,Q4.77 natural environment, they may copy unusual sounds. What is the meanir
GSYDANRYYSYGé Ay GKAA aSyidaSyoOSkK
Read these sentences from paragraph 11 of the article. A hippo can doz¢
ySENI & G2GFff& adzoYSNEHSR odzi adAaft
SFNEZ YR y2a0GNARfa INB 2y (2L) 27
as itis used here?
CKS g2NR aO02ftftARS¢ 02YSa FNRBY | |
. FASR 2y GKAA AYF2NNIOGA2YZT gKIFG A
5 RI4,2014,Q.46.76 As they are used in paragraph 10, whatd& S ¢ 2 NRa & i NA O

4 RI.4, 2014, Q.8/.21

5  RI4,2014, Q.43/.82
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Re-CodedReleased Question Samples fodRformational Text (Word/phrase choice)

Gr. Code

3 RI4,2013, Q4/.77

4 RI4, 2014, Q8/.21

5  RI4, 2014, Q43/.82

5  RI4, 2014, Q46/.76

, 2013, Q2/.43
3 Q

5 , 2013, Q22/.55
3 , 2014, Q31/.53
3 , 2014, Q33/.83
5 , 2014, Q1/.94

Released Question

Read the sentence from paragraph 7. When they are kept outside of thei
natural environment, they may copy unusual sounds. What is the meanir
G Sy @A NHnfhsSentiénce?

Read these sentences from paragraph 11 of the article. A hippo can doze
YySIENI & G2GFfte adzoYSNESR o0dzi adaAaft
ears, and nostrils are on top of its head. What is the meanirg#®fdzo Y S
as it is used here?

CKS g2NR aO02ftftARS¢ 02YSa FNRBY | |
Based on this information, what is the meaningio© 2 f in gaRgaph 27
As they are used in paragraph 10, what do the wards NJ&A Oriean2 dzii ¢

Read the sentence from paragraph 6. Dr. Poole says that elephants, too,
to form bonds with their family and friends. Which action in the artidst
shows the formingof @ 6 2 y R£¢ K

The statementthatt b ! {! f a2 @g2N]a SAGK 20°¢
0 dzy yrobt &téongly suggests that

Read paragraph 3 from the passage. Teachers say snowshoes are imprc
OKSANI addzRSyidaqQy F K S bphils.awhhtyides f dzy
GAYLINRE @AYy 3 GKSA Ndost likelghreaght 3 Q & & o
In paragraph 15, theword KAY 5% Of 24aSt & YSI yax
Which information helps the reader understand the meaningdd K S NJ& ?
paragraph 67?

Grey Words & Phrases: Pattern language for this standard
Grey & White Code: Original NYSED coding. | re -coded to align with pattern language
and/or the predominant skill required to answer the question.
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HE1IOW Q0 {tne.text palts-reiate 1o eacn o

College and Career Readiness Anchor Star@@®iS.EtlAteracy. CCRA.R.5

Craft and StructureAnalyze the structure of texts, including ho
specific sentences, paragraphs, and larger portions of the t
(e.g., a section, chapter, scene, or stanza) relate to each of
and the whole.

Grade Level R5Literature

Grade 2

Describe the overall
structure of a story,
including describing how
the beginning introduces
the story and the ending
concludes the action

Grade 3

Refer to parts of stories,

dramas, and poems when
writing or speaking about
a text, using terms such a

chapter, scene, and

stanza; describe how eact
successive part builds on

earlier sections.

Grade Level R5Informational Text

Grade 2

Know and use various
text features (e.qg.,
captions, bold print,
subheadings, glossaries,
indexes, electronic
menus, icons) to locate
key facts otinformation

in a text efficiently.

Grade 3

Use text features and
search tools (e.g., key
words, sidebars,
hyperlinks) to locate
information relevant to a
given topic efficiently.

Grade 4

Explain major differences

between poems, drama,
and prose, and refer to

the structural elements of

poems (e.g.verse,
rhythm, meter) and
drama (e.g., casts of
characters, settings,
descriptions, dialogue,
stage directions) when
writing or speaking about
a text.

Grade 4

Describe the overall
structure (e.g.,
chronology, comparison,
cause/effect,
problem/solution) of

events, ideas, concepts, ¢

information in a text or
part of a text.
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Grade 5

Explain how a series of
chapters, scenes, or
stanzas fits together to
provide the overall
structure of aparticular
story, drama, or poem.

Grade 5

Compare and contrast the
overall structure (e.g.,
chronology, comparison,
cause/effect,
problem/solution) of
events, ideas, concepts, c
information in two or
more texts.
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NYSED Released Question Samples fodRaterature (Outline, Relationships between Text
Parts) Note that there are neades for RB Literature.

Gr. Code Released Question
5 Ru52014,Q3168 How does paragraph 14 fit inthe structure ofthe story?
5 RL5,2014,Q34.67 Why does the authomost likely include both paragrapii$ and 177

How does paragraph 1 prepare the reader for the rest of the Stdfgetwo

5 RL5, 2014, Q54/.78 .
details from the story to support your response.

Grey Words & Phrases: Pattern language for this standard
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NYSED Released Question Samples fodRBformational Text (Outline, Relationships
between Text Parts)

Gr.

3

Code

RI.5, 2014, Q 25/.29

RI.5, 2014, Q.28/.50

RI.5, 2014, Q.31/.53

RI1.5, 2014, Q.36/.40

RI1.5,2014, Q.40/.46

RI.5, 2014, Q.45/.52

Released Question

The first illustratiorbest helps the reader understand the information in whic
paragraph?

Which section of the article contains information about the process of turni
sap into syrup?

Read paragraph 3 from the passage. Teack@&ysnowshoes are improving
GKSANI addzRSyiGaQy FKSEFNIa |yR f dzy
GAYLINE@GAY I GKSANI 4GdzRSYyiaQ & o o

|l 26 R2Sa (GKS AYyT2NXIGA2Y Ay (tofhe d
information in the rest of the passage?

2 Ke R2Sa (GUKS AYyTF2NXIFGA2Y Ay LI NI 3
0 KS { Siwé details fiof the passage to support your response.

2 Ke Aa LI NIFANILK M 2F G9f SLKIFyYy(a
Usetwo details from the article to support your response.
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Re-CodedReleased Question Samples fodRBformational Text (Outline, Relationships
between Text Parts)

Gr.
4. 3
5. 3
6. 3
7.4
8. 3
9 3
10. 3
11. 5

Code

RI5, 2014, Q28/.50

RI5, 2014, Q36/.40

RI15,2014, Q40/.46

RIS, 2014, Q45/.52
, 2013, Q5/.69

, 2014, Q32/.81

, 2014, Q26/.58

, 2014, Q45/.25

Released Question

Which section of the article contains information abdlie process of turning
sap into syrup?

How does the informatioh yY G KS &ASO0A 2y ( AdditoSHe
information in therest of the passage?

Why does the information in paragraptb&long under the heading { dzA {
0 KS { S twb Hetails frémShe passage to support your response.

Why isparagraph2 ¥ @& 9t SLIK I y i a dh effgcivé intfoQuktinia
Usetwo details from the article to support your response.

Which paragraph in the article sholwsw people are most like the animals?
Which paragraph explaireow snowshoeing affects the body?

Read the chart below. SUGARING STEPS 1. Syrup makers tap trees. 2.
3. Syrup makers collect sap in buck@tsch statemenbest
completes the chaft

The information in paragraphs 7 and8stsupports the idea that
YIydzZF I OGdzZNBENER RS@St 2 LIX

Grey Words & Phrases: Pattern language for this standard
Grey & White Code: Original NYSED coding. Ire  -coded to align with pattern language
and/or the predominant skill required to answer the question.
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I_n

29. R2Sa

UK S

content and style of the text?

I dzii K2 NI a

College and Career Readiness An&tandard CCSS.Eliferacy.CCRA.R.5
Craft and StructureAssess how point of view or purpose shap
the content and style of a text.

Grade Level R6Literature

Grade 2

Acknowledge differences
in the points of view of
characters, including by
speaking in a different
voice for each character
when reading dialogue
aloud.

Grade 3

Distinguish their own
point of view from that of
the narrator or those of
the characters.

Grade Level R6Informational Text

Grade 2

Grade 3

Identify the main purpose Distinguish their own

of a text, including what
the author wants to
answer, explain, or
describe.

point of view from that of
the author of a text.

Grade 4

Compare and contrast the
point of view from which
different stories are
narrated, including the
difference between first
and third-person
narrations.

Grade 4

Compare and contrast a
firsthand and secondhand
account of the same even
or topic; describe the
differences in focus and
the information provided.

41

Grade 5
55Sa0ONROGS K2¢
2NJ aLJSIH {1 SND3
influences how events are
described. (NYS addition:
Recognize and describe
K2g |y | dziKz
background and cultwr
affect his or her
perspective.

Grade 5

Analyze multiple accounts
of the sane event or

topic, noting important
similarities and
differences in the point of
view they represent.



NYSED Released Question Samples fodR6i t er at ur e ( Aut hords Point
Note there are no tended released questions fordRbiterature.

Gr. Code Released Question

| 26 R2S& GKS vy NaddtribugeNdie madgohtlyeistorg? T

1. RL6, 2014, Q55/.47 .
S Q Usetwo details from the story to support your response.

Grey Words & Phrases: Pattern language for this standard
ReleaseQuestion Samplesfor®6l nf or mati onal Text (Authorés P

(No released questions available.)
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HHow do the text features help me understand ti

text?

College and Career Readiness Anchor Stard@®iS.EtlAteracy. CCRA.R.7

Integration of Knowledge and ldeasintegrate and evaluate
content presented in diverse media and formats, includii
visually and quantitatively, as well as in words.

Grade Level R7 Literature

Grade 2 Grade 3
Use information gained  Explain how specific
from the illustrationsand I aLJSOGa 27F |

illustrations contribute to
what is conveyed by the
words in astory (e.g.,
create mood, emphasize
aspects of a character or
setting).

words in a print or digital
text to demonstrate
understanding of its
characters, setting, or
plot.

Grade Level R7 Informational Text

Grade 3

Use information gained
from illustrations (e.g.,
maps, photographs) and
the words in a text to
demonstrate
understanding of the text
(e.g., wherewhen, why,
and how key events
occur).

Grade 2

Explain how specific
images (e.g., a diagram
showing how a machine
works) contribute to and
clarify a text.

Grade 4

Make connections
between the text of a
story or drama and a

visual or oral presentation

of the text, identifying
where each version
reflects specific
descriptions and
directions in tte text.

Grade 4

Interpret information

presented visually, orally,

or quantitatively (e.g., in

charts, graphs, diagrams,

time lines, animations, or
interactive elements on
Web pages) and explain
how the information
contributes to an
understanding of the text
in which it appears.
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Grade 5

Analyze how visual and
multimedia elements
contribute to the
meaning, tone, or beauty
of a text (e.g., graphic
novel, multimedia
presentation of fiction,
folktale, myth, poem).

Grade 5

Draw on information from
multiple print or digital
sources, demonstrating
the ability to locate an
answer to a question
quickly or to solve a
problem efficiently.



NYSED Released Question Samples fobR4terature (Text Features) Note there are noages for
released question samplesdRIiterature.

Gr. Code Released Question

1. 4 RL7,2014,Qi7/58 The illustratiorbestK St LJ& G KS NBFRSNJ 2 dzy RSNA G

Grey Words & Phrases: Pattern language for this standard
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=

NYSED Released Question Samples fodRiformational Text (Text Features)

Gr. Code Released Question

Which statement about snowshoes is made clearer by the photograpieat

3  RL7,2014, Q.37/.46
end of the passage?

Which paragraph does the photograph of the radeesthelp the reader

5  RL7,2014, Q.44/.65
understand?

Re-CodedReleased Question Samples fodRmformational Text (Text Features)

Gr. Code Released Question

Which statement about snowshoes is made cledngthe photographat the

3  RI7, 2014, Q37/.46
end of the passage?

Which paragraplioes the photograplof the racersesthelp the reader

5  RI7, 2014, Q44/.65
understand?

The first illustratiorbesthelps the reader understantthe information in
3 , 2014, Q 25/.29 B
which paragraph?

Grey Words & Phrases: Pattern language for this standard
Grey & White Code: Original NYSED coding. Ire  -coded to align with pattern language
and/or the predominant skill required to answer the question.
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H\What 1S the-author claiming?

HHow do | evaluate the evidence for the claim?

College and Career Readiness Anchor Standard CCEifeElck.CCRA.R.8

Integration of Knowledge and Idea®elineate and evaluate the
argument and specific claims in a text, including the validity
the reasoning as well as the relevance and sufficiency of

evidence.

Grade Level R8Literature (R8 Does not apply to literature.)

Grade LeveR8 Informational Text

Grade 2 Grade 3 Grade 4 Grade 5
Describe how reasons Describe the logical Explain how an author Explain how an author
support specific points connection between uses reasons and evidenc uses reasons and evidenc
the author makes in a particular sentences and  to support particular to support particular
text. paragraphs in a text (e.g., points in a text. points in a text,

comparison, cause/effect, identifying which reasons
first/second/third in a and evidence suppt
sequence). which point(s).

L
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NYSED Released Question Samples fodR@formational Text (Persuasive Arguments)

Gr. Code Released Question

Read the sentence from the article. It turned out that Mlaika was copyir
3 RI82013,Q.3.34 the sounds of the truckdriving by. (paragraph 3) How does paragraph
support this sentence?

Which statement from the passage is explained by the information in

RI.8, 2014, Q.34/.41
3 © paragraph 177

Which sentence supports the idea that scientiste not certain that all

4 RI.8, 2014, Q.10/.58 .
animals sleep?

How do the zookeepers use food to improve the lives of animalsdigse

4 RI.8, 2014, Q.44/.66 . .
details from the article to support your response.

Which sentence from the passapgestexplains why NASA uses wind

5 RI.8, 2013, Q.24/.59
tunnels to test spacecraft models?

The information in paragraphs 7 and8stsupports the idea that

5 RIS, 2014, Q.45/.25
manufacturers develop
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Re-CodedReleased Question Samples fodRBformational Text (Persuasive Arguments)

Gr. Code Released Question

Read the sentence from the article. It turned out that Mlaika was copyir
3 R8,2013,Q3.34 the sounds of the trucks driving by. (paragraph8)w does paragraph 7
supportthis sentence?

Which statement from the passageesplained by the information in
paragraph 1?7

Which sentence from the passafgestexplains whyNASA uses wind
tunnels to test spacecraft models?

3 RIS, 2014, Q34/.41

5 RI8, 2013, Q24/.59

Grey Words & Phrases: Pattern language for this standard
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HHow does each passage -approach the topic or

theme?

College and Career Readiness Anchor Stard@®iS.EtlAteracy. CCRA.R.9

Integration of Knowledge and IdeasAnalyze how two or more
texts address similar themes or topics in order to bui
knowledge or to compare the approaches the authors take.

Grade Level R9Literature

Grade 2

Compare and contrast
two or more versions of
the same story (e.g.,
Cinderella stories) by
different authors or from
different cultures.

Grade 3

Grade4

Grade 5

Compare and contrast the Compare and contrast the Compare and contrast
themes, settings, and plot: treatment of similar

of stories written by the
same author about the
same orsimilar characters
(e.g., in books from a
series).

Grade Level R9Informational Text

Grade 2

Compare and contrast the Compare and contrast the
most important points and

most importantpoints

Grade 3

presented by two texts on key details presented in

the same topic.

two texts on the same
topic.

themes and topics (e.g.,
opposition of good and
evil) and patterns of

events (e.g., the quest) in

stories, myths, and
traditional literature from
different cutures.

Grade 4

Integrate information
from two texts on the
same topic in order to
write or speak about the
subjectknowledgeably.
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stories in the same genre
(e.g., mysteries and
adventure stories) on
their approaches to
similar themes and topics.

Grade 5

Integrate information
from several texts on the
same topic in order to
write or speak about the
subject knowledgeably.



NYSED Released Question Samples fordRGterature (Two texts, same topidpte there are no 1e
coded questions for R9literature.

Gr. Code Released Question

In the beginning of each passage, both Gustahote and the Fireflies beli
something about themselves that is not true. Write a response compari
and contrasting what the characters believe at the beginning of the
passages. Explain when the lessons aaenled and how the characters

1. 5 RL9,2013,Q73.57 have changedJse details from both passagessupport your answer. In
@2dzNJ NBalLlyasSs 0SS adaNB (2Y w O3
0StASOS G GKS 6SaAAYyYAYy3I 2F LI a:
f SI Ny SBRNR @S RSZEHE (G KS OKIF NI OGSNAE C
passages to support your answer

Grey Words & Phrases: Pattern language for this standard
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NYSED Released Question Samples fodR@formational Text (Two texts, same topic) Note there are
no re-coded questions for B9Informational Text.

Gr. Code Released Question

|26 I NB GKS d2LA0a 2F a/ bttt 27F (
similar? How are the topics of both articles differeri/de details from
both articlesli 2 & dzLJLJ2 NIi @ 2 dzNJ NBaLR2yasSo
SELX IAY K2g¢ (GKS (G2LAO0a 2F a/ Ik ¢t¢
2204 INB aAYATIN w SELXIFAY Kz
use details fronboth articles to support your response

| 246 R2S&a %O {dzyRSNIIFYR FNBY dac¢F
G§KS ARSIa RSAONROSR-¢CA Y SaeE @étails frain ¢
both articlesto support your response. Inyodt5 &4 L2y aSs o6 S
SELX FAY K2g %O {dzyRSNIlyR FTNRY
RSY2yaidN}IiSa GKS ARSIFAE RSEZONKBONBF
details from both articles to support your response

1. 4 RI9, 2014, Q47/.45

2. 5 RI9, 2014, Q59/.54

Grey Words & Phrases: Pattern language for this standard
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ASSESSRNMRITING STANDARDS
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HEIOW Can explain what 1iearnead ciea

College and Career Readiness Anchor Standard CCGEi&Elcy%.CCRA.R.1

Text Types and Purposeshrite informative/explanatory
texts to examine and convey complex ideas and informati
clearly and accurately through the effective selectio

organization, and analysis of content.

Grade Level W2 There is no distinction betweeliterature and informational text

Grade 2

Write informative/  Write informative/
explanatory texts in  explanatory texts to

which they examine a topic and
introduce a topic, convey ideas and

use facts and information clearly.
definitions to a.Introduce a topic and
develop points, and group related

provide a information together;
concluding include illustrations when
statement or useful to aiding

section. comprehension.

b.Develop the topic with
facts, definitions, and

details.

c.Use linking words and
phrases (e.g., also,
another, and, more, but)
to connect ideas within
categories of
information.

d.Provide a concluding
statement or section.

Write informative/
explanatory texts to examine
a topic and convey ideas and
informationclearly.
a.Introduce a topic clearly ant
group related information in
paragraphs and sections;
include formatting (e.g.,
headings), illustrations, and
multimedia when useful to
aiding comprehension.
b.Develop the topic with
facts, definitions, concrete
details, quotations, or other
information and examples
related to the topic.

c.Link ideas within categories
of information using words
and phrases (e.g., another, fc
example, also, because).
d.Use precise language and
domainspecific vocabulary to
inform abaut or explain the

e.Provide a concluding
statement or section related
to the information or
explanation presented.

Grade 5

Write informative/
explanatory texts to examine
a topic and convey ideas ant
information clearly.
a.Introduce a topic clearly,
provide a general
observation and focus, and
group related information
logically; include formatting
(e.g., headings), illustrations,
and multimedia when useful
to aiding comprehension.
b.Develop the topic with
facts, definitions, concrete
details, quotatbns, or other
information and examples
related to the topic.

c.Link ideas within and acros
categories of information
using words, phrases, and
clauses (e.g., in contrast,
especially).

d.Use precise language and
domainspecific vocabulary
to inform about @ explain
the topic.

e.Provide a concluding
statement or section related
to the information or
explanation presented.



54



1.

2.

NYSED Released Question Samples for 8Expressing learning through writingAll W2 questions
were recoded to other standards in thecoeled charts.

Gr. Code

3 W.2, 2013, Q.41/.52

5  w.2, 2013, Q.73/.57

Released Question
¢tK2Yld4Qa Y22R OKIy3Sa FTNRBRY (KS
does Thomas feel at the beginning of the story? How dodeéleat the
end? Why does his mood change? Use details from the story to suppc
@2dzNJ NBalLkyaSo Ly @2dzNJ NBaLRYa
Fd GKS 60S3IAYyYyAy3d 2F GKS aidz2NE
aidz2NEe w SELER AQGK I6KBS KA aw dzasS R
support your response
In the beginning of each passage, both Gustahote and the Fireflies be
something about themselves that is not true. Write a response compa
and contrastingvhat the characters believe at the beginning of the
passages. Explain when the lessons are learned and how the charact
have changed. Use details from both passages to support your answe
@2dzNJ NBalLlyasSz 6S &dz2NB {2 Yaracters O
0StASOPS G GKS o0S3IAYyYAYy3d 2F LI a
f S NYySR w RSaONAROGS K2g (GKS OKI
passages to support your answer
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HEIOW Q0 I'undersiand-new Worc

CCSS.EHATERACY.CCRA.LA4
Determine or clarify the meaning ofunknown and multiple
meaning words and phrases by using context clues, analy:
meaningful word parts, and consulting general and specializ
reference materials, as appropriate.

Grade 2

Determine or clarify the
meaning ofunknown and

multiple-meaning words and
phrases based on grade 2
reading and content, choosing

flexibly from an array of
strategies.

a.Use sentencdevel context as
a clue to the meaning of a wori

or phrase.

b.Determine the meaning of
the new word formed when a
known prefix is added to a

known word (e.qg.,

happy/unhappy, tell/retell).
c.Use a known root word as a
clue to the meaning of an
unknown word with the same
root (e.g., addition, additional).

d.Use knowledge of the

meaning of individual words to

predict the maning of
compound words (e.g.,
birdhouse, lighthouse,

housefly; bookshelf, notebook,

bookmark).

e.Use glossaries and beginning
dictionaries, both print and
digital, to determine or clarify
the meaning of words and

phrases.

Grade 3

Determine or clarify the
meaning ofunknown and
multiple-meaning word
and phrases based on
grade 3 reading and

content, choosing flexibly
from a range of strategies.

a.Use sentencdevel
context as a clue to the
meaning of a word or
phrase.

b.Determine the meaning

of the new word formed
when aknown affix is
added to a known word
(e.g., agreeable/
c.disagreeable,
comfortable/
d.uncomfortable,
care/careless,
heat/preheat).

e.Use a known root word

as a clue to the meaning ¢
an unknown word with the
same root (e.g., company,

companion).

f.Use glossariesro
beginning dictionaries,
both print and digital, to
determine or clarify the
precise meaning of key
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Grade 4

Determine or clarify
the meaning of
unknown and multiple
meaning words and
phrases based on grad
4 reading and content,
choosing flexity from

a range of strategies.
a.Use context (e.g.,
definitions, examples,
or restatements in text)
as a clue to the
meaning of a word or
phrase.

b.Use common, grade
appropriate Greek and
Latin affixes and roots
as clues to the meaning
of a word (e.qg.,
telegrgph, photograph,
autograph).

c.Consult reference
materials (e.qg.,
dictionaries, glossaries,
thesauruses), both
print and digital, to find
the pronunciation and
determine or clarify the
precise meaning of key
words and phrases.

Grade 5

Determine or clarify the
meaningof unknown
and multiplemeaning
words and phrases
based on grade 5
reading and content,
choosing flexibly from a
range of strategies.
a.Use context (e.g.,
cause/effect
relationships and
comparisons in text) as
a clue to the meaning
of a word or phrase.
b.Usecommon, grade
appropriate Greek and
Latin affixes and roots
as clues to the meaning
of a word (e.qg.,
photograph,
photosynthesis).
c.Consult reference
materials (e.qg.,
dictionaries, glossaries,
thesauruses), both
print and digital, to find
the pronunciation ad
determine or clarify the
precise meaning of key
words and phrases.



words and phrases.

NYSED Released Question Samples foL&/ocabulary) All L4 questions were reoded to other
standards in the feoded charts.

Code
L.4, 2014, Q.33/.83

L.4a, 2013, Q.2/.43

L.4a, 2014, Q.1/.94

Released Question
INLJF NI INF LK mMp3X GKS g2NR GaKA(1S¢ Y
Read the sentence from paragraph 6. Dr. Poole says that elephants, too
need to form bonds with their family and friends. Which action in the artic
besta K2gad GKS F2N¥AYy3A 2F | Gd02yREK
2 KAOK AYF2NXNIGA2Y KSfLA GKS NBI R!
paragraph 67?
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HEIOW 4O l'understant V. @ . I: OzZU- Kz NA&2 &

CCSS.EHATERACY.CCRA.LS

Demonstrate understanding of figurative

language, wort

relationships, and nuances in word meanings.

Grade 2

Demonstrate
understanding of word
relationships and
nuances in word
meanings.

aldentify reallife
connections between
words and theiuse (e.g.,
describe foods that are
spicy or juicy).
b.Distinguish shades of
meaning among closely
related verbs (e.g., toss,
throw, hurl) and closely
related adjectives (e.g.,
thin, slender, skinny,
scrawny).

Grade 3

Demonstrate understanding

of figurative languageword

relationships and nuances il

word meanings.
aDistinguish the literal and
nonliteral meanings of
words and phrases in
context (e.g., take steps).
b.Identify reallife

connections between words
and their use (e.g., describe

people who are friendly or
helpful).

c.Distinguish shades of
meaning among related
words that describe states
of mind or degrees of
certainty (e.g., knew,

believed, suspected, heard,

wondered).

(There are no released questions for)L5.
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Grade 4

Demonstrate
understanding of
figurative language, word
relationships, and
nuances in word
mearings.

a.Explain the meaning of
simple similes and
metaphors (e.g., as pretty
as a picture) in context.
b.Recognize and explain
the meaning of common
idioms, adages, and
proverbs.

c.Demonstrate
understanding of words
by relating them to their
opposites (antonymsind
to words with similar but
not identical meanings
(synonyms).

Grade 5

Demonstrate
understanding of
figurative language, word
relationships, and
nuances in word
meanings.

alnterpret figurative
language, including
similes and metaphors, in
context.

b.Recognize andxplain
the meaning of common
idioms, adages, and
proverbs.

c.Use the relationship
between particular words
(e.g., synonyms,
antonyms, homographs)
to better understand
each of the words.



RELEASED QUESTION
COMMON PHRASES & WQHER
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Phrase Count
Usetwo details from the passage/story/article to support your response 23
Explain/describe how the character/mood/feeling changes from the beginning of the NA
story to the end

Which detailbestsupportsthed A RS G KI G 0 X NA
How doegparagraph __ of the story/passage/artiédd to the information in 7 NA
at the beginning 10
Ly @2dzNJ NBalLRyasSs 65 adaNB (2 SELX I AY 8
explain what the character believes/feels at the beginning ofstoey 7
the information in 7
explain when the lessons are learned 6
which sentencéest 5
main idea of the passage 4
changes from the beginning of the story to the end 3
Comparing and contrasting (what the characters believe) 3
describe how theharacters change 3
Read the sentence(s) from paragraph . What is the meaningof __inthe 3
sentence?

theme of the story 3
Whyis the setting important to the theme of the story? 3
According to the article/author/passage, what lesson canelaened? NA
. FASR 2y GUKS AYyTF2N¥IFGAZ2Y Ay GKS LI aal| NA
As they are used in paragraph_____, what is the meaning of the words __ ? NA
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Word

detail(s)
support(s)
how

story

use
paragraph(s)
response
passage(s)
what
explain(s)
best

does
sentence(s)
two

why
article(s)
beginning
both
change(s/d)
characters
answer

read

Occur-
rences

57

55

49

49

49

47

44

38

34

31

30

28

27

27

27

22

19

19

17

16

15

15

believe
idea(s)
feel(s)
describe(s/d)
information
like(ly)
mean(ing)
narrato
sure

learned
word(s)
compare(ing)
contrast(ing)
end

lessons
reader
show(s)
important
mood

aut hor (
each

main

different
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12

12

11

10

10

10

10

10

10

helps
similar
statement
suggest(s)
theme
topics

true
understand
write
according to
complain
examples
relationship
section
setting
thinks

chart
communicate
develop(s)
illustration
photograph
phrase

excerpt



ANCHORSTANDARDS

Adapted by K. Nowak frohttps://www.engageny.org/file/118406/download/201éla-grade 3-sampleannotatedpassages.pdf




College and Career Readiness Anchor Standards
Narrative for each ELA Strand Sudents

Reading must read

To build a foundation for college and careeadiness, students must read widely and deeply framyyidely and
among a broad range of highuality, increasingly challenging literary and informational texis.

Through extensive reading of stories, dramas, poems, and myths from diverse cultures and di '1‘erequpIy

time peiiods, students gain literary and cultural knowledge as well as familiarity with various text

structures and elements. By reading texts in history/social studies, science, and other disciplines, students build a
foundation of knowledge in these fields thaill also give them the background to be better readers in all content
areas. Students can only gain this foundation when the curriculum is intentionally and coherently structured to
develop rich content knowledge within and across grades. Students ajsodeathe habits of

reading independently and closely, which are essential to their future success. Sudents must

Writingt devote significant

To build afoundation for college and career readiness, students need to learn to usg1€ and effort to
writing as a way of offering and supporting opinions, demonstrating understandiny of  writing.

the subjects they are studying, and conveying real and imagined experiences-and

events. They lea to appreciate that a key purpose of writing is to communicate clearly to an external,
sometimes unfamiliar audience, and they begin to adapt the form and content of their writing to
accomplish a particular task and purpose. They develop the capadityiltbknowledge on a subject
through research projects and to respond analytically to literary and informational sources. To meet
these goals, students must devote significant time and effort to writing, producing numerous pieces over

short and extendedrme frames throughout the year.
Sudents must

take partin a
variety of rich,

Speaking and Listening

To build a foundation for college and caremadiness, students must have ampe
opportunities to take part in a variety of rich, structured conversaticgs part of a whole
class, in small groups, and with a partner. Being productive members of thes&lructured
conversations requires that students contributearate, relevant information; respond t0 conversations
and develop what others have said; make comparisons and contrasts; and analyze. and
synthesize a multitude of ideas in various domains.

New technologies have broadened and expanded the role that speaking anihdjspday in acquiring

and sharing knowledge and have tightened their link to other forms of communication. Digital texts

confront students with the potential for continually updated content and

dynamically changing combinations of words, graphics, imaggserlinks and _

embedded video and audio. Judents must gain
control overmany

Language onventions of standard
To build a foundation for college and career readiness in language, stuc ents

must gain control over many conventions of standard English grammar, usaggN0lish grammar, usage
and mechanics as weals learn other ways to use language to convey mean ngand mechanics as well &
effectively. They must also be able to determine or clarify the meaning of-gradec ., other ways to use
appropriate words encountered through listening, reading, and media tise;
come to appreciate that words have nonliteragéanings, shadings of meaning, _ _
and relationships to other words; and expand their vocabulary in the course of Meaning effectively
studying content. The inclusion of Language standards in their own strand

should not be taken as an indication that skills related to conventieffisctive language use, and
vocabulary are unimportant to reading, writing, speaking, and listening; indeed, they are inseparable
from such contexts.

language to convey



Common Core Anchor Standards Placemat

Reading

Writing

Speaking & Listening

Language

KEY IDEAS AND DETAILS:

R1 Read closely to determine what the text says
explicitly and to make logical inferences from it;
cite specific textual evidence when writing or
speaking to support conclusions drawn from the
text.

R2 Determine central ideas or themes of a text a
analyze their development; summatrize the key
supporting details and ideas.

R3 Analyze how and why individuals, events, or
ideas develop and interact over the course of a tf

CRAFT AND STRUCTURE:

R4 Interpret words and phrases as they are used
a text, including determining technical, connotatiy
and figurative meanings, and analyze how specii
word choices shape meaning or tone.

R5 Analyze the structure of texts, including how

specific sentences, paraghs, and larger portions
of the text (e.g., a section, chapter, scene, or sta
relate to each other and the whole.

R6 Assess how point of view or purpose shapes
content and style of a text.

INTEGRATION OF KNOWLEDGE AND

IDEAS:

R7 Integrate and eWaate content presented in
diverse media and formats, including visually ang
quantitatively, as well as in words.

R8 Delineate and evaluate the argument and
specific claims in a text, including the validity of
the reasoning as well as the relevance and
sufficiency of the evidence.

R9 Analyze how two or more texts address similg
themes or topics in order to build knowledge or tq
compare the approaches the authors take.

RANGE OF READING AND LEVEL OF TEXT
COMPLEXITY:

R10Read and comprehend complex literand
informational texts independently and proficiently

RESPONDING TO LITERATURE
R11

TEXT TYPES AND PURPOSES:

W1 Write arguments to support claims in an analy
of substantive topics or texts using valid reasoning
and relevant and sufficient evidence.
W2 Write informative/explanatory texts to examing
and convey complex ideas and information clearly|
and accurately through the effective selection,
organization, and analysis of content.

W3 Write narratives to develop real or imagined
experiences or evenissing effective technique,
well-chosen details and wedtructured event
sequences.

PRODUCTION AND DISTRIBUTION OF
WRITING:

W4 Produce clear and coherent writing in which th
development, organization, and style are appropri
to task, purpose, and audez.

W5 Develop and strengthen writing as needed by
planning, revising, editing, rewriting, or trying a ne
approach.

W6 Use technology, including the Internet, to
produce and publish writing and to interact and
collaborate with others.

RESEARCH TO BUILD AND PRESENT
KNOWLEDGE:

W?7 Conduct short as well as more sustained rese.
projects based on focused questions, demonstrati
understanding of the subject under investigation.
W8 Gather relevant information from multiple print
and digital sources, assebs tredibility and
accuracy of each source, and integrate the
information while avoiding plagiarism.

W9 Draw evidence from literary or informational
texts to support analysis, reflection, and research.

RANGE OF WRITING:

W10 Write routinely over extended time frames
(time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or tw
for a range of tasks, purposes, and audiences.

RESPONDING TO LITERATURE
RL11

COMPREHENSION AND COLLABORATION:
SL1

Prepare for and participate effectively in a range ¢
conversations and collaborations with diverse
partners, building on others' ideas and expressing
their own clearly and persuasively.

SL2

Integrate and evaluate information presented in
diversemedia and formats, including visually,
quantitatively, and orally.

SL3

Evaluate a speaker's point of view, reasoning, an
use of evidence and rhetoric.

PRESENTATION OF KNOWLEDGE AND
IDEAS:

SL4

Present information, findings, and supporting
evidence sucthat listeners can follow the line of
reasoning and the organization, development, and
style are appropriate to task, purpose, and audien
SL5

Make strategic use of digital media and visual
displays of data to express information and enhan
understandig of presentations.

SL6

Adapt speech to a variety of contexts and
communicative tasks, demonstrating command of]
formal English when indicated or appropriate.

CONVENTIONS OF STANDARD ENGLISH:
L1

Demonstrate command of the conventions of
standard English gmmar and usage when writing
or speaking.

L2

Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

KNOWLEDGE OF LANGUAGE:

L3

Apply knowledge of language to understand how|
language functions idifferent contexts, to make
effective choices for meaning or style, and to
comprehend more fully when reading or listening

VOCABULARY ACQUISITION AND USE:

L4

Determine or clarify the meaning of unknown ang
multiple-meaning words and phrases by using
conext clues, analyzing meaningful word parts, &
consulting general and specialized reference
materials, as appropriate.

L5

Demonstrate understanding of figurative languag)
word relationships, and nuances in word meanin
L6

Acquire and use accuratelyange of general
academic and domaspecific words and phrases
sufficient for reading, writing, speaking, and
listening at the college and career readiness leve
demonstrate independence in gathering vocabulg
knowledge when encountering an unknown term
important to comprehension or expression.




Anchor Standards Deconstructed per Skillist

R1 part 1 Read closely to determine what the text says explicitly.

R2 part 1 Determine central ideas or themes of a text.

R8 part 1 Determine thargument/claims.

R2 part 3 Summarize the key supporting details and ideas.

R4 part 1 Interpret words and phrases as they are used in a text, including determining technical, connotative, ane figeaaings

R1 part 2 Cite evidence to support logicéiences/conclusions drawn from the text.

R2 part 2 Analyze the development of the central ideas or themes of a text.

R3 Analyze how and why individuals, events, or ideas develop over the course of a text.

R3 Analyze how and why two or more individualergs, or ideas interact over the course of a text.

R4 part 2 Analyze how specific word choices shape meaning or tone.

R5 Analyze how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, elastatizaat other and the whole.

R6 Assess how point of view or purpose shapes the content and style of a text.

R7 Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as welidss i

R8 part 2 Evaluatihe argument and specific claims in a text, including the validity of the reasoning as well as the relevance and suoffitiemsydence.

R9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compapzdhetags the authors take.

R10 Read and comprehend a wide range of complex literary and informational texts independently and proficiently.

W4 Produce clear and coherent writing in which the development, organization, and style are appropriate porasge, and audience.

W5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

W6 Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

W1 Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevamtiantestéfence.

W2 Write informative/explanatory texts to examine and convey complex ideas and information clearly and actiuratiglly the effective selection, organization, and analysis of content.

W3 Write narratives to develop real or imagined experiences or events using effective technigezhaselh details and weditructured event sequences.

W7 Conduct short as well as necsustained research projects based on focused questions, demonstrating understanding of the subject under investigation.

W8 Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of eachrsimtegrate the information while avoiding plagiarism.

W9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

W10 Write routinely over extended time frames (time for research, reflection, and revision) and shmeerames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.
SL1 part 2 Express own ideas

SL4 Present information, findings, and supporting evidence such that listeners can follow the line of reasoning anditationgaevelopment, and style are appropriate to task, purpose, and audience.
SL5 Make strategic use of digital media and visual displays of data to express information and enhance understandingatibpsese

SL6 Adapt speech to a variety of contexts androomicative tasks, demonstrating command of formal English when indicated or appropriate.

SL1 part 3 Build on others' ideas clearly and persuasively.

SL2 Integrate and evaluate information presented in diverse media and formats, including visuallyatijuelgtind orally.

SL3 Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric.

SL1 part 1 Prepare for and participate effectively in a range of conversations and collaborations with diverse partners.

L1 Demonstrate command tife conventions of standard English grammar and usage when writing or speaking.

L2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

L6 part 2 demonstrate independence in gathering vocabaowledge when encountering an unknown term important to comprehension or expression.

L3 Apply knowledge of language to understand how language functions in different contexts, to make effective choicesrigranstyte, and to comprehend more fullhen reading or listening.
L4 Determine or clarify the meaning of unknown and multipleaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general and spemiatizedmnaferials, as appropriate.
L5 Demongtate understanding of figurative language, word relationships, and nuances in word meanings.

L6 part 1 Acquire and use accurately a range of general academic and espaeific words and phrases sufficient for reading, writing, speaking, and listérilmgg@ollege and career readiness level



Anchor Standards -$tep Chart

Students are to routinely Read/Listen/Write/Speak to a wide range of complex literary and informational texts across diverse people,
cultures and time -periods over extended and short time frames. When sharing information, students are to develop and strengthen
their communication as needed by planning, revising, editing, rewriting, or trying a new approach.

1. Identify 2. Analyze 3. Synthesize
Identify: Analyze the effectiveness of theommunication by noting the Create by asking:
1. What are the text features and organization, development, style: 1. What idea(s) cah
media? 1. How do the context clues, word parts, and the use of general and formulate by
22 KFd A& GKS I dzii kK specialized reference materials explain the meaning of the unknow  synthesizing the
3. What is the type of writing: story, general academic, technical, and domapecific words and phrases? information within
drama, myth, persuasive, 2. How do the explicit/exact details lead to the intended a piece?
informative/ explanatory, narrative,  inferences/conclusions? 2. What idea(s) can |
research, comparative, poetry? 3. How does the point of view shape the content? formulate by
4. Who is the intended audience? 4. How does the point of view shape the style? synthesizing the
5. What is the point of view? 5. How does the purpose shape the style? information
6. What is the setting? 6. How does the intended audience shape the style? between two or
7.Whatis thel dzil K2 NX& & & 7.How are grammar and mechanics used? (Standard BEAgh&? more diverse text or
8. What are the main ideas/themes? Why?) media formats?
9. What is the argument/claim? 8. How does rhetoric, figurative language, relationships between wort
10. What are the key supporting and nuances/connotations in the meanings of words convey the
details and ideas? I dzi K2 NR& YSIyAy3aK

11.What is the relevancy, sufficiency 9. How do the central ideas or themes develop?
and credibility of the reasons and  10.How do the people, characters, events, or iddaselop?

evidence? 11.How do the people, characters, events, or ideas interact?
12. What is the summary? 12. How do the text sections, chapters, scenes, or stanzas relate to e
other?

13. How do the text sections, chapters, scenes, or stanzas relate to tl
whole?




Anchor Standards Discrete skills

Students are to

informational texts across diverse people, cultures and time
short time frames. When sharing information, students are to develop and strengthen their
comm unication as needed by planning, revising, editing, rewriting, or trying a new

approach.

Students must be able to identify and analyze:

Structure
text features
media
I dzii K2 NR &
type
audience
point of view
setting

style

Content
content
theme
main idea
argument/claim
key supporting details and ideas
reasons and evidence
summary
intended inferences

Relationships

routinely Read/Listen/Write/Speak to a wide range of complex literary and

-periods over extended and

Language
vocabulary
rhetoric
figurative language
relationships between words
word connotations
irony
grammar

mechanics

Development of (central ideas, themes, people, characters, events)

Interaction of (central ideas, themes, people, characters, events)

Relationships between (sentences, sections, chapters, scenes, stanzas)

Relationships of (sentences, sections, chapterenes, stanzas) to the whole piece

Synthesize/Compare within a piece

Synthesize/Compare between pieces
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